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ABSTRACT 

^ ^ ^ ^ . , '^^^^ report presents the final evaluation of the 
Saturday School Program which was designed to fully involve the 
parents, teaching staff, and children in early childhood education. 
Results of the thijrd project year as well as a comparison between 
other project yearr. and a general summation of achievement of program 
objectives are presented. Students, as a whole, showed growth both in 
cognitive and affe<;tive areas of development. The parents showed 
increasing positive modes of perceiving and interacting with their 
children; they also exhibited growth in using appropriate teaching 
techniques. Likewise, the teachers showed increases in their 
knowledge of child development, in the use of appropriate teaching 
techniques, and in establishing positive relationships with parents 
and children. Specific cognitive, social, emotional, and physical 
objectives for each of the program's components (the child, the 
parent, the staff, the handicapped, and the management process) are 
presented, analyzed statistically, and evaluated. Approximately 
one-half of the document consists of statistical information. 
(SDH) 
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INTRO D U C T I 0 N 



In 1971, v^en the seeds of many ideas in early education 
were brought to fruition by nenbers of the Ferguson- 
Florissant School District in a proposal to the United 
States Office of Education, certain general objectives 
were presented, A program was developed on the assumption 
that three primary groups - parents, schools, and children - 
must be involved in early education. It was fvurther assiimad 
that these three groups roust have an equal influence on pro- 
gram design if the primary target group, the children, were 
to have their learning problems identified and effectively 
remediated. 

For each of the groups, the program had a primary goal. 
These yoals are reported as follows: 

a) At t*»e end of the project funding period, PARENTS wills 

1) believe the schools want to, and can, serve children's 
individual needs; 

2) in^rove their competencies in motivating and teaching 
their children; and 

3) be more aware of the effects of the home environn^nt 
on the child's development. 

b) At the end of the funding period, the CHILD will: 

1) have developed a feeling of higher self esteem as 
a result of experiencing continuing success through 
appropriate instruction; 



2) have a strong sense of identity with parents because 
Of being helped by them and observing their work in 
helping other children in the Saturday School; and 

3) live in an environment which more closely approa^ies 
being supportive of his learning needs. 

c) At the end of the funding period, the SCHOOL will: 

1) have developed diagnostic instruments and learning 
activities to meet the individual needs of all stu- 
dents; 

2) have developed and successfully conmiiinicated to 
parents a description of those envirwunental factors, 
which would at a given point in time, be roost con- 
ducive to maximizing learning potential; and 

3) have developed a functioning input system so that 
learning activities of both the preschool and school 
programs are constantly changed as a result of 
parental and evaluation system feedback* 



We believe that the information presented in this report 
clearly reflects the achievement of those goals both as to 
the product obtained and the process involved. 



I. EVALUATIC^ REPORT 
A. Overall Objectives 

The overall objectives of the Parent-Child Early Education , 
Program are designed to be achieved within a three year 
period. Since this is the final evaluation report, results 
of the third project year are presented as well as a ccan- 
parison between other project years and a general sunsnation 
of achievement of program ob. ^ives. 

The results of the three project years clearly indicate that 
the Saturday School Program h£s bsan effective with thi major 
program componfeuts, students, parents, and teaching staff. 

TOE STUDENTS, as a whole, have shown growth both in cognitive 
and affective areas of development. Pollow-up data on student 
achievement and adjustment at Kindergarten and Beginning Pri- 
mary Levels shows that PCEE children achieved higher than 
children without prescdiool experience and in many instances 
higher than children with other preschool experience. The 
screening and diagnostic testing program has enabled us to 
identify children with learning disorders or those who may 
have potential learning problems. As a result, special as- 
sistance to the handicapped whether they have evidenced 
emotional or learning difficulties has resulted in the ameli- 
oration of these problems. Pollow-up achievement testing in- 
dicates that the children identified as having handicaps 
achieved higher on standardized tests given in kindergarten 
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and beginning primary than children without preschool ex- 
I^rience. 

THE PAHSNTS , as a group, have shown increasingly positive 
modes of perceiving and interacting with their children in 
Saturday School sessi^^is and in the hoit^ environment. They 
have shown growth in using appropriate teaching techniques 
including reinforcement procedures and accon^lishiaent of 
task objectives. 

THE TEACHERS have increased in their knowledge of child de- 
velopment, developed in the use of appropriate teaching tech- 
niques, and have established positive relationships with 
parents and children. A supportive staff of consultants has 
assisted in this developn^nt. Continual team planning as an 
integral part of the teaching has resulted in growth 
for the teacher and a stronger educational program. 

While it has not proven possible ti Change 100% of each group 
on every aspect measured, the program has effected consider- 
able change in the vast majority of pupils, parents, and 
teachers involved in it. 

Furthermore, we believe that the cAjectives of the program 
in its various components have resulted in a well rounded 
alternative plan for early education in whi<di the home and 
school are joint partners. 
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B. Evaluation findings for product and process objectives 

achieved at the end of the past budget period are sunimarized 
under c«nponents fort THE CHILD, THE PARENT, THE STAFF, THE 
HANDICAPPED, AND MANAGEMENT PROCESS, 

It should be noted that on each rating scale used for evalu- 
ation fi>e positive end of the continuum is given the higher 
figure wuile the negative end of the continuum is assigned 
a "one," 
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THE CHILD 

Product Objective One 

pu^l Jill fv^^^Jf''^*^^-^'* Program, each 
pupxx will exceed his expected growth, aa 

slatuf ™ P"?"*" original 

month in the areas of mental develosoent 
tl5?^?i^f ""^ vi8uS!Si?^3!^: 

All pupils who participat-d in the PCEE Program were 
administered a battery of three tests designed to ob- 
tain measures of pupils' mental, language, and per- 
ceptual ages at the begim»ing of each program year and 
again, seven months later, at the end of each program 
year. The tests used were the Slosson Intelligence 
Test, the Beery Test of Visual Motor Integration, and 
Subtest 3 of the Sievers Differential Language Test 
(during the first program year) , the Northwestern Syn- 
tax Scale (during the second program year) , or the 
Grammatic Closure Subtest of the ITPA (during the third 
program year) . 

A summary of the results of the initial and final test- 
ing for all pupils for whom both pre and posttest scores 
were obtained during the three project years is given 
in Table 1. (Please refer to i^pendix A for the fre- 
quency distributions of the scores obtained on the tests 
by these pupils.) 



Table 1 

^^""i^^^f -^^® Preliminary Screening Batteries Administered at the 
Besinnxng .and End of Eath Pr ogram Year to All PCEfi 

Stand* 
ard 
Devia- 



Variable 



Mean*' 



t*** 



Range 
of 

Scores 



Perceptual Age 



Pre 


61.60 


Post 


77.40 


Pre 


63.29 


Post 


78.95 


Pre 


62.76 


Post 


77.54 


Pre 


•53.40 



Post 63.77 



Pre 
Post 

Pre 
Post 



Language Age 
Year T 



51.22 
61.80 

51.95 
64.33 



51.91 
65.17 



10.29 
10.76 

10.52 
11.58 

10.46 
11.83 



10.42 
10.08 

8.40 
7.72 

9.44 
9.55 



11.56 
10.23 



30.79 <.01 

10.83 <.01 

39.19 <.01 

27.58 <.01 



Year XI 



Year III 



Pre 


43.68 


13.43 


Post 


60.62 


14.65 


Pre 


43.06 


16.03 


Post 


59.65 


16.22 


Pre 


59.93 


12.02 


Post 


70.41 


12.98 



24-92 
39-112 

24-96 
24-114 

24-100 
24-120 



33-95 
33-112 

33-77 
33-95 

33-82 
33-104 



24-81 
33-84 



19-87 
19-93 

21-93 
21-93 

24-116 
24-120 



*^ntli°lge? ^''^^^^^'^ence Test was used as the measure of 

The Beery Test of Visual Jtotor Integration was used as the 
measure of perceptual age. Subtest 3 of the Sievers was 
used as the measure of language age during the first pro- 
2fSL35®5fl4^*^f Northwestern Syntax Scale was used during the 
f^^'^rLf'^^^^^ y^^^' th^ Granaiatic Closure Subtest ?f 
the ITPA was used during the third project year. Thl n^-. 

fr^m^ii^ '^''^r ^^^^^ P^^««t year was 

752; from the second project year, 648 were tested twice, 

yefr! "^"^^ tested twice during the third project 

♦•Scores are expressed in units of months. 
•••Paired observations t tests were used to compare means. 
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It can be seen in Table 1 that there were statisti- 
cally significant changes on all tests in the direc- 
tion of higher mean scores obtained at the end of the 
year administration than at the beginning of each 
year. Because the average chronological age of PCEE 
pupils entering the program each year was 54 months, 
it was expected that their average mental, language, 
and perceptual ages would also be approximately 54 
months. AS the data in Table 1 show, the average en- 
tering mental age for all three years was a little 
more than nine months higher than expected, the aver- 
age perceptual age was only slightly lower than ex- 
pected, while the average language age varied widely 
depending on which language test was used (from nearly 
10 months below that expected to nearly six months 
above that expected) . upon exit from each program 
year, the average chronological age was 61 months. 
The average mental age at these times was approximately 
78 nK>nths, 17 months higher than is usually obtained. 
The average perceptual age upon exit from the program 
was 6 3 months, two months higher than is usually ob- 
tained. The average language age upon exit from each 
program year varied widely: from 60 months (one month 
below that expected) to more than 70 months (nine 
months above that expected) . Thus, the total sample 
of all PCEE pupils during the three years of project 
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operation gained, on the average, more than 15 months 
of mental age, n^re than 11 months of perceptual age, 
and between 11 and 17 months of language age depending 
on whish language test was used. 

The major goal for the seven month period between test 
administrations was a gain of at least eight months in 
mental, language, and perceptual age. In addition, 
since the primary focus of the program was on the edu- 
cationally disadvantaged child, it was deemed impera- 
tive to compare the gains made by the primary target 
group with the progress of pupils with higher entering 
status. Therefore, further analyses were made comparing 
the rates of change for the bottan third, the middle 
third, and the top third of the pupils on each of the 
pre and posttest measures used. A summary of the 
changes for the total group as well as for the three 
subsamples is presented below for each of the three pro- 
gram years. 

1) First Project Year 

^> Mental Acye, as it^asured by the Slosson Intelli- 
gsnce Test - Of the 752 pupils obtaining scores on both 
administrations of the test, 29 (4%) gained the eight 
months expected' for them during the seven months between 
testing, 24 (3%) gained nine months, 37 (5%) gained ten 
months, and 560 (74%) gained eleven or more months in 
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mental age. Twenty-nine pupils (4%) gained seven 
months of mental age during the seven months between 
administrations of the test, 70 (9%) gained between 
one and six months, and three (less than 1%) either 
showed no gain or reg..-essed in mental age. In sum, 
a total of 650 pupils (86%) gained the expected eight 
months of mental age or more during the seven months 
between test administrations. 

On the Slosson Intelligence Test the bottom third of 
the pupils in the pretest distribution, who had scores 
of 58 months and below, gained, on the average, 17.65 
months of mental age during the seven months between 
testings. The middle third of the group, who had pre- 
test scores between 59 and 66 months, gained, on the 
average, 15.90 months; and the top third, who had 
scores of 67 months and above on the pretest, gained 
13.74 months of mental age during the seven months be- 
tween the administrations of the test. There were, 
apparently, only small differences in the average rate 
of growth between the three groups in mental develop- 
ment, as measured by the Slosson Intelligence Test, 
h-^wever, the greatest rate of gain was achieved by 
those with the lowest entering status. 

L^guage Age , as measured by the Word Associa- 
tion Subtest of the Sievers Test - Of the 752 pupils 
obtaining scores on both administrations of the test. 
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79 (11%) gained nine months of language age (one more 
month than that expecfted for them) and 422 (56%) gained 
eleven or more months. One hundred and twenty pupils 
(16%) gained between one and six months of language age 
during the seven months between administrations and 131 
(17%) either did not change their scores or regresseu. 
Altogether, 501 (67%) of the pupils exceeded the ex- 
pe.-tation of an eight month gain in language age ex- 
pected for them. 

Comparisons made between the lower, middle, and upper 
thirds of the group in language age showed the bottom 
third of the pupils had scores of 48 and below on the 
first administration of the test and gained, on the 
average, 21.41 months during the seven months between 
testings. The middle third, who had pretest scores be- 
tween 49 and 58 months gained an average of 12.48 
months, while the top third of the pupils, who had pre- 
test scores of 59 months and above, gained an average 
of 3.78 months of language age during the seven months 
between test administrations. In the case of language 
age, as measured by the Word Association Subtest of the 
Sievers, there were apparently great differences in gain 
dependent on pupils' entering status. Pupils with the 
lowest scores gained three months of language age for 
each month in the program and pupils with approximately 
average scores gained not quite two months for each 
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month in the program, whereas, pupils with the highest 
scores gained the least— less than four months of 
language age for the seven months in the program. 

These dramatic differences in rates of change for the 
three groups may, in part, be a function of the test 
used, especially in the case of the students who scored 
the highest on the first administration of the test. 
During this first project year, the use of this single 
subtest of the Sievers was found to be a very limited 
measure of laiiguage development because it does not 
take into account both the receptive and expressive areas 
of language. It was originally intended by the Learn- 
ing Disabilities Specialist to use this subtest as an 
efficient way of screening learning disabled pupils. 
However, because it was deemed desirable to measure the 
language development of all children as a function of 
the program as well as to screen pupils, and because 
this single subtest is so limited in scope and has a 
low ceiling, it was decided that during the second year 
of project operation The Northwestern Syntax Scale, 
which yields both expressive and receptive language 
scores, will be substituted for the Sievers subtest. 

c) Perceptual Acre, as measured by the Beery Test « 
Eighteen (2%) of the 752 pupils attained the gain of 
eight months of perceptual age expected for them, 41 
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(5%) gained nine months, 33 (4%) gained ten months, and 
333 (44%) gained eleven or more months. Seventy-one 
pupils (9%) gained seven months in perceptual age dur- 
ing the seven months between test administrations, 159 
(21%) gained between one and six months, and 97 (13%) 
either showed no change or regressed in their scores. 
Altogether, 425 (57%) of the pupils attaine<| or ex- 
ceeded the eight months of perceptual age expected 
for them. 

Comparisons made between the gains attained by the 
lower, middle, and upper thirds of the initial distri- 
bution on this test showed that the lower third, who 
had scores of 50 months and below on the pretest, 
gained an average of 16 months during the seven months 
between testings. The middle third, who had initial 
scores between 51 and 58 months, gained an average of 
8.44 months; and, the upper third, who scored above 
58 months on the pretest, gained an average of 7.39 
months of perceptual age. It is apparent that there 
was a large difference between the gains made by the 
lowest group and those made by the middle and upper 
group. 

In sum, the various analyses of the data all show that 
the large majority of PCEE pupils met the criterion of 
eight months gain, or exceeded it, in the areas of men- 
tal, language, and perceptual age during the seven 
months of project operation. This is especially true 
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for the pupils v/ho initially scored below average for 
the group on the tests. In this respect, it may be 
said that the project apparently had a particularly 
significant impact on the primary target group. 

2) Second Project Year 

Mental Age , as measured by the Slosson Intelli- 
gence Test - Of the 648 pupils obtaining scores on both 
administrations of this test, 26 (4%) gained the eight 
months expected for them during the seven months between 
testings, 28 (4%) gained nine months, 28 (4%) gained 
ten months, and 492 (76%) gained eleven or more months 
in mental age. Fourteen pupils (2%) gained seven months 
of mental age during the seven months between administra- 
tions of the test, 49 (8%) gained between one and six 
months, and 11 (2%) either showed no gain or regressed 
in mental age. Altogether, a total of 574 (89%) gained 
the expected eight months of mental age or more during 
the seven months between test administrations. 

On the Slosson Intelligence Test the bottom third of the 
pupils in the pretest distribution, who had scores of 
59 months and below, gained, on the average 16.70 months 
of mental age during the seven months between testings. 
The middle third of the group, who had pretest scores 
between 60 and 67 ninths, gained, on the average 16.01 
months; snd the top third, who had scores of 68 months 
and above on the pretest, gained 14.23 months of mental 
age during the seven months between the administrations 
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of the test. There were, apparently, only small dif- 
ferences in the average rate of growth between the 
three groups in mental development, as measured by the 
Slosson Intelligence Test. However, the greatest rate 
of gain was achieved by those with the lowest entering 
status. 

b) Language Aqe, as measured by the Northwestern Syn- 
tax Scale. 

Receptive Language Acpe - Of the 648 pupils 
taining scores on both administrations of the test, 
14 (2%) gained the eight months expected for them 
during the seven months between testings, 16 (2%) 
gsined nine months, 21 (3%) gained ten months, and 
442 (68%) gained eleven or more months. Sixteen 
pupils (2%) gained seven months of receptive 
language age during the seven months between admini- 
strations, 55 (8%) gained one to six months, and 84 
(13%) either did not change their scores or regressed. 
In sum, 493 (76%) of the pupils met or exceeded the 
expectation of an eight nwnth gain. 

Comparisons made between the lower, middle, and upper 
thirds of the group showed the bottom third of the 
pupils had scores of 37 months and below and gained, 
on the average, 22.82 months of receptive language 
age during the seven months between testings. The 
middle third, who had pretest scores of 38 and 48 
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months gained an average of 16.49 months, while the 
top third of the pupils, who had pretest scores of 
49 and above, gained an average of 11.55 months. 
There were apparently large differences in gain in 
receptive language age dependent upon pupils' 
entering status. Pupils with the lowest scores 

gained more than three months for each month in the 
program; the pupils with the middle scores gained 
more than two months for each month in the program, 
and the pupils with the highest entering status 
gained a little moice than one and one-4ialf months 
for each month in the program. 

Expressive Language Age - Of the total 
sample, 24 (4%) gained the eight months of language 
age expected for them, 22 O^) gained nine months, 
15 (2%) gained ten months, and 445 (69%) gained 
eleven or more months during the seven months be- 
tifeen test administrations. Nine pupils (1%) gained 
seven months between testings, 60 (9%) gained bet%^en 
one and six months, and 73 (11%) either showed no gain 
or regressed. In total, 506 (78%) of the pupils 
equalled or exceeded the expectation of an eight 
months gain in expressive language age made for them. 

Comparisons made between the lower, middle, and upper 
thirds of the groi^ in expressive language age showed 
that the Isottom third of the pupils, who had scores 
of 36 and bei^ow on the pretest, gained an average of 
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20.93 months between testings* The middle third, who 
had pretest scores ranging from 37 to 49 months, 
gained 17.50 months, while the upper third of the 
pupils, who had pretest scores o£ 50 months and above, 
gained an average of 10.77 months of expressive 
language age during the seven m^ths between test 
administrations. Again, there were sizeable dif- 
ferences in gain among the three groups with the 
pupils with the lowest entering scoxres gaining about 
three nonths for each month in the prog;jam, the middle 
group averaged two and one-half months, and the upper 
group averaged a little more than one and one-half 
months for each month in the program. 

c) Perceptual Age , as measured by the Beery Test - 
Twenty -seven (4%) of the 648 pupils attained the 
gain of eight months of perceptual age expected for 
them, 24 (4%) gained nine months, 43 (7%) gained 
ten months, and 300 (46%) gained eleven or more 
months. Fifty-four pupils (8%) gained seven months, 
149 (23%) gained between one and six months, and 51 
pupils (8%) either showed no change or regressed in 
their scores. Altogether, 394 (61%) of the pupils 
attained or exceeded the eight months of perceptual 
age expected for them. 

Comparisons made between the gains attained by the 
lower, middle, and upper thirds of the initial dis- 
tribution on this test showed that the lower third. 
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Who had scores of 48 months and below on the pretest, 
gained an average of 17.09 months during the seven 
months between testings. The middle third, who had 
initial scores between 49 and 54 months, gained an 
average of 9.81 months? and, the upper third, who 
scored above 56 months on the pretest, gained an 
average of 6.98 iwmths. There were considerable 
differences in the average gains of the three 
groups. The pupils with the lowest entering per- 
ceptual age scores gained nearly two and one -half 
months for eac± month in the program whereas the 
middle group gained a little less than one and one- 
half months and the upper group gained approximately 
one month for every month in the program. 

In summary, the various analyses of the data all 
show that the large majority of second year PCEE 
pupils met the criterion of eight months gain, or 
exceeded it, in the areas of n^ntal, language, and 
perceptual age during the seven months of project 
operation. This is especially true for the pupils 
who initially scored below average for the group in 
the tests. 



3) Third Project Year 

jtentaX Age , as measured by the Slosson Intelli- 
gence Test - Of the 692 pupils detaining scores on both 
administrations of this test, 31 (4%) gained the eight 
months expected of them during the seven months between 
testings, 29 (4%) gained nine months, 39 (6%) gained 10 
months, and 481 (70%) gained 11 or more months of mental 
age. Twenty-four pupils (3%) gained seven months of 
mental age during the seven months between administra- 
tions of the test, 72 (10%) gained between one and six 
months, and 16 (2%) either showed no gain or regressed 
in mental age. Altogether, a total of 580 (84%) gained 
the expected eight months of mental age or more dtiring 
the seven months between test administrations. 

On the Slosson Intelligence Test the bottom third of 
the pupils in the pretest distribution, who had scores 
of 58 months or below, gained, on the average, 15.39 
months of mental age during the seven months between 
testings. The middle third of the group, who had pre- 
test scores between 59 and 66 n»nths, gained, on the 
average, 15.04 months; and the top third, who had scores 
of 67 and above on the pretest, gained an average of 
13.95 months of mental age during the seven months be- 
tween the administrations of the test. There were, 
apparently, only small differences in the average rate 
of change between the three groups in mental develop- 
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ment, as measured by the Slosson Intelligence Test. 
However, the greatest rate of gain was achieved by 
those with the lowest entering scores (more than two 
months for each month in the program) , 

b) Language Age, as measured by the Grammatic 
Closure subtest of the ITPA - of the 692 pupils db- 
taining scores on both administrations of the test, 
42 (6%) gained the eight months expected for them dur- 
ing the seven months between testings, 18 (3%) gained 
nine months, 49 (7%) gained 10 months, and 308 (45%) 
gained IX or more months. Twenty-six pupils (4%) 
gained seven months of language age during the seven months 
between administrations, 159 (23%) gained between one and 
six months, and 90 (13%) either did not change or re- 
gressed in their scores. In total, 417 (60%) met or 
exceeded the expectation of an eight month gain in 
language age. 

Comparisons made between the lower, middle, and upper 
thirds of the group showed the bottom third of the 
pupils had pretest scores of 54 months or below and 
gained, on the average, 14.06 months of language during 
the seven months between testings. The middle third, 
who had pretest scores between 55 and 64 months, gained 
an average of 9.27 months, while the top third of the 
pupils, who had pretest scores of 65 months and above. 
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gained an averacr** of 8.62 months. There were appar- 
ently moderately large differences in gain in language 
age dependent upon pupils* entering status. Pupils with 
the lowest scores gained two months for eac^ month in 
the program whereas the pupils in the middle and upper 
thirds gained one and one-fourth months, on the average, 
for each month in the program. 

c) Perceptual A<ye. as measured by the Beery Test - 
Twenty-two (3%) of the 692 pupils attained the gain of 
eight months of perceptual age expected for them, 24 (3%) 
gained nine months, 41 (6%) gained ten months, and 394 
(57%) gained eleven or more months. Porty-six pupils 
(7%) gained seven months, 119 (17%) gained between one 
and six months of perceptual age, and 46 (7%) either showed 
no change or regressed in their scores. In sum, 481 (70%) 
of U-ie pupils attained or exceeded the eight months of 
perceptual age expected for them. 



Con5>arisons made between the gains attained by the lower, 
middle, and upper thirds of the initial distribution on 
this test showed that the lower third, \fho had scores 
of 50 months or below on th*» pretest, gained an average 
of 16.22 months during the seven months between test 
administrations. The middle third, who had initial 
scores between 51 and 56 months, gained an average of 
10.23 months; and, the upper third, who scored 57 or 



more months on the pretest, gained an average of 10.01 
months. There were considerable differences in the 
average gains of the lower group as coajpared to those 
attained by the middle and \^>per groups. The pupils 
with the lowest entering perceptual age scores gained 
more than 2-1/4 months for each month in the program 
whereas the pupils in the middle and upper groups gained 
only slightly less than one and one-half months for 
each month in the program. 

In summary, the various analyses of the data from the 
three project years of operation all show that the 
vast majority of PCEE pupils met or exceeded the cri- 
terion of an eight months gain in the areas of mental, 
language, and perceptual age during the seven months 
between test administrations. This was especially 
true for the pupils who initially scored below average 
for the groups on the tests. 
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b. Product Objective Two 

Each primary target group pupil, who was found 
to be deficient on teacher ratings of the items 
listed below at the time of entry into the Par- 
ent-Child Early Education Program, will show an 
increase of a minimum of one step on a five*> 
point scale, at the end of the first year in the 
program, in his: 

A. Responsiveness to learning activities 
presented by the teacher in the Home- 
teaching sessions. 

B. Achievement of the concepts presented 
during the Home-Teaching sessions. 

The consultant specialists to the PCEE Project each 
year identified those PCEE pupils who belonged in the 
primary target group; i.e., those who were found to 
have learning prdDlems due to environmental or biologi- 
cal factors including emotional disorders, learning 
disabilities, low intellectual functioning, mental 
retardation, experiential deprivation, and physical 
disabilities. These pupils were rated by their teach- 
ers on scales relating to their responsiveness to 
learning activities and attainment of objectives dur- 
ing both their first and last h<me teaching sessions. 

The items relating to this objective, together with the 
N's and percentages for each of the five points of the 
scales for the three project years are given in Appen- 
dix B for this sample as well as for the Total sample 
and a sample consisting of pupils identified as not 
belonging to the primary target group. The means. 
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standard deviations, and paired observation t test 
results, as well as the proportions of pupils judged 
to be deficient (rated as "3- or less on each five- 
point scale) , for all three project years are given 
in Table 2. 

Table 2 

A Summary of Initial and Final Teacher Ratings of Taraet Grouo p»«<1o 
on The.r Responsiveness to Learning Activities aSS^IchieveLn?"^''^ 
of Concepts in Home~Tea<^inq Sessions 



Project 
Year 



Responsiveness to] 
Learning Activi- 
ties 

1. Outgoing 
vs. 

shy 



Stand- 

Mean ard 
Devia- 
tion 



Defi- 
cient* 
N % 



First 

Second 

Third 



330 

281 
385 



2 . Cooperative 
vs. 

uncoopera- 
tive 



3. Talkative 
vs. 
hesitant 



First 330 
Second 281 
Third 385 



First 



330 



4. Interested 
vs. 
disinter- 
ested 



Second 281 
Third 384 



First 330 
Second 281 
Third 385 



Initial 
Final 

Initial 
Final 
Initial 
Final 



Initial 

Final 

Initial 

Final 

Initial 

Final 

Initial 

Final 

Initial 

Final 

Initial 

Final 

Initial 

Final 

Initial 

Final 

Initial 

Final 



3.29 
4.25 

3.69 
4.31 
3.83 
4.25 

3.60 
4.41 
4.05 
4.46 
4.16 
4.41 

3.18 
4.21 
3.70 
4.35 
3.78 
4.22 

3.91 
4.65 
4.28 
4.69 
4.44 
4.70 



1*26 
.87 

1.33 
1.00 
1.25 
1.00 

1.15 
.82 

1.19 
.81 

1.05 
.80 

1.30 
.91 

X # 2 9 
.89 

1.25 

1.00 

1.05 
.66 
.96 
.96 
.77 
.55 



14.62 <.01 



8.04 
7.62 



<.01 
-c.Ol 



12.26 <.0l 
5.82 <.01 
4.65 <.01 



181 
60 

114 
47 

129 
77 

149 
34 



55 
18 

41 
17 
34 
20 

45 
10 



77 27 

35 12 

92 24 

53 14 



14.54 <.01 58 

67 20 

8.91 <.01 115 41 

41 15 

7.77 <.01 140 36 { 

82 21 



11.73 <.01 

7.03 <.01 

6.04 <.01 



115 35 
22 7 



5e 
18 
48 
15 



21 
6 

13 
4 
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Table 2 (continued) 



Rating 
Scale 



J . Attentive 
vs. 
distracted 



kchievement of 
Concepts 

I. Attained all 
vs. none of 
the objec- 
tives 



Project 
Year 



First 

Second 

Third 



330 
281 
385 





Mean 


Stand- 
ard 

I^via- 
tion 


Initial 


3.69 


1.18 


Final 


4.51 


.80 


Initial 


4.03 


1.14 


Final 


4.49 


.74 


Initial 


4.20 


.96 


Final 


4.41 


.84 



Defi- 
cient* 



11.30 <,0l 
7.05 <.01 
4.04 <.01 



First 



330 Initial 
Final 



3.74 1.08 

4.49 .75 
3.91 1.10 

4.50 .76 
3g5 Initial 4.23 .95 

Final 4.44 .75 



Second 281 initial 

Final 



Third 



11.70 <.01 
9.44 <.01 
4.46 <.01 



N 


% 


134 


1 


35 


111 


82 


29 


33 




90 




48 


12 


134 


40 


35 


11 


98 


35 


30 


11 


89 


23 


45 


12 



- , — — >c«v>ji.**v) v*ju J xes 

each five-point scale. 

As can be seen from the results shown in the table, 
primary target group pupils from all three project 
years were rated statistically significantly higher 
on all items pertaining to this objective during the 
last home teaching session than during the first ses- 
sion. Also, far fewer of these pi:^ils were judged to 
be deficient in these traits than had been the case 
at the beginning of the year. 

An analysis of individual pupil changes for those pupils 
initially rated as being deficient on each of the items 
is given below for each project year. 
Responsiveness to Learning Activities 
1) Outgoincy versus shy 

a) First Project Year - Of the 330 pupils receiving 
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teacher ratings on both first and last home teaching 
sessions, 181 (55%) were judged to be initially de- 
ficient on this scale. Of these 181 pupils, 65 (36%) 
gained one step, 67 (37%) gained two steps, and 34 
(19%) gained three or more steps on this scale at the 
last home session. Altogether, 166 (92%) of the pupils 
met or exceeded the criterion of a one step gain on 
this trait. 

Second Project Year - Of the 281 pupils rated 
twice, 114 (41%) were judged to be deficient on this 
scale initially. Of these 114 pupils, 32 (28%) gained 
one step, 41 (36%) gained two steps, and 21 (18%) 
gained three or more steps on this scale during the 
last home session. In sum, 94 pupils (82%) met or ex- 
ceeded the criterion of a one step gain on this trait. 

Third Project Year - Of the 385 pupils rated both 
at the first and last home teaching sessions, 129 (34%) 
were rated as being initially deficient in this trait, 
oe these 129 pupils, 48 (37%) gained one step, 34 (26%) 
gained two steps, and 15 (12%) gained three or more 
steps on this scale at the last home session. In total, 
97 (75%) of those pupils judged to be initially de- 
ficient met or exceeded the criterion of a one-step gain 
in their ratings. 

2) Cooperative versus uncooperative 

a) First Project Year - One hundred and forty-nine 
(45%) of the 330 primary target group pupils were 
rated as deficient on this scale during the first home 
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visit. Of the 149 pupils, 32 (21%) gained one step, 
73 (49%) gained two steps, and 23 (15%) gained three 
or more steps in their cooperativeness as rated during 
the last home session. Altogether, 128 (86%) of the 
pupils considered initially deficient in this trait 
met or exceeded the criterion of a one-step gain. 

^> Second Proiect Year - Seventy-seven pupils (27%) of 
the 281 pupils were rated as "3" or below on this five- 
point scale during the first home session. Of the 77 
pupils, 21 (27%) gained one step, 27 (35%) gained two 
steps, and 17 (22%) gained three or more steps in rat- 
ings received during the last home visit. In sum, 65 
(84%) of the pupils rated as initially deficient in 
cooperation met or exceeded the criterion of a one-step 
gain. 

. X^iyg Py9le9l; Y^^r - Ninety-two pupils (24%) of 
the 385 pupils were rated as "3" or below on this five- 
point scale initially. Of these 92 pupils, 28 (30%) 
gained one step, 36 (39%) gained two steps, and 10 (11%) 
gained three or more steps in their final ratings, m 
total, 74 (80%) of those pupils judged to be initially 
deficient in cooperation met or exceeded the criterion 
set for them. 

3) Talkative versus hesitant 

a) First Project Year - One hundred and ninety-three 
(58%) of the 3?^ primary target group pupils were rated 
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as deficient in this trait during the first home visit. 
Of the 193 pupils, 55 (28%) gained one step, 66 (34%) 
gained two steps , and 47 (24%) gained three or more 
steps in the ratings received during the last home 
visit. In total, 168 (87%) of the pupils initially 
rated as deficient met or exceeded the criterion of a 
one -step gain. 

b) Second Project Year - One hundred and fifteen 
(41%) of the 281 pupils were rated as deficient in this 
trait initially. Of the 115 pupils, 36 (31%) gained 
one step, 40 (35%) gained two steps, and 22 (19%) gained 
three or more steps in their final ratings. In sum, 9 8 
(85%) of the pupils initially judged to be deficient met 
or exceeded the criterion set for them. 

c) Third Project Year - One hundred and forty (36%) 
of the 385 pupils were rated as initially deficient on 
this scale. Of the 140 pupils, 5 3 (38%) gained one 
step, 35 (25%) gained two steps, and 17 (12%) gained 
three or more steps. Altogether, 105 (75%) of the pupils 
judged to be initially deficient in this trait met or 
exceeded the criterion set for them. 

4) Interested versus disinterested 

a) First P roject Year - One hundred and fifteeii (35%) 
of the 330 primary target group pupils were rated 
being initially deficient on this scale. Of the 115 
pupils, 25 (22%) gained one step, 63 (55%) qaincJ L>'o 
steps, and 19 (17%) gained three or more steps in thuir 
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display of interest during the last home teaching ses- 
sion. Altogether, 107 (93%) of the pupils rated as 
initially deficient in interest in the session met or 
exceeded the criterion set for then. 

b) Second Project Year - Fifty-eight (21%) of the 
281 primary target group pupils were rated as being 
initially deficient on this scale. Of these 58 pupils, 
13 (22%) gained one step, 31 (53%) gained two steps, 
and seven (12%) gained three or more steps in their 
final ratings. In sum, 51 (88%) of those pupils judged 
to be initially deficient in their display of interest 
met or exceeded the criterion. 

c) Third Project Year - Forty-eight (13%) of the 385 
pupils were judged to be initially deficient in their 
display of interest in the teaching session. Of these 
48 pupils, 14 (29%) gained one step, 25 (52%) gained 
two steps, and four (8%) gained three or more steps. 
Altogether, 43 (89%) of those pupils rated as initially 
deficient met or exceeded the criterion of a one-step 
gain. 

5) Attentive versus distracted 

a) First Project Year - One hundred and thirty-four 
(40%) of the 330 pupils were rated as being deficient 
in attention during the first home teaching session. 
Of' these 134 pupils, 24 (18%) gained one step, 68 (51%) 
gained two steps, and 80 (22%) gained three or more 



ERIC 



28 



steps in their attentiveness during the last home 
teaching session. In total, 122 (91%) of the pupils 
initially rated as deficient in this trait, met or 
exceeded the criterion set for them. 

Second Project Year - Eighty-two (29%) of the 281 
pupils were rated as being initially deficient in this 
trait. Of these 82 pupils, 25 (30%) gained one step, 
33 (40%) gained two steps, and 13 (16%) gained three 
or more steps in their final ratings. In sum, 71 (87%) 
of the pupils initially judged as deficient in attentive- 
ness met or exceeded the criterion. 

c) Third Project Year - Ninety (23%) of the 385 pupils 
were judged to be initially deficient in this trait. Of 
chese 90 pupils, 35 (39%) gained one step, 32 (36%) 
gained two steps, and six (7%) gained three or more steps. 
Altogether, 73 (82%) of the pupils found to be initially 
deficient in their attentiveness met or exceeded the 
criterion set for them. 

Achievement of Concepts 

1) Attained objectives (all versus none) 

a) First Project Yoar - One hundred and thirty-five 
(40%) of the 330 primary target group pupils were rated 
as attaining 50% or fewer of the objectives during the 
first home teaching session. Of these 134 pupils, 38 
(28%) r;ained one step, 63 (47%) gained two steps, and 
22 (16%) gained three or more steps in their attainment 



of objectives as measured during the last home visit. 
In total, 123 (92%) of the pupils considered to be 
initially deficient in this trait met or exceeded the 
criterion set for them. 

b) Second Project Year - Ninety-eight (35%) of the 
281 pupils were rated as attaining 50% or fewer of the 
objectives during the first home visit. Of these 98 
pupils, 30 (31%) gained one step, 47 (48%) gained two 
steps, and 10 (10%) gained three or more steps in their 
final rwtings. In sum, 87 (89%) of the primary target 
group pupils judged to be initially deficient met or 
exceeded the criterion of a one-step gain. 

c) Third Project Year - Eighty-nine (23%) of the 385 
pupils were rated as attaining 50% or fewer of the ob- 
jectives during the initial home session. Of these 89 
pupils, 39 (44%> gained one step, 26 (29%) gained two 
steps, and six (7%) gained three steps. Altogether, 

71 (80%) of the pupils judged to be initially deficient 
in their attainment of objectives met or exceeded the 
criterion set for them. 

In general, the large majority (between 75% and 93%) of 
the primary target group pupils judged to be initially 
deficient on the scales relating to this objective met 
the criterion of a minimum increase of one step in 
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their final ratings. In terms of meeting these cri- 
teria, the findings of the three project years are 
fairly similar. The primary differences between the 
findings of the three years are that: 1) fewer pupils 
in each successive project year were judged to be 
initially deficient on the six rating scales j and, 
2) slightly fewer of these target gr.3up pupils attained 
the criterion set for them in succeeding project years. 
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c. Product Objective Three 

Each primary target group pupil, who was found 
to be rated as having less than very positive 
attitudes toward school by the tea<^er at t*i^ 
beginning of the Parent-Child Early Education 
Program^ will increase by at least one step on 
a five-point rating scale in the positiveness of 
his attitudes toward school at tho end of his 
first year in the program. 

Pupils in the primary target group received ratings 

by their teachers on their attitudes toward Saturday 

School during both their first and last home teaching 

sessions. A summary of the results cwnparing pupils* 

ratings at the beginning and end of the year, for all 

three project years, may be found in Table 3. 

Table 3 

A Summary of Initial and Pinal Teacher Ratings of Target Group PCES 
_ Pupils on Their Attitudes Toward Saturday School 



Rating Scale 



Project N 
Year 



Stand- 
Mean ard 

Devia- 
t.i oriL - 



Defi- 
cient 

N %| 



Attitudes To- 
ii^ard Saturday 
School: 
Positive vs. 
Negative 



First 

Second 

Third 



Initial 


3.84 


1.08 


Final 


4.65 


.64 


Initial 


4.11 


1.15 


Final 


4.62 


.72 


Initial 


4.35 


.91 


Final 


4.62 


.70 



13.07 
7.75 
5.82 



oOl 121 
24 



<.01 
<.01 



79 
24 



37 
7 

28 
9 



67 17 
29 8 



It can be seen that in all three project years there 
were statistically significant changes toward the more 
positive end of the five-point rating scale during the 
time of the final ratings. There were also correspond- 
ingly smaller proportions of pupils judged to be de- 
ficient in their attitudes at the end of each year than 
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there had been at the beginning. 

An analysis of individual changes for those pupils 
initially judged to be deficient in their attitudes 
(i.e., a rating of "S" or less) is given below by 
yean 

First Project Year 

Of the 330 target group pupils rated both initially 
and finally, 121 (37%) were judged to be initially de- 
ficient in their attitudes toward Saturday School. Of 
these 121 pupils, 24 (20%) gained one step, 65 (54%) 
gained two steps, and 23 (19%) gained three or more 
steps on their final ratings on this scale. Altogether, 
112 (93%) of those pupils considered initially deficient 
in their attitudes met or exceeded the criterion of a 
one -step gain. 
Second Project Year 

Of the 281 primary target group pupils rated twice, 
79 (28%) were judged to be initially deficient in their 
attitudes toward Saturday School. Of these 79 pupils, 
1.^ (16%) gained one step, 42 (35%) gained two steps, and 
13 (16%) gained three or more steps in their final rat- 
ings on this five-point scale. In total, 68 (86%) of 
those pupils rated as initially deficient in their at- 
titudes met or exceeded the criterion of a one-step 
gain in the positiveness of their attitudes. 
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Third Project Year 

Of the 383 primary target group pupils rated during 
both jfirst and last home visits, 67 (17%) were rated 
as being initially deficient. Of these 67 pupils, 25 
(37%) gained one step, 26 (39%) gained two steps, and 
six (9%) gained three or more steps in their final 
ratings. In sum, 57 (85%) of those pupils rated as 
initially deficient in the positiveness of their atti- 
tudes toward Saturday School met or exceeded the cri- 
terion set for them. 

In general, decreasing proportions of target group 
pupils were found to be initially deficient in their 
attitudes toward Saturday School (37% during the first 
year, 28% during the second ysar, and 17% during the 
third year) . The proportions of pupils judged to be 
deficient at the end of the year were virtually identi- 
cal (between 7% and 9%). At least 85% of those pupils 
judged to be initially deficient met or exceeded the 
criterion of a one-step gain in their end of the year 
ratings. These findings would seem to indicate that 
the vast majority of pupils with learning problems due 
to a variety of causes were, by the end of each project 
year, expressing very positive attitudes toward Satur- 
day School. 
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• P^^odact Ofajecti^/e Four (Revised 8/71) 

Each pupil, who was rated on any of the five 
scales on the Rating Scale of Self Esteem as 
having less than average self esteem by his 
teacher at the beginning of the Parent-Child 
Early Education Program, will increase by at 
least one step on each of those scales by the 
end of his first year in the Program. 

All PCEE pupils were rated by their teachers on five 
five-point scales taken from Coopersmith ' s "Behavior 
Rating Form" both at the beginning and end of each 
PCEE project year. The items relating to this ob- 
jective, together with N»s and percentages for each 
point of the scale, are given in Appendix C. The 
means, standard deviations, paired observations t 
test results, as well as the proportions of pupils 
judged to be deficient (rated as less than "3") on 
each scale, are presented in Table 4. 
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Insptjction of the table shc»;s that the results from 
the three project years were quite different. In 
the first project year PCEE pupils were rated as hav- 
ing improved their standing on all five scales by the 
end of the program year. In the second project year 
PCEE pupils were rated as having changed positively 
on two of the five scales. During the third and last 
project year, teachers rated pupils at the end of the 
year higher on one of the five scales and lower on two 
of the scales than had been the case at the beginning 
of the year. The one item on which there appeared 
positive changes during all three years concerned itself 
with the extent to which the child showed a sense of 
self esteem. This scale appears to be a global rating 
while the other four scales seem to refer to specific 
behaviors which may represent only isolated aspects of 
the global concept of self esteem. 

Analyses of individual changes for those pupils judged 
to be initial ly deficient on each of the rating scales 
showed the following: 

Child adapts easily to new situations 
a) First Project Year - One hundred and twenty-two 
pupils (16%) of the 755 were judged to be initially de- 
ficient (rated as "two" or less) on this scale. Of 
these 122 pupils, 50 (41%) gained one step, 45 (37%) 
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gained two steps, 6 (5%) gained three or more steps. 
Altogether, lOX (83%) of the pupils rated as initially 
deficient in their ease of adapting to new situations 
gained one or more steps in their final ratings. 

b) Second Project Year - One hundred and twenty- 
four (19%) of the 649 were judged to be initially de- 
ficient (rated as "two" or less) on this scale. Of 
these 124 pupils, 53 (43%) gained one step, 26 (21%) 
gained two steps, and eight (6%) gained three or more 
steps in their final ratings. Altogether, 87 (70%) of 
the pupils rated as initially deficient in the ease of 
adapting to new situations gained one or more steps in 
their final ratings. 

c) Third Project Year - Ninety-eight (14%) of the 
pupils were rated as being initially deficient on this 
five-point scale. Of these 98 pupils, 50 (51%) gained 
one step, 19 (19%) gained two steps, and two (2%) gained 
three or more steps in their final ratings. In sum, 71 
(72%) of those pupils judged to be initially deficient 
in this trait xaet or exceeded the criterion of a one 
step gain. 



ERIC 



39 



2) Child bdcomes upset by failures or other strong 
stresses 

a) First Project Year - Of the 84 pupils (11%) rated 
as initially deficient in this trait, 19 (23%) gained 
one step, 30 (36%) gained two steps, and 13 (15%) 
gained three or more steps in their final ratings. Al- 
together, 62 (74%) of the pupils judged to become too 
easily upset by failures at the beginning of the year 
gained one or more steps on this scale at the end of 
the program year. It should be noted that 56 pupils who 
were not initially judged to be deficient (rated as "two" 
or less) became so in their final ratings. 

b) Second Project Year - Of the 103 (16%) pupils 
rated as initially deficient in this trait, 45 (44%) 
gained one step, 25 (24%) gained two steps, and 5 (5%) 
gained three or more steps in their final ratings. In 
total, 75 (73%) of the pupils judged to become too easily 
upset by failures at the beginning of the year gained 
one or more steps on this scale at the end of the program 
year. It should be noted that 21 pupils who were not 
initially judged to be deficient (rated as "two" or less) 
became so in their final ratings, 

c) Third Project Year - Of the 87 (13%) pupils ini- 
tially judged to be deficient on this scale, 34 (39%) 
gained one step, and 28 (32%) gained two or more steps 
in their final ratings. In total, 62 (71%) of those 
pupils rated as being initially deficient in this trait 
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wet or exceeded the criterion. 

3) Child seeks much support and reassurance from his 
peers or the teacher 

a) First Project Ye ar - Eighty-eight (12%) of the 

pupils were initially judged to be deficient in this 

trait. Of the 88 pupils, 33 (38%) gained one step, 

23 (26%) gained two steps, and 11 (12%) gained three 

or more steps in their final ratings of this trait. 

Altogether, 67 (76%) of those pupils rated as seeking 

too much support and reassurance initially gained one 

or more steps on this scale at the end of the program 

year. It should be noted that 28 pupils who were not 

initially judged to be deficient became so in their 

final ratings. 

b) Second Project Year - One hundred and ten (17%) 
of thfc. pupils were initially judged to be deficient 
in this trait. Of these 110 pupils, 27 (25%) gained 
one step, 31 (28%) gained two steps, and 12 (11%) 
gained three or more steps in their final ratings of 
this trait. Altogether, 70 (64%) of those pupils 
rated as seeking too much support and reassurance ini- 
tially gained one or more steps on this scale at the 
end of the program year. It should be noted that 35 
pupils who were not initially judged to be deficient 
became so in their final ratings. 

c) Third Project Year - Of the 72 (11%) pupils ini- 
tially rated as being deficient on this scale, 26 (36%) 
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gained one step and 13 (18%) gained two steps in 
their final ratings. In sum, 39 (54%) of those 
pupils initially judged as deficient in this trait 
met or exceeded the criterion. 

4) Child continually seeks attention 

a) First Project Year - Eighty-^ight (12%) of the 
pupils were initially rated as being deficient on this 
scale. Of the 88 pupil^s, 33 (38%) gained one step, 19 
(22%) gained two steps, and 12 (14%) gained three or 
more steps in their final ratings of this trait. Alto- 
gether, 64 (73%) of the pupils judged to be continually 
seeking attention initially gained one or more steps in 
the direction of seeking less attention at the end of 
the program year. It should be noted that 28 pupils 
not initially rated as being deficient on this trait 
became so in their final ratings. 

b) Second Project Year - Eighty -nine (14%) of the 
pupils were rated as being initially deficient on this 
scale. Of these 89 pupils, 29 (33%) gained one step, 
17 (19%) gained two steps, and 10 (11%) gained three 
or more steps in their final ratings of this trait. 

In total, 56 (63%) of the pupils judged to be continual- 
ly seeking attention initially gained one or more steps 
in the direction of seeking less attention at the end 
of the second program year. It should be noted that 
24 pupils not initially rated as being deficient on 



this trait became so in their final ratings. 

c) Third Project Year - Of the 81 pupils (12%) 
judged to be initially deficient in this trait, 37 
(46%) gained one step and 18 (22%) gained two or 
more steps on their final ratings. In total, 55 
(68%) of those pupils rated as being initially de- 
ficient on this scale met or exceeded the criterion. 

5) Extent to which child shows a sense of self-esteem 

a) First Project Year - Of the 755 pupils receiving 
both initial and final ratings on this scale, 140 (19%) 
were judged to be deficient initially. Of these 140 
pupils, 59 (42%) gained one step, 33 (24%) gained two 
steps, and 15 (11%) gained three or more steps in their 
final ratings. Altogether, 107 (76%) of the pupils 
judged to be deficient in their sense of self-esteem at 
the beginning of the program year gained one or more 
steps in this trait at the end of the year. It should 
be noted that 46 pupils not initially judged to be de- 
ficient on this trait became so in their final ratings. 

b) Second Project Year - Of the 649 pupils receiving 
both initial and final ratings on this scale, 140 (22%) 
were judged to be deficient initially. Of these 140 
pupils, 70 (50%) gained one step, 29 (21%) gained two 
steps, and three (2%) gained threo or more steps. Al- 
together, 102 (73%) of the pupils judged to be deficient 
in their sense of self esteem at the beginning of the 
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second program year gained one or more steps in their 
ratings of this trait at the end of the year. 

c) Third Project Year - Of the« 133 pupils (19%) 
initially rated as deficient in their self-esteem, 
65 (49%) gained one step, 20 (15%) gained two steps, 
and eight (6%) gained three steps in their final rat- 
ings. Altogether, 93 (70%) of those pupils judged to 
be initially deficient on this scale met or exceeded 
the criterion of a one-step gain expected for them. 

In general, a substantial majority (54% to 83%) of the 
pupils judged to be initially deficient on the five rat- 
ing scales related to this objective met the crittruion 
of a one step gain in their final ratings. On the rating 
scale which is probably the most closely tied to the ob- 
jective, (i.e., the fifth and final scale) between 70% 
and 76% met the criterion. 
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Additional Analyses 

Pupils from the first two project years were followed 
up into kindergarten where they were rated on all 
five scales by their kindergarten teachers and com- 
pared to control group pupils who entered kinder- 
garten at the same time but who had no preschool ex- 
perience of any kind. In addition, pupils from the 
first project year were followed up into first grade 
where they were again rated by their first grade 
teachers and compared to pupils entering first grade 
at the same time who had no preschool experience. A 
summary of the results of these analyses is given in 
Table 5. 
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It can be seen that kindergarten teachers rated PCKE 
pupils and their controls as being essentially the 
same with regard to various aspects of self-esteem 
with but one exception. The excsption occurred on 
the global rating scale of self-tjsteem where kinder- 
garten teachers rated second year PCfiE pupils as dis- 
playing a greater sense of self-asteem than did control 
group pupils. First grade teachers, on the other hand 
rated PCEE pupils higher on threo of the five rating 
scales than they did the control group. First grade 
teachers apparently saw PCEE pupils as adapting more 
easily to new situations and seeking less support, re- 
assurance, and attention than 'J^ii control group pupilc. 
There were no differences, howevisr, in their global 
ratings of self-esteem for the two groups. 
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e. Product Objective Five 

Each child in the Parent -Chi Id Early Education 
Program who was found to be deficient on parent 
ratings of items in the developmental areas listed 
below at the time of entry into the program, will 
show an increase of a minimum of one step on a 
five-point scale, at the time of entry into kinder- 
garten, in his achievement of: Personal and Social 
Development; e.g., ability to follow simple direc- 
tions; take good care of things he uses; take turns 
with other children; Language and Concept Develop- 
ment; e.g., speak in sentences; tell color of things; 
identify letters of the alphabet; Physical Skill 
Development; e.g., run, hop, and jump; clap or 
march to music; build structures with blocks or 
construction toys. 

All PCEE Program pupils were rated by their parents prior 
to the beginning of the PCEE Program year, using a be- 
havior checklist entitled, "Introducing My Preschool 
Child" and prior to entry into kindergarten, using a 
similar checklist entitled, "Introducing My Kindergarten 
Child." There were 28 three-point rating scales relevant 
to this objective that were common to both checklists. 
Two samples of pupils were thus rated: those who had 
participated in the first year of project operation and 
those who had participated in the second year. 



The N's and percentages for each point of each srcale are 
given in Appendix D for both project years. A summary 
of results comparing the ra ings of pupils prior to entry 
into the PCEE Program to those obtained prior to entry 
into kindergarten for both project years is given in 
Table 6. Differences between means were evaluated using 
paired observations t tests. Proportions of pupils judged 
to bo deficient both initially and finally are also cjiven. 
(Doficioncy was defined as a rating of "1" or "0" on each 
throe-point scale.) 
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It can be seen in Table 6 that parents generally 
rated their children higher in the areas of personal 
and social develojanent, as well as in motor skill de- 
velopment and language and concept development, at the 
tims of entry into kindergarten than they had one year 
earlier (prior to entry into the PCEE Program) . These 
findings may be inferred from the statistically signi- 
ficant t test results and the differences in the pro- 
portions of pupils found to be deficient in the items 
at the two different times of rating. There were 
mixed results in the area of interests and experi- 
encos *^ere in three instances there were reversals 
witli parents ratine pxxpilQ higher prior to entry into 
the PCEE Program than into kindergarten. Altogether, 
of the 28 rating scales compared, there were 19 statis- 
tically significant t test results using first project 
year pupils and 22 significant t test results using 
second project year pupils showing higher parental 
ratings in skill development and behavior at the time 
of entry into kindergarten compared to that exhibited 
one year earlier by children. Of the 28 comparisons, 
seven were not statistically significant for first pro- 
ject year pupils and five were not significant for sec- 
ond year pupils. Only two of the 28 items showed a 
reversal with higher ratings given initially for first 
year pupils and only one of the 28 items showed a 
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revarsal for second year pupils. 

Parents rated their children from both project years 
higier after the PCEE project on all of the 11 items 
in the area of language and concept develojanent and on 
eigfit of the nine items in the area of personal and 
social develoianent. There were some differences 
bet>feen the project years in the area of motor skill 
development. Pupils in the first project year were 
rated higher upon entry into kindergarten on two of 
the four items in the motor skill area whereas second 
project year pupils were rated higher on all items in 
that are,a. 

An analysis of individual changes made for those pupils 
found to be deficient at the time of entry into the 
PCEE Program are given below for both project years. 
Persona l and Social Development 

gii3.d snaps, buttons , and zips clothincy 
a) first Project y^^ar - Of the 591 pupils rated on 
this scale both in 1971 and 1972, 295 (50%) were judged 
to be initially deficient in this skill. Of the 295 
pupils, 207 (70%) gained one step and 11 (4%) gained 
two steps. Altogether, 218 (74%) of the pupils identi- 
fied as deficient at the time of entry into the PCEE 
Procram gained one or more steps in their ratings by 
the time of entry into kindergarten. 

I.) S,econd Prpi^cr. Yf^f^r - Of the 441 pupils rated on 
this scale both in 1972 and 1973, 212 (48%) were found 
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to he initially deficient. Of these 212 pupils, 142 
(67%) gained one step and seven (3%) gained two steps. 
Altogether, 149 (70%) of the pupils identified as de- 
ficient at the time of entry into the PCEE Program 
gained one or more steps in their ratings by the time 
of nntry into kindergarten as compared with 74% of the 
pupils from the first project year. 
2) t :hild 7oes to the toilet by himse lf 

First Pro ject Year - Of the 593 pupils rated on 
thi;j scale both in 1971 and 1972, 43 (73%) were 
jud.|ed as being initially deficient in this behavior. Of 
the 43 pupils, 37 (86%) gained one step and one (2%) 
gained two steps. Altogether, 38 (88%) of the pupils 
identified as deficient at the time of entry into the 
PCEII Program gained one or more steps in their ratings. 

b) Second Pro-^ect Year - of the 441 pupils rated on 
this scale twice, 29 (7%) were judged as being initially 
deficient in this behavior. Of these 29 pupils, 23 (79%) 
met or exceeded the criterion of a one step gain by the 
time of entry into kindergarten as compared with 88% of 
the pupils who met or exceeded the criterion in the 
previous year. 

3) Child tak es good care of things he uses 

First Pro ject Year - Of the 590 pupils rated on 
this scale, 320 (54%) were judged to be initially de~ 
ficient in this trait. Of the 320 pupils, 146 (46%) 
gained one step and 3 (1%) gained two steps. In 



tot.a, 149 (47%) of those judged deficient gained one 
or nore steps by the time of entry into kindergarten. 

J>) Second Pro-ject Year - of the 441 pupils rated 
on ;his scale, two times, 244 (55%) were judged to be 
ini<:ially deficient on this trait. Of these 244 
pupils, 124 (51%) met or exceeded the criterion of a 
one step jain on this three-point rating scale. This 
finclng c anpares with 47% of the pupils who met or ex- 
ceeded th.5 criterion in the preceding year. 
4) Child i>ays attenti on and concentrates well 

^> First Pro-iect Year - Of the 588 pupils rated on 
this scale both in 1971 and 1972, 382 (65%) were rated 
as deficient in this behavior. Of these 382 pupils, 
124 (32%) gained one step and 2 (1%) gained two steps. 
Altogether, 126 pupils (33%) met the criterion of an 
increase of one or more steps. 

b) Second Project Year - of the 441 pupils rated 
twice, 269 (61%) were found to be initially deficient 
in these behaviors. Of these 269 pupils, 100 (37%) 
met or exceeded the criterion on their final ratings 
as caaparoii to 33% of the pupils who met or exceeded 
the criterion during the previous year. It should 
be noted that 50 pupils, not initially deficient be- 
came so in their final ratings during the second year. 
^' gjli^d follows simple directions without reminding 

First Prolectjfear - Of the 592 pupils rated twice 
on this scale, 3;52 (59%) were rated as being deficient 
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in this trait. Of these 352 pupils, 146 (41%) met the 
criterion of a one step gain on this three-point scale. 

b) Second Project Year - Of the 441 pupils rated 
twice, 202 (46%) were judged to be initially deficient. 
Of these 202 pupils, 118 (58%) met or exceeded the 
criterion of a one step gain in their final ratings, 
Thifi finding compares favorably with last year*s where 
41% of the pupils met the criterion. It should be 
noted that 56 pupils who were not originally deficient 
wer«i judged to become so in their final ratings this 
year. 

6) Child tells what he wants or needs 

a) First Project Year - Of the 593 pupils rated 
twice on this scale, 40 (7%) were rated as "0" or 
"1." Of these 40 pupils, 31 (78%) gained one step 
and 1 (2%) gained two steps. In sum, 31 pupils (80%) 
met the criterion of a one-step gain or more on this 
behavior as reported by their parents. 

b) Second Project Year - Thirty-eight (9%) of the 
441 pupils rated at both times were judged to be 
initially deficient. Of these 38 pupils, 31 (82%) 
met or exceeded the criterion of a one step gain in 
their final ratings of this trait. This finding is 
similar to that of last year with 80% of initially de- 
ficient pupils meeting or exceeding the criterion 

set for them. 
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' 'hi Id takes turns and ahares 

First Pro-ject Year - Of the 593 pupils rated on 
this three-point scale both tisi^s, 318 (54%) were 
jud<jed to be deficient on the first rating. Of these 
318 pupils, 145 (46%) met the criterion of a one step 
gain in their final ratings. 

h) Second Project Year ~ of the 441 pupils rated 
twitie on Ais scale, 238 (54%) were initially rated as 
deficient. Of these 238 pupils, 121 (51%) met the cri- 
terion of a one step gain in their final ratings as 
coB5»ared with 46% of the pupils in the first project 
yeai". 

8) c jiild remembers rules of games he plays 

First Proj ect Year - Of the 587 pupils rated by 
their parents on both administrations of the behavior 
chet'Jclist, 388 (66%) were judged to be initially de- 
ficient on this scale. Of these 388 pupils, 184 (47%) 
gained one step and 16 (4%) gained two steps in their 
second rating of this trait. Altogether, 200 (52%) 
pupils met or exceeded the criterion of a one stop 
gain in their final ratings of this trait. 

* Second Pro ject Year - Of the 439 pupils rated 
twice on this three-point scale, 281 (64%) were judged 
to he ini~iaHy deficient. Of these 281 pupils, 161 
(57V) gained one step and 14 (5%) gained two steps in 
their final ratings. Altogether, 175 (62%) of the 
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pupils achieved or exceeded the criterion compared to 

52% who did so in the preceding year. 

^) Child helps with simple household jobs 

First Proj ect Year - Of the 592 pupils rated on 
both administrations of the checklist, 276 (47%) were 
judged to be deficient on their initial rating. Of 
these 276 pupils, 131 (47%) gained one step and 2 (1%) 
gained two steps. In sum, 133 (48%) of the pupils 
judged to be deficient met the criterion of a one step 
gain in their final rating. 

b) Second Pr oject Year - Of the 440 rated at both 
times on this trait, 223 (51%) were judged to be 
initially deficient. Of these 223 pupils, 97 (43%) met 
or exceeded the criterion set for them as compared with 
48% who did so in the first year of project operation. 

Lanquacie and Concept Development 

Child sp eaJcs in sentences of five or more words 

First Prelect Year - of the 593 pupils rated upon 
entry into both the PCEE and kindergarten years, 50 (8%) 
were judged to be deficient in their first ratings of 
this skill. Of these 50 piypils, 40 (80%) gained one 
step and 1(2%) gained two steps in their second ratings. 
Altogether, 41 (82%) of the pupils rated as deficient 
in this trait met tiie criterion of a minimum of a one 
step gain on this three-point scale. 



ERIC 



§§£2?!^ Project Year - Of the 441 pupils rated 
two tines, 22 (5%) were found to be initially defi- 
cient. Of these 22 pupils, 20 (91%) met or exceeded 
the criterion of a one step gain in their final rat- 
ings as compared with 82% who did so last year. 
2) Child identifies six or more colors 

First Project Year - Of the 588 pupils rated 
initially and finally on this scale, 172 (29%) were 
judged to be deficient in this skill. Of these 172 
pupils, 101 (59%) gained one step and 58 (34%) gained 
two steps in their final ratings. In sum, 159 (92%) 
of those pupils judged to be initially deficient met 
or exceected the criterion of a one step gain in their 
ratings. 

^> Second Pr oject Year - Of the 442 rated, both 
initially and finally, 140 (32%) were found to be de- 
ficient in this behavior on their first ratings. Of 
these 140 pupils, 80 (57%) gained one step and 40 (29%) 
gaired two steps in their final ratings. Altogether, 
120 (86%) of the 140 pupiis attained or exceeded the 
criterion set for them as con^ared to 52% v^o did so 
in the previous year. It should be noted that 57 of 
the pupils not rated deficient initially were rated as 
deficient in their second rating by parents. 
Chi- Id recites rhymes, sings son<^s 

First Pro;)ect Year - Of the 589 pupils rated 
twice on this three-point scale, 257 (44%) were judged 
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to be deficient in this behavior. Of these 257 pupils, 
156 (61%) gained one step and five (2%) gained two 
steps. Altogether, 161 (63%) of those pupils judged 
initially deficient met or exceeded the criterion of 
a one step gain. 

Second Project Year - Of the 442 pupils rated 
twice, 20 J pupils (46%) were judged to be initially 
deficient by their parents. Of these 203 pupils, 164 
(81%) gained one step and 24 (12%) gained two steps in 
their final ratings. In sum, 188 (93%) of the 203 
pupils met or exceeded the criterion set for them as 
compared to 63% who did so last year. 

Child tel ls how things are alike or different 

First Proj ect Year - Of the 589 pupils rated both 
times on this skill, 293 (50%) were judged to be defi- 
cient on the first rating. Of these 293 pupils, 179 
(61%) gained one step and 16 (5%) gained two steps in 
their final ratings of this trait. In sum, 195 (67%) 
of the 293 pupils met or exceeded the criterion of a 
one step gain. 

b) Second Project Year - of the 441 pupils rated 
twice, 200 (45%) were found to be initially deficient 
on this scale. Of these 20: pupils, 143 (72%) met or 
exceeded the criterion of a one step gain in their 
final ratings. This compares with 67% who did so in 
the first year. 
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<'h3.1d identifies a fe w letters of the alphabet 
a) First Project Year ~ of the 572 pupils rated on 
this skill twice, 287 (50%) were found to be initially 
deficient. Of these 287 pupils, 166 (58%) gained one 
step and 69 (24%) gained two steps in their final rat- 
ings. Altogether, 235 (82%) of the 287 pupils met or 
exceeded i;he criterion set for them. 

U Sec^ nd Pro7ect Year - Of the 441 pupils rated 
twice, 19V (45%) were rated as initially deficient in 
thi£ behavior. Of these 197 pupils, 141 (72%) gained 
one step and 32 (16%) gained two steps in their final 
ratings. In sum, 173 (88%) of the initially deficient 
pupils met or exceeded the criterion as compared to 
82% who did so last year. 

6) Ch ild identifi. 3 many letters of the alp habet 

a) First Project Year - Of the 580 pupils rated twice 
on this skill, 381 (66%) were found to be initially de- 
ficient. Of the 381 pupils, 142 (37%) gained one step 
and 115 (.'50%) gainea two steps. In sum, 257 (67%) of 
those pupils judged to be deficient in this skill up- 
on entry into the PCacB Program met or exceeded the 
criterion set for them. 

t) Second Project Year- - of the 440 pupils rated two 
times, 293 (67%) were judged to be initially deficient 
on this scale by their parents. Of these 293 pupils, 
117 (40%) gained one step and 94 (32%) gained two steps. 
In total, 211 (72%) of the 293 pupils met or exceeded 
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the criterion set for them as compared to 67% who did 

so last year. 

7) (3iild prints his fir st 

name correctlv 
a) rirst Project Year - of the 589 pupils rated 
twice by their parents on this skill, 457 (78%) were 
fourd to he deficient at the time of entry into the 
PCEB Program, Of these 457 pupils, 169 (37%) gained 
one step cind 221 (48%) gained two steps in their final 
ratings. Altogether, 390 (85%) of the 457 pupils met 
or cxceedtid the criterion. 

Second Pre lect Year - Of the 441 pupils rated 
twice, 325 (74%) were judged to be initially deficient 
in this behavior. Of these 325 pupils, 119 (37%) gained 
one step and 180 (55%) gained two steps on their final 
ratings. In total, 299 (92%) of the 325 pupils met or 
exceeded the criterion set for them as con^ared v/ith 
85% of the pupils who did so in the first year. 
8) Child tells his whole name 

a) First Project Year - Of the 586 pupils rated 
both times on this scale, 138 (24%) were found to be 
initially deficient. Of these 138 pupils, 94 (68%) 
gained one step and 35 (25%) gained two steps in their 
second ratings. Altogether, 129 (93%) of the 138 pupils 
met or exceeded the criterion. 

Second Pro;)ect Year - Of the 441 pupils rated 
twice, 96 (22%) were judged by their parents to be 
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inil.ialxy deficient in this behavior. Of these 96 
pupils, 89 (93%) met or exceeded the criterion of a 
one step increase in their final ratings which is 
identical to that reported for first year pupils. 
9) Child tells his address 

First Project Year - Of the 586 pupils rated 
twice on thia scale, 448 (76%) were judged as initially 
deficient. Of these 448 pupils, 214 (48%) gained one 
step and 113 (25%) gained two steps in their ratings 
received one year later. In total, 327 (73%) of the 
448 pupils met or exceeded the criterion. 

t) Second Project Year - Of the 441 pupils rated twice, 
334 (76%) were found to be initially deficient in this 
behavior. Of these 334 pupils, 149 (45%) gained one 
step and 82 (25%) gained two steps on their final rat- 
ings. Altogether, 231 (70%) of the 334 pupils met or 
exceeded the criterion set for them as compared to 73% 
who did so in the previous year. 
10) Child tells his telephone number 

Fi^st Project Year - Of the 575 pupils rated 
twice on this scale, 521 (91%) were judged to be 
initially deficient. Of these 521 pupils, 141 (27%) 
gained one step and 167 (32%) gained two steps in their 
final ratings. In total, 308 (59%) of the 521 pupils 
met or exceeded the criterion of a one step gain on 
this scale. 
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b) Second Project Year - Of the 440 pupils rated 
twice, 386 (88%) were judged to be initially deficient 
in this behavior. Of these 386 pupils, 105 (27%) 
gained one step and 111 (29%) gained two steps in their 
final ratings. Altogether, 216 (56%) of the 386 pupils 
met or exceeded the criterion set for them as compared 
to L9% who did so in the preceding year. 
11) Child counts from 1 to 10 or beyond 

®^ First Proj ect Year - Of the 590 pupils rated on 
this scale two times by their parents, 144 (24%) were 
fouiid to be initially deficient. Of these 144 pupils, 
78 (54%) gained one step and 46 (32%) gained two steps 
in their second ratings. In sum, 124 (86%) of the 144 
pupils met or exceeded the criterion of a one step 
gair . 

b) Second Project Year - Of the 441 pupils rated 
twicB, 110 (25%) were judged by their parents to be 
initially deficient in this trait. Of these 110 pupils, 
78 (71%) ijained one step and 30 (27%) gained two steps 
in their final ratings. In sum, 108 (98%) of the 110 
pupils met or exceeded the criterion as con^ared with 
86% who did so in the preceding year. 

Motor Skill Develo^^nt 

1) C hild can ride a tricycle or bicycle 

a) First Proj ect Year - Of the 590 pupils rated twice 



67 



on this scale, 11 (2%) were rated as deficient 
initially. Of these 11 pupils, four (36%) gained 
one step and three (27%) gained two steps in their 
finil ratings. In total, seven (64%) of the 11 
pup.as met or exceeded the criterion of a one step 
gain . 

i') Second Project Year - Of the 441 pupils rated 
twice on this scale, 18 (4%) were rated as deficient 
initially. Of these 18 pupils, 16 (89%) met the cri- 
terion of a one step gain in their final ratings as 
compared to 64^ who did so in the preceding year. 

2) Child runs, hops, and jumps 

^) First Project Year - Of the 591 pupils rated twice 
on tJiis scale, 22 (4%) were judged to be initially de- 
ficient. Of these 22 pupils, 21 (95%) met the cri- 
terion of a one step gain in their final ratings. 

Second Project Year - Of the 441 pupils rated 
twice on this scale, 22 (5%) were judged to be initially 
deficie..t. Of these 22 pupils, 18 (82%) met or exceeded 
the criterion of a one step gain in final ratings as 
compared with 95% who did so in the preceding year. 

3) Child claps or inarches in time to music 

First Project Year - Of the 589 pupils rated 
twice on this three -point scale, 214 (36%) were rated 
as .initially deficient. Of these 214 pupils, 125 
(58%) gained one step and 11 (5%) gained two steps in 
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the.r finai ratings. In total, 136 (64%) of the 214 
pupils met or exceeded the criterion of a one step 
gain. 

b) Second Project Year - Of the 441 pupils rated 
twice on this scale, 143 (32%) were judged to be de- 
ficient initially. Of these 143 pupils, 91 (64%) met 
or exceeded the criterion set for theia. This is 
identical with the proportion of pupils who attained 
the goal in the previous year. 
4) caiild uses scissors with control 

F4: ?st Project Year - Of the 588 pupils rated 
twic« on ^.his scale, 384 (65%) were found to be initial- 
ly deficient. Of these 384 pupils, 228 (59%) gained one 
step and 42 (11%) gained two steps on their second rat- 
ings. Altogether, 270 (70%) of the 384 pupils met or 
exceeded the criterion of a one step gain. 

b) Second Project Year - Of the 442 pupils rated 
twice on this behavior, 279 (63%) were judged to be 
initially deficient. Of these 279 pupils, 161 (58%) 
gained one step and 38 (14%) gained two steps in their 
final ratings. Altogether, 199 (71%) of the 279 pupils 
met or exceeded the criterion set for them as compared 
witJi 70% who did so in the previous year. 
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Int<;rests and Experiences 
1) Child is read to 

^> First Project Year - Of the 585 pupils rated 
both initially and finally, 247 (42%) were rated as 
being deficient iiiitially. Of these 247 pupils, 73 
(30%) gained one step and 6 (2%) gained two steps in 
their second ratings. In sum, 79 (32%) of the 247 
pupils met the criterion of a one step change. 

b) Second Pro ject Year - Of the 437 pupils rated on 
this three point scale both upon entry into the PCBE 
Procraro and into kindergarten, 167 (38%) were judged 
to be initially deficient. Of these 167 pupils, 49 (29%) 
attained or ejc^eeded the criterion set for them as com- 
pared with 32% who did so in the preceding year. It 
should be noted that 50 pupils who were not initially 
judged deficient became so in their final ratings. 
2) Child goes to the library 

a) First Proj ect Year - Of the 587 pupils rated 
twice on this three-point scale, 357 (61%) were rated 
as deficient in this activity. Of these 357 pupils, 
80 (22%) increased one step and 15 (4%) gained two 
steps in their final ratings. Altogether, 95 (27%) 
of the 357 pupils mat the criterion. 

Second Pr oject Year - Of the 438 pupils rated 
twice on this scale, 275 (63%) were found to be initial- 
ly deficient. Of these 275 pupils, 67 (24%) met or 
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exceeded the criterion of a one step gain in final 
ratings. This finding is comparable to that oi>tained 
for first year pupils where 27% of the pupils met the 
criterion. It should be noted that 82 pupils not 
initially deficient were found to be so on their final 
ratings . 

3) Child watches Sesame Street 

•^^ g^rat Pro-)ect Year - Of the 586 pupils rated 
both times, 271 (46%) were reported to watch the 
program less thaii "often." Of these 271 pupils, 118 
(44%) changed one step and seven (3%) changed two steps 
in the direction of watching Sesame Street often. Al- 
together, 125 (46%) of the 271 pupils met the criterion 
set for them. 

^'^ Second Project Year - Of the 438 pupils rated 
twice on this scale, 189 (43%) were judged to be initial- 
ly deficient. Of these 189 pupils, 102 (54%) mei: or 
exceeded the criterion of a one step gain as compared 
to 46% who did so in the first year. On the other hand, 
47 pupils judged to be not initially deficient became 
so in their final ratings. 
4) Child takes trips outside the community 

'■^ !i£SlJ^oifi2t-lSa£ - Of the 586 pupils rated twice 
on this three-point scale, 221 (38%) were* rated as de- 
ficient on this activity. Of these 221 pupils, 79 (36%) 
met the criterion set for them of a one step gain in 
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the.r final ratings. 

b) Second Project Year - Of the 438 pupils rated 
twice on this scale, 177 (40%) were found to be 
initially deficient. Of these 177 pupils, 63 (36%) 
met or exceeded the criterion of a one step gain 
which is identical to the proportion found to do so 
in the preceding year. At the same time, 80 pupils 
initially judged to be not deficient became so in 
their final ratings. 

The results of the differences between parents* rat- 
ings of their children at the time of entry into the 
PCEI Program and at the time of entxy into Jcin^ergar^ 
ten were quite similar for the first two years of pro- 
ject operation. It was found that parents, in general, 
judged their children to have improved in almost all 
areas of development, but especially so in the area of 
Language and Concept Development. 

This area is probably the one nK>st stressed in the PCEE 
Program itself. Prom 56% to 98% of those pupils 
initially judged to be deficient met the criterion of 
a on3 step gain in both years of the project on the 

different items that make up this area of development. 

During the second project year, the proportion of pupils 

attaining the criterion reached upward fr«n 70% on 10 

of the 11 items. 
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It should be noted that the goal of 100% criterion at- 
tainment on the part of all pupils was not fully met. 
Yet, from the evidence given above, it would appear 
that the goal was successfully approximated in nearly 
all instances. 



f. Product qajective Six 

Upon entrance into kindergarten, children who have 
participated in the PCBE Program will attain meaT 
rating scores at least one-eighth of a standard 
deviation higher in parents' ratings of Personal 
and Social Development, Language and Concept De- 
velopment, and Physical Skill Development, than 
will pupils of similar socio-economic status who 
had attended kindergarten in the previous year 
and who had not participated in the project or 
experienced other types of preschool programs. 

In the comparisons made between first project year 
PCEE pupils upon entry into kindergarten (1972) and 
their controls from the preceding year (1971) , dif- 
ferent forms of "My Kindergarten Child" were used. 
This meant that only fifteen items relevant to this 
objective were common to both scales. By the time the 
comparisons between second year PCEE pupils and their 
controls were made, the same expanded form of the in- 
strument was available for pupils entering kindergarten 
in 1972 and 1973. It was thus possible to compare PCEE 
and Control pupils on 47 items organized into the fol- 
lowing areas s Personal and Social Development, Language 
and Concept Development, Motor Skill Development, and 
Interests and Experiences. 

The results are organized below by project year. 
Results of the First Project Year : 

As stated above, the first year PCEE pupils could 
be compared to the control pupils who had entered 
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kindergarten one year earlier on only 15 items. 
The vast majority of these 15 items were in the area 
of Personal and Social Development (ten) and there 
were few items measuring Language and Concept De- 
velopment (five). There were no items tapping the 
areas of motor skill development or interests and 
experiences. Therefore, a second control group 
was used to provide a better basis for comparison 
with first project year PCEE pupils. This control 
group consisted of pupils entering kindergarten 
in 1972 (at the same time as first year PCEE pupils) 
who had no preschool experience of any kind. The 
results of both sets of comparisons are given in 
Table 7. 



ERIC 



75 




Table 7 

k iimoAty of Results Comparing First Project Year {N-649) pcep 
K?n&S^^p''*f? Kindergarten in lall, ?9^2 F^^oitrS 

if ?S7?'*?Mi2,?r'" !"Jfy ^"^^^ Kindergarten in 

a) Pall, 1971 (N»911) and b) Pall, 1972 (N»26'')on 

Jtems of "Introducing My Kindergarten aiiid" 



Parsoiial an< 
Oisvelc panent 
1. Ch:.ld dzBSses 
gloves 



self! 



2. Child dresses self; 
coat, jacket, or 
svKiater 

3. Child dx-esse& self: 
Boots 



4. Ch:Lld biittm^', snaps, 
and sips clothing 

5. Child ties shoe- 
laces or boti^s 



6. Child goes to toil- 
et by himself 

7. Child takes good 
care of things 
he uses 

8. Child pays attention 
& concentrates well 

9. Child follows simple 
di:rections without 
rertindirg 

10, Ch Id tells what 
he wantF or needs 



PCEE 

Control 

Control 

PCEE 

Control 

Control 

PCEE 

Control 

Ccmtrol 



1972 
1971 

1972 

1972 
1971 
1972 

1972 
1971 
1972 



1.76 
1.80 

1.73 

1.90 
1.91 
1.82 

1.59 
1.57 
1.59 



.47 
.44 
.50 

.32 
.31 
.42 

.61 
.63 
.62 



2.59 
<1 



<.l 

10.24 



<l 
<1 



4 



11. Chi ld tfikes turns 
and shares 



n. s . 
n.s. 



n.s. 
4.005 



n.s. 
n.s. 



PCEE 

Control 


1972 
1972 


1.81 
1.74 


.40 
.47 


5.44 


<.025 


PCEE 

Control 

Control 


1972 
1971 
1972 


X.17 
1.61 
1.14 


.90 
.51 
.90 


149.35 
<1 


<.005 
n.s. 


PCEE 
Control 


1972 
1972 


1.97 
1.98 


.18 
.17 


<1 


n.s. 


PCEE 

Control 

Control 


1972 
1971 
1972 


1.61 
1.23 
1.59 


.49 
.46 
.52 


242.65 
<1 


<.005 
n.s. 


PCEE 
Control 


1972 
1972 


1.42 
1.42 


.52 
.52 


<1 


n.s. 


PCEE 

Control 

Control 


1972 
1971 
1972 


1.51 
1.93 
1.48 


.51 
.28 
.53 


429.77 
Cl 


<.005 
n.s ■ 


PCEE 

Control 

Control 


1972 
1971 
1972 


1.91 
1.63 
1.89 


.29 
.51 
.33 


162.27 
<l 


^.005 
n.s. 


PCEE 
Control 


1972 
1972 


1.60 
1.61 


.50 
.50 


<l 


n.s. 
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Table 7 (continued) 



m 



Item 



Group 



12. Child expresses £eel< 
ings in acceptable 
ways 

13. Child shows leader- 
snip in organizing 

v'.^ es 

14. Child rexnenibers 
rules of games he 
plays 

15. Child finishes a 
game even if he is 
losing 

16. Child helps with 
simple household 
jobs 

17. Child finishes a 
task 



Language and Concept 
Development 

■ . Child speaks in sen- 
tences of 5 or more 
words 



2. 



Child recites 
rhymes, sings 
songs 

3. Child identifies 6 
or more colors 

4. Child tells events 
of a story or ex- 
perience 



5. Child tells hi" 
whol3 name 



6. Child tells address 



PCEE 
Control 



PCEE 

Control 

Control 

PCEE 
Control 
Cont* >1 

PCEE 

Control 

Control 

PCEE 
Control 



PCFE 
Cc.itrol 



PCEE 
Control 



PCEE 
Control 
[Control 

PCEE 
Control 

PCEE 
Control 



^ PCfiK 
Control 

PCEE 

Control 

Control 



Stand- 
Itear Mean** oevia- 



P 



1972 
1972 


1.63 
1.64 


.51 
.50 


1972 
1971 
1972 


1.16 
1.56 
1.17 


.60 
.53 
.62 


1972 
1971 


1.55 
1.27 
1*45 


.54 
.73 
.60 


1972 
1971 
1972 


1.39 
1.94 
1.39 


.58 
.28 
.60 


1972 
1972 


1.55 
1.53 


.52 
.52 


1972 
1972 


1.45 
1.44 


.53 
.53 



1972 
1972 


1.96 
1.97 


.20 
.22 


1972 
1971 
1972 


1.70 
1.94 
1.59 


.50 
.29 
.56 


1972 
1972 


1.93 
1.80 


.29 
.50 


1972 
1972 


1.82 
1.78 


.41 
.46 


1972 
1972 


1.95 
1.88 


.24 
.40 


1972 
li»71 
1972 


1.46 
1.80 
1.33 


.72 
.44 
.78 



185.91 



62.24 
6.25 



621.54 
41 



<1 



<1 



n.s. 



<.005 
n.s . 



<.005 
<.025 



<.005 
n.s . 



n.s. 



n..s. 



n.s. 



137.95 <.005 

8.84 <.005 

25.00 <.005 

1*66 n.s. 

10.12 <.005 



135.61 
6.02 



<.005 
<.025 
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Table 7 (continued) 



Item 


Group* 


Year 


Mean** 


WGUiU 

Devia- 
tion 


P 


P 


7. Ch:.ld tells tele- 
phone nuznber 


I PCEE 
1 Control 
1 Control 


1972 
1971 
1972 


1.10 
1.84 
.96 


.89 
.40 
.91 


490.77 
4.64 


<.005 
<.05 


8. Child tells how 
things ere aMke 
or different 


1 PCEE 
1 Control 


1972 
1972 


1.73 
1.65 


.46 

.55 


5.22 


< .025 


9. Ch^ld ic^entifies a 
few letters of the 
alphabet 


Ipcee 

1 Control 
Control 


1972 
1971 
1972 


1.79 
1.31 
1.64 


.48 
.82 
.62 


175,10 

15 .SB 


<.005 

% • 


10. Child identifies 
many letters of the 
alphabet 


PGSE 

Control 

Control 


1972 
1971 
1972 


1.44 
.97 
1.19 


.81 
.90 
.90 


111 OQ 
16.80 


<.005 


11. Child reads simple 
sentences 


PCEE 
C(mtrol 


1972 
1972 


• 23 
.09 


.56 
.31 


15.12 


<.005 


12. Child counts from 
1 to 10 or beyond 


PCEE 

Control 


1972 
1972 


1.93 
1.89 


.38 


3.02 


n.s. 


13. Child recognizes 
numerals 0 to 10 


PCEE 
Control 


1972 
1972 


1.75 
1.44 


.53 
7A 


m 0*7 


< .005 1 


14. Child groups objects 
into sets of 0 to 10 


PCEE 
Control 


1972 
1972 


1.62 
1.34 


.59 
. / o 


ic; Atk 




Mocor Skill Development 
1. Child nms, hops, 
and jumps 


PCEE 
Control 


1972 
1972 


1.98 
1.96 


.16 
.21 




n.s. \ 

n s ' 
n • s . ' 


2. Child can ride tri- 1 
cycle or bicycle 1 


PCEE 
Control 


1972 
1972 


1.97 
1.98 


.21 

1 7 


< X 


3. Child aims and | 
catches a ball 1 


PCEE 
Control 


1972 
1972 


1.65 
X • 62 


.51 
.52 


<1 


1 


4 . Chi Id claps cr | 
majches in time 1 
with music | 


PCEE 
Contro L 


1972 
1972 


1.75 
1.70 


.47 
.55 


1.93 


n.s. 


5. Child skips 1 


PCEE 
Control 


1972 
1972 


1.57 
1.57 


.70 
.70 


<1 


n.s. 


6. Child works a puz- | 
zle of 12 or more | 
pieces | 


PCEE 
Contro I 


1972 
1972 


1.70 
1.51 


.51 

.66 


22.56 


<.005 
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Table 7 (continued) 



1 tern 



Group* Year Mean** 



i>tan<i~ 
ard 

Devia- 
tion 



P 



* 7. Ch:.ld u£ed paints & IPCBE 

crayons with control | Control 

! 8. Ch: Id us^es srissors tPCEE 

wilii cortrol I Control 



I 

• 9 



■11 



Ch:ld ir elude 8 majf r (PCEE 
bo<;y paits & featu:«s| Control 
in drawing a persor^ 

Ch:.ld prints his IPCEE 
first name correctly {Control 

Ch: Id prints his iPCEE 
whole name correctly 1 Control 



I 

^n:erer.ts and 
. xpericmces 
i 1. ChiLld is read to 

I 

i 

I 2« Child enjoys 
music 

j 3. Child goes to the 
j library 

^ 4. Child watches 
I "Sesame Street" 

5. Child goes shopping, 
visits interesting 
people and places 
in the community 

j 6. Child takes trips 
i outside the c€»n- 
munity 



PCEE 
Control 

I PCEE 
Control 

PCEE 

Control 

PCEE 
Control 



PCEE 
Control 



PCEE 
I Control 



1972 
1972 

1972 
1972 

1972 
1972 



1972 
1972 

1972 
1972 



1972 
1972 

1972 
1972 

1972 
1972 

1972 
1972 



1972 
1972 



1972 
1972 



1.73 
1.68 

1.64 
1.53 

1.61 
1.38 



1.63 
1.28 

.79 
.58 



1.56 
1.43 

1.78 
1.77 

.99 
.70 

1.52 
1.44 



1.59 
1.45 



1.54 
1.44 



.48 
.52 

.53 
.65 

.59 
.73 



.64 
.80 

.84 

.76 



.52 
.53 

.43 
.45 

.74 
.74 

.59 
.67 



.52 
.60 



..55 
.59 



2.04 
7^20 
25.00 

49.28 
12.67 



cl 

28.84 
3.31 



n.s • 
<.01 
<.005 

^.005 
<.005 



11.70 <,0Q5 



n.s. 



<.005 



n.s. 



12.89 <.005 



6.25 <.025 



"T^e ij*7i control Group was rated on biily 15 
items similar to the 1972 PCEE group. 

**Each three-point scale was scored as follows: 
0 a Not at all, 1 " once in a while, and, 
2 » often 
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It .ran be seen in Table 7 that PCEE pupils exceeded 
the control group from the preceding year on three of 
the 10 items in the Personal and Social Development 
area and on two of the five items in the Language and 
Con.tept Development area. On all five items favoring 
the PCEE pupils, the eritt .ion of a one-eighth stand- 
ard devia:ion difference between means was met, and, 
in lact, exceeded* 

In the comparisons made between PCEE pupils and control 
pupils from the same year, it can be seen that there 
were three statistically significant differences on the 
17 items in the area of Personal and Social Develop- 
ment, 11 statistically significant differences on the 
14 items in the area of Language and Concept Develop- 
ment, five statistically significant differences on 
the 11 items in the Motor Skills Development area, and 
foui statistically significant differences on the six 
items in the Interests and Experiences area. All of 
the 32 statistically significant differences favored 
the PCEE pupils over their controls. Moreover, all of 
the 32 differences exceeded the criterion set of a one- 
eighth standard deviation difference between means. 

In general, the PCEE pupils were rated as having 
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greiter l.inguage and concept development as well as 
higher motor skill development by their parents than 
were control pupils who entered kindergarten at the 
same time. In addition, PCEE pupils were read to more, 
taken to the library more, as well as taken on trips 
inside and out of the community more often than pupils 
in this control group. 

Result s of the Second Project Year 

Second project year PCEE pupils were compared to 
two control groups on the 47 items of the instrument 
-My Kindergarten Child. " The first control group con- 
sisted of pupils who entered kindergarten one year prior 
to the PCEE pupils (the same pupils, in fact, who 
provided the second control group for the first year 
PCEE pupils) . The second control group consisted of 
pupils who entered kindergarten at the same time as 
did second project year PCEE pupils. None of the pupils 
in either control group had experienced any kind of 
preschool. The results of comparing second project 
year PCEE pupils to both control groups are given in 
Table 8. 
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Table 8 

A Sumiiary t>f Results Comparing Second Project Year PCEE Pupils (N=*519) 
Upoji Entry In-co Kindergarten in Fall, 197 3 to Control Kindergarten 
.>upils Upon Entry Into Kindergarten in a) Fall, 1972 (N=267) 
and b) Pall, 1973 (N«152) on items of "Introducing 
;;;; _^ My Kindergarten Child" 



Item 



Personal and Social 
levelopment 

1. Child dresses self: 
gloves 



2. Child dresses self: 
coat, jacket, or 
sweater 

3. Child dresses self: 
boots 



4. Child buttons, 
snaps, and zips 
clothing 

5. Child ties shoe- 
laces or bows 



6. Child goes to 
toilet by him- 
self 

7. Child tak^s good 
care of t ings 
he uses 

8. Child pays atten- 
tion and concen- 
trates well 

9. Child follows 
simple directions 
without reminding 

10. Child tells what 
he wants or needs 



GroiiD 






Stand- 
ard 

Devia- 
tion 


r 


P 


PCEE 


1973 




. 'ml 






Control 


1972 


.73 


.50 




n.s . 


Control 


1972 


1.65 


.58 


4.73 


<.05 


PCEE 


1973 




..So 






Control 


1972 


1.82 


.42 


1.90 


n.s . 


Control 


1973 


1.82 


.38 


1.31 


n.s. 


PCEE 


1973 










Control 


1972 


1.59 


.62 


1.13 


n.s. 


Control 


1973 


1.53 


.62 


<1 


n.s . 


PCEE 


1973 


1. 81 


.42 






Control 


1972 


1.74 


.47 


4.50 


<.05 


Control 


1973 


1.76 


.47 


1.56 


n.s . 


PCEE 


1973 


1.11 


.91 






Control 


1972 


1.14 


.90 


<1 


n.s . 


Control 


1973 


1.01 


.95 


1.38 


n.s . 


PCEE 


1973 


1.97 


.17 






Control 


1972 


1.98 


.17 


<1 


n.s. 


Control 


1973 


1.99 


.08 


1.78 


n.s . 


PCEE 


1973 




.47 






Control 


1972 


1.59 


.52 


1 1 7 




Control 


1973 


1.53 


.53 


4.73 


<.05 


PCEE 


1973 


1.47 


.52 






Control 


1972 


1.42 


.52 


1.64 


n.s . 


Control 


1973 


1.41 


.49 


1.C3 


n.s . 


PCEE 


1973 


1.52 


.51 






Control 


1972 


1.48 


.53 


1.05 


n.s. 


Control 


1973 


1.47 


.51 


1.13 


n.s . 


PCEE 


197 3 


1.93 


.26 






Control 


1972 


1.89 


.33 


3.31 


n.s. 


Control 


1973 


1.88 


.35 


3.70 


n.s. 
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Tablis 8 (continued) 




11. Cliild takes turns 
and shares 



12. Child expresses 
feelings in accept' 
able ways 

13. Child shows leader- 
ship in organizing 
games 

14. Child remeji&ers 
rules of gasies he 
plays 

15. Child finishes a 
game even if he 
is losing 

16. Child helps with 
simple household 
jobs 

17. Child finishes 
a task 



Group 


Year 


Mean* 


stand- 
ara 

Devia- 
tion 


PCEE 


X7 / •> 


X .04 


• 49 




X7 f £ 


X.OX 




Control 


1?73 


1.64 


• 50 


PCEE 




1 •o7 


.48 




X372 


1.64 


.50 


Control 


1973 


1.62 


.50 




X7 / J 


1*22 


.62 






1»17 


.50 


Control 


1973 


1.24 


.64 


PCEE 




X • O4C 


• 


Control 






C A 

• DO 


Control 


1973 


1.44 


• 61 


PCEE 




X • 40 


• OD 


Conti?o1 




X • 07 


£ A 

• oO 


Control 


1973 






PCEE 


1973 


1.57 


.52 


Control 


1972 


1.53 


.52 


Control 


1973 


1.52 


.58 


PCEE 


1973 


1.46 


.52 


Control 


1972 


1 • 44 


.53 


Control 


1973 


1.37 


.55 



p 



<1 

<1 



<1 

1.23 



1.18 
cl 



18.06 
13.49 



2.78 
6.25 



1.05 
1.04 



<1 
3.37 



n.s. 
n.s. 



n.s. 
n.s. 



n.s. 
n.s. 



<.O05 
<.005 



n.s. 
<.025 



n.s* 
n.s. 



n.s. 
n.s. 



Language and Concept 
Development 

1. Child speaks in 
sentences of 5 or 
more words 

2. Child recites 
rhymes , sings 
songs 

i. Child identifies 
6 or more colors 



4. Child tells events 
of a story or ex- 
perience 



PCEE 

Control 

Control 


1973 
1972 
1973 


1.98 
1.97 
1.98 


.14 
.22 
.14 


<l 
<1 


n.s. 
n.s. 


PCEE 

Control 

Control 


1973 
1972 
1973 


1.76 
1.59 
1.66 


.46 

.56 
.53 


21.11 
5.17 


<.005 
<.025 


PCEE 

Control 

Control 


1973 
1972 
1973 


1.94 
1.80 
1.77 


.29 
.50 
.55 


25.00 
26.54 


< .005 
<.00S 


PCEE 

Control 

Control 


1973 
1972 
1973 


1.81 
1.78 
1.78 


.42 
.46 
.47 


<1 , 
<1 


n.s . 
n.s. 
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Table 8 (continued) 




3. Qiild tells his 
vhole name 



S. Child tells his 
address 



7. Cliild tells his 
telephone nunoiber 



8. Child tells how 
things are alike 
or different 

9. Child identifies 
a few letters of 

f the alphabet 

"10. Child identifies 
many letters of 
the alphabet 

11. Child reads 

single sentences 

■ 

, 12. Child coimts from 

1 to 10 or be- 
; yond 

13. Child recognises 
numerals from 0 
to 10 

14. Child groups ob- 
jects into sets 
of 0 to 10 

ftiotor Skill 
Development 
1. Child runs, hops, 
jum^)S 



Group 



PCEE 


1 07** 


Control 


1972 


Control 


1973 


PCRE 




Control 


1972 


Control 


1973 


PCEE 


X> / J 


Control 




Control 


1973 


PCEE 


1973 


Control 


1972 


Control 

• 


1973 


PCE£ 


1973 


Control 


1972 


Control 


1973 


PCBE 


1973 


Control 


1972 


Control 


1973 



PCEJ 

Cont. jl 
Control 

PCEB 

Control 

Control 

PCEE 

Control 

Control 

PCEE 

Control 

Control 



PCEE 

Control 

Control 



1973 
1972 
1973 

1973 
1972 
1973 

1973 
1972 
1973 

1973 
1972 
1973 



1973 
1972 
1973 



Mean* 


Stand- 
ard 

Devia- 
tion 




• 22 




• 40 


1.86 


.43 


Xe37 


.76 


1.33 


.78 


1.14 


• 88 




.90 


.96 


.91 


.77 


.86 


1.77 


.43 


1»09 


.55 


1.62 


.59 


X • o4 


• 41 


X»04 


• 62 


X • oil 


.66 


1.54 


.75 


1.19 


.90 


1.14 


.90 


.26 


.61 


.09 


.31 


.10 


.36 



1.98 
1.89 
1.89 

1.81 
1.44 
1.47 

1.69 
1.34 
1.20 



1.98 
1.96 
1.97 



10.12 <.005 
11.98 <,005 



<1 n . s . 

9.93 < )05 



3.65 n.s. 
15.23 <.005 



11.76 <.005 
12.17 ^.005 



29.22 
29.75 



34.03 
30.02 



Id. 06 
9.47 



<.005 
<.O05 



<.005 
<.O05 



<.005 
<.005 



22.43 <.005 
15. <.005 



77.61 
48.15 



53.17 
71.37 



^.005 
<.005 



<.0O5 
<.0O5 
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Item 



I 2, c;jild car ride 
I t ricycle or 
b, cycle 

3. Child aims and 
c<itche8 a ball 



4. Child claps or 
marches in time 
to music 

5. Child skips 



6. Child works a 
puzzXo of 10 or 
more pieces 

7. Child uses crayons 
and paint with 
control 

8. Chi.ld uses scis~ 
sors with control 



9. Child includes 
major body parts 
and features in 
drawing a person 

10. Child prints first 
name correctly 



11. 



Child prints 
whole name cor- 
rectly 



Table 8 (continued) 



Groixp 



PCEE 
Control 
Control 

PCEE 
Control 
Control 

PCEE 

Control 

Control 

PCEE 

Control 

Control 

PCEE 

Control 

Control 

PCEE 

Control 

Control 

PCEE 

Control 

Control 

PCEE 

Control 

Control 



PCEE 

Control 

Control 

PCEE 

Control 

Control 



Vear 


Mean* 


Stand- 
ard 
Oevia- " 
_^ tion 


P 


1973 
1972 
1973 


1.98 
X.98 
1.99 


.19 
.17 
.11 


<1 
<1 


n. s . 
n.a. 


1973 
1972 
1973 


1.67 
1.62 
1.39 


.48 
.52 
.36 


1.83 
3.02 


n. s . 
<.05 


1973 
1972 
1973 


1.76 
1.70 
1.67 


.46 

.55 
.55 


2.63 
4.18 


n.s. 
<.05 


1973 
1972 
1973 


1.60 
1.57 
1.53 


.67 
.70 
.72 


<1 

1.2"» 


n.s. 
n.s. 


1973 
1972 
1973 


1.70 
1.51 
1.47 


.55 
.66 
.68 


18. f5 
18.14 


<.005 
<*005 


1973 
1972 
1973 


1.78 
1.68 
1.63 


.44 

v52 
.57 


8.16 
12.17 


<.01 
<.005 


1973 
1972 
1973 


1.65 
1.53 
1.43 


.53 
.65 
.72 


7.79 
17.23 


<.01 
<.00S 


1973 
1972 
1973 


1.64 
1.38 
1.36 


.58 
.73 
.77 


29.34 
23.31 


<.005 
<.005 


1973 
1972 
1973 


1.73 
1.28 
1.25 


.52 
.80 
.84 


91.67 
73.47 


<.005 
<.005 


1973 
1972 
1973 


.89 
.58 
• 54 


.83 
.76 
.79 


25.83 
21.21 


<.005 
<.005 
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Table 8 (continued) 




|Inter>3sts and 
Experiences 
|1» Child is read to 



|2. Child enjoys 
music 



[3, Child goes to 
the library 



|4. Child watches 
"Sesan^ Street" 



. Child goes shopping, 
visits interesting 
people and places 
in the community 

Child takes trips 
outside the com- 
munity 



PCEB 

Control 

Control 


1973 
1972 
1973 


1.57 
1.43 
1.34 


.52 
.53 
.50 


12.89 
22.96 


<.005 
<.0O5 


PCEE 

Control 

Control 


1973 
1972 
1973 


1.79 
1.77 
1.81 


.42 
.45 
.41 


<l 
<1 


n.s. 
n.s. 


PCEE 

Control 

Control 


1973 
1972 

1973 


.97 
.49 


.74 
.65 


23. 25 
51.33 


<.0O5 
<.C05 


PCBE 

Control 

Control 


1973 
1972 
1973 


1.61 
1.44 
1*56 


.56 
.67 
.63 


14.27 
<1 


<.005 
n.s. 


PCEE 

Control 

Control 


1973 
1972 
1973 


1.57 
1.45 
1.40 


.54 
.60 
.62 


8.16 
11.11 


<.01 
4;.005 


PCEE 

Control 

Control 


1973 
1972 
1973 


1.51 
1.44 
1.42 


.55 
.59 
.58 


2.78 
3.11 


n. s. 
n.s. 



scored as follows: 
0 « Not at all; 1 « once in a while; and 
2 m Often 

It can be seen in Table 8 that PCEE pupils exceeded the 
control group from the preceding year on two of the 17 
items in the area of Pe;rsonal and Social Development, 
on 10 of the 14 items in the area of Language and Con- 
cept Development, on six of the 11 items in the area 
of fjotor Skill Development, and on four of the six items 



♦ 
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in iJie area of Interests and Experiences. On all 22 
of the items that differentiated in a atatistiqally 
significant manner between second year PCEE pupils and 
the control group from the previous year, the criterion 
of an one-eighth standard deviation difference be- 
tween means was exceeded, it should be noted that on 
no i tern did the control gro^xp score statistically sig- 
nificantly higher than the PCEE group. 

When PCEE pupils were compared to control group pupils 
entering kindergarten during the same year, it was 
foun'? that the PCEE group exceeded their controls on 
three of the 17 items in the Personal and Social De- 
velopment area, on 12 of the 14 items in the area of 
Language and Concept Developn^nt, on eight of the 11 
items in the area of Motor Skill Development, and on 
three of the six items in the area of Interests and 
Experiences. On all 26 of the items on which the PCEE 
pupils scored significantly higher than did the con- 
trol group from the same year, the criterion of an one- 
eighth standard deviation difference between means was 
exceeded. Again, it should be noted, on no item did 
the control group score statistically significantly 
higher than the PCEE group. 

In general, PCEE pupils were rated as having greater 
language and concept development as well as higher 
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inot..r Skill development by their parents than were 
cont:rol pupils who either entered kindergarten in the 
previous year or at the same time as did the PCEE 
pi^ils, 

Looking at the results obtained for both the first 
and second project year PCEE pupils on the full, re- 
vised 47 item scale, it seems safe to say that the 
PCEI' Program has had its greatest impact on the area 
of language and Concept Development where, on the 
average, 79% of the items favored the PCEE pupils over 
their controls. The program has also apparently had a 
considerable impact on the area of ^totor Skill Develop- 
ment vrtiere, on the average, 58% of the items favored 
PCEE pupils over their controls. 
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Upon entrance into kindergarten, children who 
have participated in the PCBE Program will 
attain scores at least one -eighth of a standard 
deviation higher in each of the eight academic 
readiness areas listed below than will pupils 
Of similar socio-economic status who had at- 
tended kindergarten in the previous year and who 
had not participated in the project or experienced 
other types of preschool programs, a) Picture 
Vocabulary b) tetters c) Picture Completion 
d) Copying Designs e) Picture Description 
f) Human Figure Drawing g) Relationships 
h) Numbers 3.) Total Score 



All first and second year PCBE pupils who entered 
kindergarten were tested using the Screening Test 
of Academic Readiness (STAR) in the fall of their 
kindergarten year. The PCBE pupils were then com- 
pared to control groups which consisted of pupils 
who had entered kindergarten in the district 
during the preceding year and had experienced no 
preschool of any kind. A summary of these com- 
parisons is presented in Table 9. 
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Summary of Results Comparing PCEE Pupils Upon Entry Into Kindergarten 
to Cont:ol Group IMpils .^teHng Kindergarten One Year Earlier 
on the Screening Test of Academic Readiness 



STAll 



Picto re 
VocabtUary 



Lettt rs 



Picture 
|Com)>letion 



Copying 



Picture 
I Description 



I Htmwji Figx re 
Draw ing 



Relationships 



Project 
Year 



rirst 
^ econd 

First 
Second 



Standard 



Group 


N 


Mean* 


Deviation 


PCEE 




7* XL 


2. 12 


Control 


911 


9. 43 


2 


PCEE 


W V ft* 




2. 04 


Control 


302 


8. 94 


2.43 


PCEE 






Z. 49 


Contro! 


911 


5. 61 




PCEE 


602 

W V b 


6 

Os 30 


2. 41 


Control 


302 


5^08 


2.99 


PC j£<E 


661 




\. Of 


Control 


911 


4. 48 


1. 60 




602 


4 73 




Control 


302 


4e 29 


1.67 


PC 


681 






Control 


911 


3. 00 


1* 31 


PCEE 


602 


3. 19 


1. 16 

A * Aw 


Control 


302 


2. 79 


K 32 


PCEE 


681 


6. 18 


1 76 


Control 


911 


5.82 


1. 81 


PCEi: 


602 


6. 30 


1 76 


Contro!! 


302 


5. 49 


1, 79 


PCEE 


681 


9.81 


3. 13 


Control 


911 


9.53 


3. 32 


PCEE 


602 


10.27 


3.31 


Control 


302 


8.53 


3.44 


PCEE 


681 


6.73 


1. 39 


Control 


911 


6.40 


1. 57 


PCEE 


602 


6. 85 


1. 29 


Control 


302 


6. 26 


1.54 



6.43 <.025 

58. 68 <. 005 

33. 12 <. 005 

64. 00 <, 005 

1. 34 n. 8. 



n. s. 



16.06 <. 005 
40. 70 <. 005 



n. s. 



19.45 <.005 
36,97 ^.005 

(Continued) 
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Table 9 (continued) 



? STA A 


Project 
Year 


Group 


N 


Mean* 


Standard 
Deviation 


F 




* 

! 

1 


First 


Control 


681 
911 


8. 69 
7. 95 


3. 71 

4. 11 


13. 56 


P , 
<. 005 




Second 


PCCF 
Control 


602 
302 


9. 32 
7. 04 


3.61 
4 12 

^e A fi* 


72.42 


<. 005 


Total 


First 


PCEE 
Control 


681 
911 


54. 98 
52. 26 


11.40 
12.93 


19. 00 


<. 005 




Second 


PCEE 
Control 


602 
302 


57. 22 
48. 23 


10. 89 
13.68 


112. 36 


<. 005 




* Scores 


are expressed in 


raw score 


units. 







It may be seen in Table 9 that pupils who had partici- 
pated in the PCEE Program during the first project year 
had higher mean scores on five of the eight subtests of 
the STAR as well as on the total scores as con^ared to 
their controls. Pupils who participated in the PCEE 
Program during its second year of operation were found 
to exceed th^air controls cm all eight of the subtests 
as well as on the total scores. 

The criterion to be met for this objective specified 
that in addition to statistically significant results 
there wotild be at least an eighth of a standard devi- 
ation difference between the means of the PCEE and 
Control groups. This criterion was tdet in all instants 
Mhnre statistically significant results were obtained. 
It was not met in the three instances where non signifi- 
cant results were obtained. 
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In i ummary, pupils /rho participated in thy first PCEE 
project year tended to score higher in such areas of 
cognitive attainment as Picture Voc£a3ulary, Iietters, 
Picture Description, Relationships, and NusBbers than 
did comparable pupils who had not participated in any 
preschool program. Piqpils ^o participated in the 
seccnd PCEE project year tended to score hicjher in all 
areas of academic readiness than did c<naparable pupils 
from the preceding year. 

Additional Comparisons 

1) In following up the second year PCEE pupils upon 
their entry into kin<tergarten , additional analyses 
were made cos^aring those PCEE pupils who had been 
identified as belonging to the primary target group 
with a) PCEE pupils vmo were identified as not being 
handicapped and b) Control group pupils who had no pre- 
school experience of any kind and who, as a group , did 
not have learning problems on the STAR in the fall, 1973. 
The results of these cc^arisons are presented in 
Table 10 -I. 
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Table 10*1 

^Res^ats ii Comimrisons Between PCES Pupils Ideatlfiod as Handicapped (N = 255)- 
PCSE Pupils Not Identified as Handicapped (N = 347); and Pupils With 
No Preschool Experience of any Kind (N s 184) at the Time of 
Entry into Kindergarten in Fall, 1973 on the 
Screening Test of Academic Readiness 



VmHMm 




SlMidard 




Group 


Mean OtviAtiMi 


F 1 



STAR I Picture 

Vocabulary 

U Letters 



XII Picture 

Completion 



IV Copying 



V Picture 

Description 



VI Human Figure 
Drawing 



vn Relationships 



vm Numbers 



TOTAL 



PCEE - NH 
PCEE H 
Control 

PCEE - NH 
PCEE *• H 
Control 

PCEE - NH 
PCEE H 
Control 

i PCEE - NH 
PCEE - H 
Control 

PCEE - NH 
PCEE « H 
Control 

PCEE - NH 
PCEE - H 
Control 

PCEE - NH 
PC^E H 
Control 

PCEE - NH 
PCEE H 
Control 

PCEE - NH 
PCEE - H 
Control 



10.40 
9.75 
9. 24 

6. 82 
6. 22 
4.75 

4. 89 
4.51 
4.03 

3.2« 

3. 07 
2. 84 

6. 57 

5. 93 
5.48 

10.49 
9. 96 
8. 44 

7.02 
6.62 

6. 15 

9. 84 
8.61 
6. 62 

59. 12 
34. 64 
47.64 



1.95 
2. IX 
2. 39 

2. 34 
2.47 

2. 69 

1.44 
1.61 
1.78 

1.09 
L2S 
1. 36 

1.70 
1.77 
1.72 

3. 17 
3.47 
3. 34 

1. 17 
1.41 
1. 66 

3. 37 
3. 82 

3e 84 

9.73 
II. 83 
12.83 



14. 54<.005 
5. 67<.025 



8. 95 <. 005 
35. 10 <. 005 



8. 93 <. 005 
9. 09 <. 005 



4. 49 <. 05 
3. 43 n. s. 



19. 57 <. 005 
7.21 <.01 



3. 68 n. s. 
21.25 <.O05 



14. 99 <. 005 
10. 18 <. 005 



17.41 ^.005 
28. 83 <. 005 



25. 95 <. 005 
34. 89 <. 005 
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It nay be seen that nan -handicapped PCSE pupils at- 
tained higher average scores on all subtests but one 
(Human Figure Drawing) as well as on the total test when 
con^ared to the handicapped PCEE pupils. However^ the 
handicapped PCEE pupils had higher average scores on 
every subtest but one (Copying) as well as on the total 
test vhen compared with the control group. Apparently, 
it was not possible for the primary target group to 
catch up completely with non-handicapped pupils who 
had participated in the PCEE Program but, given the 
experience in the program, they far exceeded non -handi- 
capped pupils with no preschool experience. 

2) All first and second project year PCEE p»apils 
were compared using the STAJ . upon entry into kinder- 
garten, with pupils who had experienced other kinds of 
preschool and with sontrol pupils ;^o had had no pre- 
school experience of any kind all of whom entered kin- 
dergarten in the district during the same year as the 
PCEE group. The results of these comparisons are 
given in Table 10-2. 



94 



Table 10-2 

Ref suits of Analyses of Variance and Duncan's Multiple Banae Tests 
with Extension for Unequal Replications for Entering Kinder- 
garteners m 1972 and 1973 on the Screening 
Test of Academic Readiness 



""■5f AH ' 

I Picture 
Vocabu- 
lary 



Project 
Year Group* 



First 



Second 



PCSE 
P-S 

Control 

PCEE 

P-S 

Control 



681 
200 
302 
602 
182 
184 



axid 
Duncan ' s 
Result s 

9.72 

9.78 b,d 

8.94 
10.12 
10.23 b,d 

9.24 



Stand- 
ard 

Devia- 
tion 

2«13 
2.46 
2.43 
2.04 
2.04 
2.39 



P 



13.63 



13.90 



II Letters 



First 



PCEE 


681 


6.41 




2.49 


P-S 


200 


6.34 


b,d 


2.56 


Control 


302 


5.08 




2.99 


PCEE 


602 


6.56 




2.41 


P"-S 


182 


6.68 


b,d 


2.54 


Control 


184 


4.76 




2.69 



III Picture 
Comple- 
tion 



First 



PCEE 


681 


4.57 




1.60 


P-S 


200 


4.61 


b,d 


1.68 


Control 


302 


4.29 




1.67 


PCEE 


602 


4.73 




1.52 


PHB;. iu 


182 


4.79 


b,d 


1.78 


Control 


184 


4.03 




1.78 



3.69 



14.61 



PCEE 681 

IV Copying | First P-S- 200 

Control 302 

PCEE 602 

Second P-S 182 

Control 184 



2.91 
3.02 
2.79 
3.19 

3.19 b,d 
2.84 



1.34 
1.44 
1.32 
1.16 
1.50 
1.36 



1.85 n.s. 
5.64 <.025 



V Picture 
Descrip- 
tion 



First 



PCEE 


681 


6.18 




P-S 


200 


5.83 




Control 


302 


5.49 




PCEE 


602 


6.30 




P-S 


182 


6.19 


b,d 


Control 


184 


5.48 





16.34 <.005 



15.35 <.005| 
! 
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Table 10-2 {continued} 



VaiiabXe 


Fro jecc 

V A A V* 


v*roup** 


N 


Mean 

and 
Ounoan ' s 
Results 


Stand- 
ard 

Devia- 
tion 


F 


P 


mm 90 

" VI 


Human 




PCSS 


681 


9.81 


3.13 






First 


P-S 


200 


9.22 a,b,d 


3.42 


16.29 


<.oos 




Figure 




Control 


302 


8.53 


3.44 




Drawing 




PCES 


602 


10.27 


3.31 










Secoxia 


P-S 


182 


9.71 a,b,d 


3.26 


21.60 


<.005 








control 


184 


8.44 


3.34 








PCEE 


681 


6.73 


1.39 






VII 


Relation- 




P-S 


200 


6.48 a,b 


1.72 


10.89 


<.005 




ships 




Control 


302 


6.26 


1.54 








PCEE 


602 


6.85 


1.29 










Second 


P-*S 


182 


6.67 b,d 


1.84 


15.92 


<.005 








control 


184 


6.15 


1.66 










PCEE 


681 


8.69 


3.71 






^nii 


Numbers 


First 


P-^S 


200 


8.78 b,d 


4.05 


20.78 


^.005 




Control 


302 


7.04 


4.12 








PCEE 


602 


9.32 


3.61 










Second 




182 


9.54 b,d 


3.85 


41.26 


<.005 








control 


184 


6.62 


3.84 








First 


PCEE 


681 


54.98 


11.40 










P-S 


200 


53.97 a,b,d 


13.49 


31.68 


<.005 


'?ota3 






Control 


302 


48.23 


13.68 








PCEE 


602 


57.22 


10.89 










Second 


P-S 


182 


56.48 b,d 


12.90 


48.73 


<.005 








Control 


184 


47.64 


12.83 



♦ Results of the Duncan's Multiple Range Tests are given using the 
following codes s 



a « the PCEE mean was statistically significantly higher than the 

preschool group mean, 
b - the PCEE mean was statistically significantly higher than the 

control group mean. 

c •» the Preschool mean was statistically significantly higher than 

the PCEE group mean, 
d « the Preschool mean was statistically significantly higher than 

the control group mean, 
e » iJie Control group mean was statistically significantly higher 

t'.han ';he PCSE group mean, 
f « the Control group mean was statistically significantly higher 

than the preschool group mean. 
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It can be seen that PCSE pupils froro the first pro- 
ject year exceeded control pt;qpils on all subtests 
but one (Copying) as well as on Total scores while 
second year PCEE pupils scored higher, on the aver- 
age , than their ccmtrol con^arison group on every 
subtest as well as on the Total test. Both groups of 
pupils vi^o had presdiool experience other than that 
provided by the PCEE Program scored higher than the 
control groups on all subtests but one (Relationships, 
for the second year only). In addition, PCEE pupils 
from both years scored higher than the preschool 
groups on the Human Figure Drawing Test while PCEE 
pupils from the first project year exceeded the pre- 
school group on the Relationships subtest and on the 
Total battery. 

In summary, pupils with preschool experience, whether 
from the ?ceE Program or other sources, tended to 
score higher than pupils with no preschool experience 
of any kind who entered kindergarten during the same 
year. In fotir instances, PCEE pupils exceeded the 
average scores detained by pupils with other kinds of 
preschool experience. 

3) Local percentile norms were calculated using 
all pupils entering kindergarten in 1970 to aid 
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teachers in the district in interpreting test scores. 
Means, standard deviations, estimates of internal 
consistency reliabiXityt and standard errors of 
measurement were caloxiXated for each subtest as well 
as the Total battery* This information may be found 
in Appendix H-1. 
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Product Objective Eight 

Pupils who have participated in the PCEB Program 
will, upon entrance into first grade, score at 
least one sixth of a standard deviation higher on 
all subtests of the Stanford Early School Achieve-* 
nent Test# Primary Level XZ than pupils who have 
had no preschool experience of any kind and «^o 
enter first grade at th^ same time. 

Pupilfr «^o had participated in the PCBS Program during 
the first yeaur of project operaticm were con^^ared to 
pi;q»il8 who had had no preschool experience of any kind 
(the' Control group) <m the Stanford Early School Achieve- 
ment Test, Primary Level XI (SBSAT, XX) administered to 
all first graders in the fall, 1973. During the immedi- 
ately preceding years, the Zievel X form of the SSSAT 
had been administered to all first grade pupils as part 
of the district's regular testing program. It was noted 
that pupils* scores were extremely high and that the sub- 
test apparently did not provide sufficient ceiling to 
measure reliable differences between groups. For these 
reasons, the decisi^a ^iras made to substitute the X<evel IX 
form of the SSSAT. TT.is decision dictated a change in 
the originally planned comparisons between PCES pupils 
and control pupils who would have entered first grade in 
the immediately preceding year. Instead, pupils with no 
preschool experience of any kind who entered the first 
grade at the same time as first project year PCBE pupils 
were used as the control group. 

The SESAT, Level Zl battery contains six subtests includ- 
ing two that deal with reading. All first grade children 
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wen administerod the first four subtests while only 
pupils Mho had acquired some reading skills were given 
the entire test* 

The results of the con^risons between PCBE and control 
groups are given in Table 11 below. 

Table 11 

Summary of ResxUts Comparing PC££ Pupils Upon £ntry Into 
Firat Grade to Control Group Pupils Entering First Grade 
at the Same Time on the Stanford Early School 
Achievement Test, Level XI 



SESAT, a 


Group 


N* 


Mean** 


Standard 
Deviation 


F 


1 

P„ , 


Environment 


PC EE 
Control 


482 
267 


27. 20 
25.60 


4. 37 
4. 86 


20. 88 


<.005 


Alath 


PCEE 
Control 


482 
267 


38. 83 
35.40 


9.28 
9. 92 


22. 09 


C005 


liOtters and 
Sounds 


PCEE 
Control 


482 

267 


35s 44 
33.79 


5.43 
6.47 


14.06 


<.005 


Aural 
Comprehension 


PCEE 
Control 


482 
267 


19. 00 
17.85 


3. 32 
3. 72 


19. 54 


<. 005 


Word Reading 

■ 


PCEE 
Control 


389 
202 


40. 99 
37. 12 


11.54 
n. 97 


6. 00 


<.025 


1 Sentence 
. Reading 


PCEE 
Control 


307 
156 


17. 99 
15.69 


10.07 
8.58 


14. 36 


4.005 


Total of First 
I Four Subtests 


PCEE 
Control 


482 
267 


120. 32 
112.67 


18. 50 
20. 80 


26.73 


<.005 

1 



*Only those pi^ils i^o had acquired some reading 
skills took the last two subtests. 



*.'3cores are repres^'nted in raw Bcore units. 
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statistically significant differences were found be- 
tween the groups on all six subtests as well as on 
the Total scores generated by suroming the first four 
subtests. The criterion of a one-sixth standard de- 
viation difference between means was exoeaded in all 
instances. Specifically, it was found that PCS£ 
pupils scored higher, on the average, in the areas of 
Bnvironioent, Math, Letters and Sounds, Aural Compre- 
hensim. Word and Sentence wading, and Total overall 
achievement based on the first four areas than did 
pupils \^o had not experienced preschool. The criterion 
set for this Objective was fully met. 

Additional Comparisons 

1} PCEE pupils who had been identified as belonging 
to the primary target group (handicapped) were compared 
on the SESAT, II to l) '-POSS vpupils identified as not 
being handicapped and b) control group pupils vAio had 
no preschool experience of emy kind. The results of 
these con^arisons may be found in Table 12-1. 
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Table 12-1 

Results of Comparisons Between PC£E Pupils Xdentiaed as Handicapped* 
PCEE Pupils Not Identified as Handicapped, and Pupils With No 
Preschool Experience of Any Kind at the Time of Entry 
Into First Grade in Fall, 1973 on the Stanford 
Early School Achievement Test, X^evel n 





Group 


N 


Mean 


Standard 


P 


X Environmeiit 


Jr^SK * Nil 

v^^«a«^ 99 

Control 


239 
243 
267 


27. 62 
26. 78 
25.60 


4.21 
4. 49 

4e 86 


4.45 <. 05 

8. 14 <. 005 




C VS* y 9 

JTl^JUSU » JSti 

PCEE . H 
Control 


239 
243 
267 


40. 33 
37. 35 
35.40 


8. 87 
9.44 

9. 92 


12. 82 <. OOS 
5. 12 <. 025 


Ul jMetters k Sounds 


PCEE •> NH 
PCEE •• H 
Control 


239 
243 
267 


36. 49 
34. 40 
33. 79 


4. 87 
5.75 
6.47 


18. 59 <. 005 
1.23 n.s. 


IV Aural 

Coin|>reliension 


PCEE « NH 
PCEE ~ H 
Control 


239 
243 
267 


19. 38 
18. 62 
17. 85 


3. 27 
3.34 
3. 72 


O. ^ 114*7 

5. 96 <. 025 


V Word Reading 


PCEE - NH 

irS^iUK* • Jri 

Control 


203 
186 
202 


42. 66 
39. 17 
37. 11 


10.84 
12.03 
11. 97 


9. 02 <. OOS 

2e 83 n« Se 


VX Sentence 
Reading 


PCEE - NH 
PCEE '* H 
Control 


158 
149 
156 


19. 35 
16.55 
15.69 


10. 29 
9. 65 
8. 58 


6. OS <. 025 
< 1 n. s. 


Total of First 
Four Subtests 


PCEE - NH 
PCEE «■ H 
Control 


239 
243 
267 


123.55 
117. 13 
112. 67 


18. 14 
18.33 
20. 80 


14. 94 A 005 
6.56 <.02S 
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It .;an be sean that PCSE pupils identified as not 
being handicapped scored higher, on the average, than 
PCEE target group pupils on all six subtests as well 
as on the Total scores. When the primary target group 
was compared to the control group, however, it was 
found that the handicapped PCEE pupils scored higher, 
on the average, on three of the fi.st four subtests 
of the SESAT, II as well as on the Total scores. There 
wero no statistically significant differences between 
the two groups on the Letters and Sounds, Word Xteading, 
or Sentence Reading subtests. Thus, in no case did 
control group pupils exceed primary target group pupils 
in any area of academic achievement as measured by the 
SESAT, II. Apparently, first year primary target 
group pupils did not equal their non -handicapped counters- 
parts who participated in the PCEE Program but they 
do exceed, in the majority of instances, non-handicapped 
pupils who had no presrihool experience in the area of 
academic achievement. 

2) All first project year PCEF pupils were compared 
on the SESAT, IZ, upon entry into first grade with 
pupils who had other kinds of preschool e^^^rience as 
well as with control pupils who had had no preschool 
experience of any kind, all of whom entered first grade 
in the fall, 1973. The resiiLts of these comparisons 
are given in Table 12-2. 
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Table 12-2 

Results of Analyses of Variance and Eimcan's Multiple Range 
Tests with Extension for Unequal Replications for Enter- 
ing First Grade Pupils (1973) on the Stanford Early 
School Achieven^t Test, Level ZI 



SESAT U 


F 


Group^ 


N 


Mean and. 

• 2 
Duncan's 

Results 


Standaxd 


X Envi ronment 




PCEE 


482 


27.20 


4. 37 




11. 41 ^. 005 


P-S 


19?. 


27. 18 b,d 


4. 90 






Control 


26V 


25. 60 


4 86 


p Math 




PCEE 


482 


38. 83 


9.28 


1 


13. 10 ^. 005 


P-^ 


192 


39. 10 b,d 


^'.44 


1 
1 




C or.tr ol 


267 


35.40 


9. 92 


jXII Letters & Sounds 




PCEE 


482 


35.44 


5.43 


■ 


7. 12 ^01 


P-»S 


192 


35.24 b,d 


5.95 


1 
1 




Control 


267 


33. 79 


6 47 


■IV Aural 




PCEE 


482 


19.00 


3. 32 


1 Comprehension 


11. 27 ^. 005 


P-tS 


192 


19. 14 b,d 


3. M 


1 


Control 


267 


17. 85 


3 72 

if* 1 ft 


V Word Reading 




PCEE 


389 


40.99 


11.54 


1 


7. 42^.01 


prS 


163 


39. 06 b 


12. 84 


i 




Control 


202 


37. 12 


11.97 


fVI Sentance 




PCEE 


307 


17. 99 


10. 07 


Reading 


3. 11 n. s. 


P~S 


130 


16. 69 


9. 80 






f^ontrol 


156 


15. 69 


8. 58 


Total of First Four 




PCEE 


482 


120. 32 


28. 50 


- ubtests 


15. 19<.005 


P-S 


192 


120. 66 b,d 


19. 85 




Control 


267 


112.67 


20. 80 



Entering first graders were identified as belonging to one of three 
groups: PCEE = pupils who had participated in whe first project year; 
P-S • pupils with other preschool experience; and. Control = pupils 
with no preschool experience of any kind* 



(Continued) 
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Table 12-2 (Continued) 

' Rejults cf the Duncan's Multiple Range Tests are given in the 
following codes: 

a « the PCEE mean was statistically significantly higher 
than the preschool group mean. 

3 = the PCEE mean was statistically significantly higher 

than the control group mean. 
: = the Preschool mean was statistically significantly higher 
than the PCEE group mean. 

4 = the Preschool mean was staUsticaUy significantly higher 

than the control group mean. 
•5 ~ ths Control group mean was statistically significantly higher 

than the PCEE group mean. 
f. = the Control group mean was statistically significantly higher 

than the preschool group mean. 



It may be seen that both PCEE pupils and pupils with 
other kinds of pres<^ool experience had higher aver- 
age scores than did control group pupils on the first 
four subtests as well as cm the Total scores. Only 
the PCEE group scored higher than the control on the 
Word Reading Subtest and no statistically significant 
differences were obtained on the Sentence Reading 
Subtest- There were also no statistically significant 
differences found between the PCEE and Pre-School groups 
on any area of academic achieveaaent as measured by the 
SESAT, II. 



3) Local norms were developed for use by the dis- 
trict's teachers in interpreting first graders* scores 
on the SESAT, Level II. These may be found in l^pen- 
dices H-2a and H-2b. A con^jarison between the norxas 
obtained by ail first graders in the district and the 



national norms supplied by the teat's publishers 
shows wide discrepancies between the two grouj^s. 
For example, on the Letters and Sounds Subtest the 
median score for the district's pupils was 36 
vrtiereas the median for the national sample was 30. 
On the Math Subtest the district median was 38; the 
national sample median was 31. The other differ- 
ences on subtests were not as large as those de- 
scribed above except for Word Reading. However, all 
differences favored the local sample of first graders 
over the national norming sas^le. 
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i . Pro<?ess Objective One 

The Project Director, Evaluator, and Specialists 
in the areas o£ the handicapped will develop a 
behavior checklist to be used by parents to rate 
children on three -point scales on Personal and 
Social Developments language and Concept Devel- 
opment, Physical Skill Development, Interests, 
Experiences and other items designed to identify 
learning problems due to emotional disturbance 
(e.g. items from the Glidewell list), learning 
disabilities, experiential deprivation, physical 
handicaps, low intellectual functioning, and 
mental retardation. 

The Behavior Checklist, "My Preschool Child," was de- 
veloped using three -point scales instead of the five -point 
scales planned for ease of parent response. As part 
of the evaluation of this objective, an examination 
of the variability of ratings made by parents filling 
out the instrument in fall, 1971 was made. The items 
of the checklist, together with the means and stand- 
ard deviations obtained by the total sample of PCEE 
pupils, is given in Table 13. For the proportions of 
responses to each point on the items, refer to Appen- 
dix D-1. 



Inspection of Table 13 clearly indicates that the re- 
sponses to the items of the checklist were, for the 
most part, highly variable. If an arbitrary cut-off 
point of .5 is set (one-sixth of the throe-point 
range) , it may be seen that all but 12 of the 65 items 
exceed this level. One may safely conclude that, in 
general, this instrument is a usable one. 
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Table 13 X07 

Summajry of Parent Responses to MY PRESCHOOL CHILD (N«798) 

September, 1971 (Total Sample) ^ 



PERSONAL AND SOCIAL DEVELOPMENT 



MY CHILD: 

Dresses himself 

Buttons, snaps, and zips his clothing 

Goes to the toilet by himself 

Pays attention and concentrates well 

Follows siji^le directions without reminding 

Tells what he wants or needs 

Helps with single household jobs 

Takes turns and shares with other children 

Takes good cax'e of things he uses 

Prefers to pl«iy alone 

Plays with a rew children 

Plays with many children 

Remembers rules of games he plays 

LANGUAGE AND CONCEPT DEVELOPMENT 

MY CHXLD: 

Speaks in sentences of 5 or more words 
Tells a simple story 
Identifies six or more colors 
Recites rhymes, sings songs 
Tells how things are alike or different 
Identifies a few letters of the alphabet 
Identifies many letters of the alphabet 
Prints his first name correctly 
Tells his: whole name 
address 

telephone number 
Counts from 1 to 10 or beyond 
Recogniztis numerals 1 to 10 
Tells "how many" in a group of objects 
Identifies ba:3ic shapes: circle, square, 

triangle, rectangle 

PHYSICAL SKILL DEVELOPMENT 

MY CHILD: 

Throws and catches a ball 

Can ride a tricycle or bicycle 

Runs, hops, and jumps 

Claps or marches in time witli music 

Uses crayons with control 

Uses scissors with control 

Works a puzzle of 10 or more pieces 



Mean* 

1.55 
1,45 
1.92 
1.33 
1.38 
1.93 
JL • 4 id 
1.45 
1.39 
• 84 
1.54 
1.16 
1.22 



1.90 
1.53 
1.55 
1.50 
1.41 
1.28 
.81 
.59 
1.67 
.75 
.32 
1.65 
1.03 
1.46 

1.19 



1.59 
1.96 
1.95 
1.58 
1.43 
1.12 
1.35 



Standard 
Deviation 

.55 
.58 
.29 
.51 
.52 
.27 
.55 
.51 
.56 
.43 
.53 
.65 
.61 



.33 
.62 
.73 
.65 
.62 
.80 
.90 
.82 
.62 
.79 
.64 
.65 
.83 
.63 

.76 



.53 
.23 
.22 
.59 
.67 
.71 
.76 



o 
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Table 13 (continued) 



"During the past 12 months, MY CHILD has had trouble 


with: 




1 

i 






■ i 






Eatina (too much or too little) 




• 0 / 


' Sleepina (too much or too little) 






i Stomach irreoularities 


30 


• 44 


■ Gettincr alono with children 


• 09 




Gettincr along with adults 




77 


j Unusual fears 






! Nervousness 




• w& 


Thumbsucking 




70 


Overactivity 


49 


• WW 


] Sex 


.09 


.29 


1 Daydrefiuning 


.34 


.51 


( Temper tantrums 


.63 


.57 


Crying 


.77 


.55 


Lvina 


48 




Stealing 


.05 


23 

• ^w 


Tearinof or breakino thinas 




• w4 


Wetting 


.33 


fiO 


Speech 


42 


• w ^ 


INTERESTS AND EXPERIENCES 






-MY CHILD S 






- Eniovs lookina at books 


1.87 


.36 

• W V 


" Listens to stories and music 


1. 85 


37 

• w / 


5 Is read to 


1 56 


53 

« WW 


; Uses: Daint 


1. 09 


75 
• / w 


j playdoh or clay 


1.35 


.65 


scissors 


1.32 


.67 


1 crayons 


1.76 


.45 


' Has visited the zoo 


1.35 


.59 


1 Has been to the library 


1.03 


.84 


Has taken trips outside the cononunity 


1.58 


.55 


Attends or has attended Nursery School, 






Headstart, Sunday School 


.97 


.91 


Watches Sesame Street 


1.46 


.64 



*Sc&le scores range from 0 to 2 
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j. Process Objective Two 

Parent-Child Early Education pupils who have learn- 
ing problems due to emotional distucbance* leam- 
aisabilities (i.e., language and perceptual dis- 
crders), experiential deprivation, physical 
handicaps, low intellectual functioning, and 
mental retardation, will be identified as in- 
dicated by a preliminary screening battery. 

All pupils entering the PCEE Program were administered 
a preliminary screening battery which included the 
Slosson Intelligence Test, the Grammatic Closure svib- 
test of the ITPA, and the Beery Test of Visual Motor 
Integration. Additional data were collected on all 
pupils from parent evaluation on the Behavior Check- 
list, "Vist Preschool Child" and teacher ratings on the 
"Nursery School Adjustment Scale." Of the 728 En- 
rolled in the fall in the PCEE Program, 429 (59%) 
were referred for further diagnosis and observation 
because of suspected learning problems. In the previ- 
ous two years of the program 48% of the children had 
been referred for further diagnosis and Observation. 
However, the increase in nuxtdsers is due to the estab- 
lishment of different criteria for selection of chil- 
dren with particular learning disabilities. 

1) 250 (34%) were identified as having emotional 
problems using the aiidewell items from the Behavior 
Checklist and teacher ratings on the Nursery School 
Adjustment Scale. The proportion of children identi- 
fied as having emotional pr^lems is within the range 

o 
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of L0% to 40% reported to be the noTO in several 
studies • 

2) 25 (3%) were referred for further diagnosis be~ 
cause of apparent low intellectual range. Of these 
pupils, three children's scores fell within the mentally 
retarded ranf/e and were receiving special services for 
their handicap. Two others were considered untestable. 
The remainder of the group were found to have various 
problems and appropriate counseling and suggestions 
were made to all parents. Home teaching activities 
provided a wealth of experience and it was felt that 
the initially low scores reflected environmental de- 
privation. The low number of cases considered mentally 
retarded c<xr^ares very well to the national norms of 1% 
mental retardation in the population. 

3) 227 (31%) were identified as having possible 
learning disabilities including language disorders or 
visual integration prc^lems. Of this group, 30 were 
diagnosed to be learning disabled, especially in the 
Language area, and received special habilitative pro- 
grams. Other children were c^served and programming 
for hand-eye difficulties was given to the regular 
teacher by specialists involved in the program. 

18 (2.5%) were referred for speech therapy. Of 
these, 12 children received help since it was felt 
that they had problems which could be corrected at this 
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age. Adding these together, the total number identi'* 
fled as learning disabled reseinbles the national esti- 
mate of 5% to 25% school aged population falling into 
this category. 

63 (10%) were identified as having failed the 
screening testing for hearing. Further clinical test- 
ing indicated 31 children showing a .^oss on the clini- 
cal testing and 13 children showing normal hearing. 

7 (1%) we::e identified s having visual problems. 
One child with a severe visual handicap dlso received 
help from the Delta Gamma Foundation. 

It will be noted that the number of pupils identified 
as having learning problems due to various difficulties 
add up to more than the total who received final test- 
ing at the end of the school year. This is due to the 
fact that some pupils were identified as having multiple 
problems. 

In comparing the identification of children with learn- 
ing problems from year to year, the following informa- 
tion is presented. 





Table 14 

as Havinq Possible Handiraoa 




First 
Year 


Second 
Year 


Third 
Year 




1% 


6% 


2.5% 


Hearing 


8% 


10% 


9% 


Vision 


3% 


4% 


1% 


Learning Vrcbhms 


5% 


7% 


31% 


Mental Retardation 


4% 


3% 


3% 


Brootional Problems 


37% 


33% 


34% 



It should be pointed out that the percent of children 
identified as having problems on the basis of screening 
remained fairly constant over the three year period, in 
the area, however, of learning disabilities, there was 
a sharp increase. This was d\3& to the fact that the 
criteria for selection was changed, itore than half of 
these aiildren showed a deficit on the Beery Test of 
Visual Motor Integration. It was hypothesized that 
low scores on this test may have been caused by lack 
of experience. Observation during the year of these 
children with low scores on the Beery supported this 
belief. It should also be pointed out that a somewhat 
higher number of children received special teaching in 
language development. 



In summary, wa believe that our identification pro- 
cedures are sound and are as good as the instruments 
we use. A sophistication in diagnosis has developed 
and we believe we are servicing the children who most 
need our help. 
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k. Process C»>jective Three 

Each Parent-Child Early Education pupil identi- 
fied through fiurther diagnostic procedures as 
having learning problems due to one or more of 
the factors listed in Process (^jective Tvo will 
be given individualized materials and/or teach** 
in^ strategies by his teacher as prescribed by 
consultant specialists for the handicapped. 

Individualized learning programs and/or teaching 
strategies were prescribed for all children observed 
and diagnosed by the specialist staff to have learn- 
ing problems. Eighty-eight children were given a di- 
agnostic battery and approximately 165 additional chil- 
dren were observed. Programs prescribed for children 
with learning disabilities or in need of speech/language 
stimulation were in^lemented in home teaching visits 
by two teachers with training in learning disabilities, 
who are also qualified speech clinicians. Their work 
was monitored through inspection of weekly logsr emd 
consultation and observation by the Consultant Special- 
ist for Educational Problems and the Project Director. 
The two learning disabilities teachers also worked 
with children who were non -spontaneous learners or 
who had multiple problems in home visits once a week. 
Program recommendations and progress reports were com- 
municated to the child* fcs Saturday School teacher at 
weekly staff inservice meetings. All teachers were 
evaluated by the Project Director and consultant as 
adequately carrying out these prescriptions. (See 
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Report, Sub-Comaonent for the Learning Disiabled, 
Patricia Teich, M.A. and Janie von Wolf seek # M.A. - 
Appendix Q.) 

Children referred for psychological evaluation re- 
ceived individualized educational and behavioral pt:e<- 
scriptions by the special education specialist and 
the psychological exaioiner. Other children, not 
reierred for suspected mental retardation but observed 
by the teachers to be encountering learning difficul- 
ties were also programmed by the component. The two 
special education consultants observed behavior in 
every Saturday School session and made suggestions to 
the staff based on indepth task analysis. The one 
special >3ducation specialist also observed all the 
children who made a low score on the Beery Test of 
Moi:or Integration given in the initial screening. He 
ascertained if the problem was due to lack of experi- 
ence or if a basic perceptual difficulty was evident 
by doing fiurther testing. 

Children considered in need of speech evaluation were 
observed by a learning specialist. The coordinating 
Consultant from the Special School District also evalu- 
ated children with serious speech problems and others 
whose problems had not been fully determined. 
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Services provided by the Consultant Psychologist and 
the two Child Development Consultants for children 
screened as having possible emotional problems affect- 
ing learning included: indepth consultation and dis- 
cussion with teachers; observation of behavior in the 
classroom; counseling with individual parents; and 
group meetings on child growth and family problems. 
Assistance was given to teachers with understanding 
causes of behavioral deviations, management strategies, 
and alternative approaches when necessary. Semi- 
weekly consultations were held by these consultants 
who spent an hour with each team of teachers discuss- 
ing behavior problems and family relationships. The 
consultant Psychologist's Interim Report stated that 
to the best of his knowledge each teacher had attempted 
to implement the recommendations given and that teach- 
ers had been alert to the problems and had reported 
them to the aiild Development Consultant. (See Pinal 
Report on Sub-Component for the Emotionally Handi- 
capped, Sidney Kasper, Ph.D., Appendix P.) 

Individual program prescriptions for the visually handi- 
capped and hearing impaiired from agencies such as 
Central Institute for the Deaf, the Consultant Audiolo- 
gist, or private physicians, were carried out by the 
staff. 
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One child has a serious visual handicap. Besides 
receiving special home teaching from a learning dis- 
abilities specialists the Delta Gamma Foundation is 
also providing special service to this child. A 
working relationship between the doctor. Delta Gamma, 
and this program resulted. 

Joint staff ings vei-e held as needed involving staff 
specialists and the Project Director as well as staff 
specialists and the teaching staff to discuss teaching 
strategies and monitor progress of (diildren with multi- 
ple problems or handicaps. Generally, all the resourc- 
es, whether in the program or outside services, were 
utilized to provide assistance in ccaaplex situations. 
The Child Development Component was also involved in 
all cases that appe:ared to be largely educational in 
nature or complex cases involving educational concerns, 
behavioral problems, and family relationships. Their 
work was concentrated with parents in helping them to 
understand their problems and find ways to cope with 
them. 
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Process Objective Pour a. (Rev. 8/71, Replacing 

Process Objective pour) 

The Project Evaluator and Project Director will 
select items from existing instruments to measure 
the self-esteem of pupils. Those items selected 
will be responded to by Parent'-Child Early Educa- 
tion teachers at the beginning and end of the 
PCEE Program year. 

The five rating scales on the instrument, "The Rating 
Scale of Self Esteem" were selected from Coopersmith • s 
**Behavior Rating Form." On October 1, 1971 Dr. Boyd 
R. McCandless, Director, Educational Psychology Program, 
Emory University and noted author on child behavior and 
development consulted with the Project Director, Pro- 
ject Evaluator, and other staff mendbers on measurement 
and evaluation of self esteem among four year olds. 
The discussion included the uses, practical and re- 
search, of the modification of the Coopersmith items. 
At this meeting Dr. McCandless indicated the instru- 
ment to be appropriate for the purpose designed, veri- 
fication of Dr. McCandless' consultation on this instru- 
ment is contained in his report to the Project Director 
dated Octdber 4, 1971. Copies were sent to the Project 
Officer, USOE and to the Grants Officer on October 19, 
1971. 
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SUPPLEMENTARY EVALUATION ACTIVITIES 

1) PCEE teachers ratec pupils on their skill develop- 
ment in the Personal and Social, Language, Math and 
Science Concept, and Motor areas at the end of all three 
project years. a*he frequency distributions for each item 
rated are given in i^pendices H-4, H-5, and H-€ for the 
first, second, and third program years respectively. In- 
spection of these app*2ndices shonrs that the large majority 
(wore than 65%) of PCSE pupils from all three project years 
attained competency in all of the skills listed in all 
areas. The proportions of pupils attaining competency 
varied from between 65% and 68% for first and second year 
piqpils (on the item "child identifies many letters of the 
alphabet") to 99% (on the item "child speaks in sentences of 
five or more words"). The proportions of third year pupils 
attaining con5>etency /aried from 67% (on the item "child 
distinguishes words that rhyme") to 98% (shared by five of 
the three-point scales) . In sum, it may be safely concluded 
that while not every idiild attained con^tency in each skill 
presented during each of the three project years, the vast 
majority of pupils did achieve what was expected of them 
in nearly all of the skills taught. 

2) In preparation for the follow-up evaluation of Par~ 
ent-Child Early Education pupils who will enter second 
grade in the fall, 1974, data were collected on the Stanford 
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Achie\eiiient Test, Primary Battery, Level I (3AT) in 
1973. The data collected on those pupils eijtering 
second grade in 1973 were used to construct local per- 
centile rarJc norms fox each of the seven subtests of the 
SAT as well as for the two subtotal and total scores. 
These local norm data as well as the mans, medians, stand- 
ard deviations, reliability estimates and standard error 
estimates may be found in Appendices H-3a and H-3b. 

3) The vast majority of kindergarten pupils in the 
school district received at least one home visit during 
the 1972-73 and 1973-74 school years. After the visit, 
the kindergarten teacher rated the cdiild and parent visit- 
ed on a series of five-point rating scales taken fran 
those in the Home Teaching Report. COT5>arisons were made 
contrasting the ratings of kindergarteners who had partici- 
pated in the. POEE Pro«?ram during its first and second 
years n^ith those of kindergarteners who had no preschool 
experience of any kin'!. The results of these TOn^arisons 
are given in Appendix H-8. An examination of this appen- 
dix shows that there were only three rating scales that 
significantly differentiated the PCEE from the control 
group during each of the school years. It was found the 
first project year parents were rated by teachers as more 
positive toward the home visit and more self-confident 
than were control parents. First project year PCEE pupils 
were rated as more outgoing than their controls. Second 
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proje ,t y..r parents war. rated as using n«re positive 
«»tiv,.tion and reinforcement techniques with their 
children than were the parents in the control group, 
second project year PCBE parents were also judged to 
be more competent than were control group parents. 
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2. THE PAJ^T 

a. Product Objective One 

Each parent receiving home visits in the Parent- 
Child Early Education Program, who was rated by 
the teachers as being less than very positive in 
her attitudes toward the teaching session, the 
teacher, and her child, during the first Some- 
Te aching session, will increase in the positive- 
ness of her attitudes by a minimum of one step 
on each five-point rating scale as assessed by 
the teacher during the last home visit of the 
program. 



Following the first or second home teaching session 
in the fall of each of the three project years, and 
again after the last home visit in the spring, the 
teachers rated the parents of PCEE pupils on eleven 
five-point scales pertaining to parent attitudes. 
The items related to this objective, together with 
the Njs and percentages for each point of the scales, 
are presented in Appendix B. a summary of the 
resilts for tht> thrjse project years, including initial 
and final means and standard deviatit^ns, paired ob- 
servations t test results, as well as the proportions 
of parents judged to be deficient (rated as "3" or 
less) on each of the five-point scales, is presented 
in Table 15. 



ERIC 



123 



i flj © 4j 



0) 



u-> o> CM in m 
eg H 



so CM W CM CO O 

m ^ 



o 
V 



O 

V 



CM rH 
in ON 

^ CM 



CM VD CM in fH 
0\ \0 \p \0 \D 
• • • • • • 



CM o VP r> fH 
HI \0 vo VP 
• ••••• 

^ ^ Ki* ^1* ^1* 



<0 ctf n5 

•H H r-4 rH 

^3^^ «*H 
H ft* M pt4 H fr4 



O 

in 

VP 



m o CM CO VP 

CM rH rH 



ir> o CO o ON VP 
I** ^ «d* 



O 
t 

V 



rH CM 
"iCf 00 
• • 



CM VP in VP 00 ^ 
cf> VP VD VP 
• ••••• 



r** ON *^ <^ CM 

•H in m r*» VP 
• • • • • • 

^ fUl ^ ^ 



iH ^ #5N ai in o 

^ r4 rH rH r-l 



o H o <y\ CO 
o\ o CM in c\ VP 

CM H rH 



fH 






H 


O 


o 


o 


O 


• 


• 


• 


t 


V 


V 




V 


VP 




to 


H 


H 








« 


• 


• 


• 




VP 


VP 


in 




r-l 





(0 rtf 
•HH 1-1 

H ft« H 



<0 

H H 
fti H pE« 



^ ON O in <M 

o r» o> 00 



^ C*> CM CM o 

^ m VP ^ VP 
• • • • • • 

00 ^ ^ ^ ^ ^ 



(8 (tf <0 
•H iH r-l -H H 

H M b H ^ 



o cn 
VP 



1^ 



8 



o 
in 

VP 



•a 
u 



ft4 



8 



o 
m 

VP 



■s 



m 13 
> ^ 

ca 



CD 

0) 
4J 



00 



M no 



4^ 

c3 a 

•H (J.H 

g § 

i H I 

r-4 • iH 

O 0) O 
CO > V) 



ERIC 



124 



s 



in 

H 
iH 

I 



4J 

•H 

O 



I 

CO 



I 

•H o 



s 



CN iH •I* CM 

iH r4 H 



CD 60 CM OM/> 

CM r* o\ * ^ 

CM 



a\ m \p <t 

«9> CM CM H CM 1-4 



CM NO « r< 
^ ^ 00 ch 

cn H rH 



VD 00 iH rH O CM 
^ H CM H CM r-l 



r> CO VP iH fo r*' 

CM CM fO I** c*> 

rn H pH (H 



cy\ 00 H H o r-l 
««r fH CM H CM f-* 



00 ^ CM en 

CM cn r* f«> r*"* 

cn r4 H H 



H in o o\ 00 

^ iH CM H 



00 SO 00 O ON vo 
00 O CM \P iH "d* 
CMr-4 H r4 



H 


H 






H 






pH 


H 


H 


H 




H 






O 


O 


o 


O 


O 


O 


o 


o 


O 


O 


O 


O 


O 


O 


o 


\; 


</ 


• 

V 


• 

V 


• 

V 


• 

V 


• 

V 


• 

V 


• 


• 

V 


• 

V 


• 

V 


>; 


• 

V 


* 

V 


<M 




VP 


ro 


VP 




a\ 


VP 




«n 




CM 


CM 


o 






VP 






in 




m 




VP 


<n 




M 




00 






CO 


m 


VP 


VP 


in 


VP 


in 


in 




in 


VP 




VP 




1-4 






•H 





















O CM 00 I** C5\ 

cf\ r* CO VP r** VP 



fO O H CM ir: ^ 
O 0\ O 00 O 00 



r>% ^ rH in 00 

^ CO C\ iTs ^ 



r> CM 00 in 
OS 00 cTv r** o\ r** 



o f** ^ <yv 00 

ON CO 00 OD VP 



^ rH rH ^ ON p4 
0> in in VP ^ VP 



o H ^ VP 00 
in CM iH ^ fH 



CM o o H c^ o 
VP ro CO in CM m 



ON CM O 00 rH 

m CM cn m CM m 



VP om o 
^ \p m \D 



fo^^v^^ fo^^^fd*^ cn^^v^^ c*^^^^^^ 



IQ 10 (Q 
4i (B 44 CO 4i <a 
C •H CS -H C -H 

H H Sm H |)E4 



O 

in 

VP 




H fH f-l 

(0 (0 (d 

•H »H -ri r4 

4J (0 44 CO ^ (0 

fi^ C-rl C*H 
H &4 H Iki H lik 



rH H H 
CO cO CO 
*H fH •H iH "H »H 
44 CO 44 (0 44 CO 

fl*H Cxi fi'H 
H lilj H |ki H 1^ 



(9 
•H 
44 
•H 

c 



CO (0 

•i<4 1^ 1'*^ 

CO 44 (0 44 (0 

b H H ftl 



CD CO cO 
•H r4 •H rH *H fH 
44 CO 4J CO 44 CO 

H fa H &4 H Bu 



CM 

o <n 
VP 



44 
&) 
M 

fa 



^0 

c 

8 

CO 



o 

in 

VP 



M 



CM 
O 
1^ 



44 

u 

fa 



CO 
VP 



g 

u 

Q) 
CO 



O 

tn 



xi 



CM 

o 



4J 
fa 



cn 

VP 



o 
in 

VP 



§ ? 

0) x: 

CO i4 



CM 
O 



4^ 
CO 
U 
•H 
fa 



CO 
VP 



o 

in 

VP 



8 
CO 



O 



4J 

S > 



I 



o 



•H 0) 0) 

■p > > 

> P 4J 

4J Q) 



O 0) 0) 
M !> > 
O t4 -H 
IH 4J 4J 
C'H (d 

to t:r> 

sag 




0) 



ERIC 



125 



4J 

§ 

o 



in 

0) 



4J 

u 



I I 

S'O-H 

C/3 Q 



0 M 

•f-i a 

O 0) 
0< 



00 ir> r-4 fo 



00 ^ O fH 00 OO 

r«j m p* M n f-4 



o 

f 

V 



o 

f 

V 



H VP o o o 

09 iO VD ^ 

• »•••• 



in r** \o n H CO 

CO vD 00 00 

• ••••• 

^ ^ ^ ^ ^ i;)! 



(0 (T) (d 
•H rH rH *H iH 

4J (0 4> 4^ ns 

H H Gm H 



o m 



0) 



o 
u 

w 



o 

in 

VP 



&4 



O ON <N U> O f*'* 



o fH 00 cn o o 

^ MO CM li> CM 



o 
V 



o 

m 

V 



o 



^ CM CM CM 
00 r** tn VP in 



CM in ^ VP c> 
(n iP vo r* VP 

^ ^ ^ ^ ^ 



(d nf 

rt'H ^3H^ c*h 

H H Eu H 1^4 



CM 
O 



4J 

(0 



P* 

vo 



8 

0) 
CO 



o 
m 



o o> VP in m 

m rH rH 



CM CM "sr in H 
O VP o 00 cn 
CM H 



V 



o 
V 



o 

V 



ON 


00 


00 




VP 


VP 


cv 


00 


in 






o 


VP 


CM 




H 


o 


m 




• 


9 


9 


9 


9 


9 


• 


9 


CM 


m 


in 


00 










VP 



0\<*> MOO 
OV vo 00 0 00 VP 



moo n oo> 

o VP ^ ^ in VP 

9 « 9 « 9 9 

4iiljf 



10 



1-4 
(0 



3 "35 

H Sum 



o 



4^ 
CO 



VP 



<0 

•H r-f 
•H C 

H (i(4 



O 

in 
vo 



M 



(6 
U 
W 

cn 
C 



0< 
H 

CO 

§ 

■H 

•p 
c 

2 

(8 



c 

■H 

&! 

9 



>4 

c 



> a 

•••I o 

i» o 

jtf o p 

M 6 > 

0 • «d 

0 {fl »>4 

9 



0) 0) 
'•4 CO 

< • 4 0) 

9 

O 



ERIC 



126 



It cm be seen that the vast majority of parents 
were rated by their children's teachers as being 
positive toward, and interested in, the home teach- 
ing session initially (especially in the second and 
third project years) . The large majority of parents 
were rated as being friendly toward, cooperative and 
at eise with, the teachers at the beginning of each 
proj ict year. A somewhat smaller majority were found 
to b5 using appropriate modes of interacting with, and 
to have positive attitudes toward, their children at 
the beginning of each year. The ratings received by 
these parents at thet end of the year were statistically 
significantly higher on all of the scales in the direc- 
tion of more positive attitudes toward the teaching 
session, better modes of interaction with children, 
and better relationships with the teachers. Concomi- 
tantly, there were decreases in the proportions of 
parents judged to be deficient (rated as "3" or less) 
from initial to final ratings on every scale. 

An aialysis of individual parent changes from initial 

to final home teaching sessions for those parents 

judged to be deficient at the beginning of the three 

program years is given below. 

Parent Attitude Towar d Teach ing Session 

1) Positive versus necfative attitudes 

a) First Project Year - Of the 704 parents rated 
on this scale at both the beginning and end of the 
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proc ram year, 176 (.25%) were judged to be deficient 
following the first home visit. Of the 176 parents, 
33 (19%) gained one step, 112 (64%) gained two steps, 
and 15 (9%) gained three or more steps in their 
final ratings. Altogether, 160 (91%) of the parents 
initially judged to be deficient in the positiveness 
of the attitudes gained one or more steps in their 
ratings at the end of the program year. 

k) Sec ond Pr o te ci^jfear - of the 637 parents rated 
on this five-point scale at both the beginning and 
end of the program /ear, 78 (12%) were judged to be 
deficient initially. Of these 78 parents, 10 (13%) 
gained one step, 50 (64%) gained two steps, and 
seven (9%) gained three or more steps in their final 
ratings. Altogether, 67 (86%) of the parents initially 
judged to be deficient in the positiveness of their 
attitudes gained one or more steps in their ratings 
at the end of the second program year. 

c) mi'±I^'^2ect Yeax - Of the 650 parents rated 
twice on fhis «cale, 43 (6%) were judged to be initially 
deficient on the positiveness of their attitudes, of 
these 43 parents, 9 (21%) gained one step, 23 (53%) 
gained two steps, and five (12%) gained three steps. 
In sum, 37 (86%) of the 43 parents rated as initially 
deficient met or exceeded the criterion. 



128 

2) Interested versus disinterested 

a) First Project year - Of the 703 parents rated 
on this trait at the beginning and end of the pro- 
gram yearr 175 (25%) were rated as deficient follow- 
ing the first home teaching session. Of these 175 
parents, 25 (14%) gained one step, 116 (66%) gained 
two steps, and 15 (9%) gained three or more steps 

in the ratings made after the last home visit. Al- 
together, 156 (89%) of the parents initially rated 
as deficient in their interest gained one or more 
steps at the end of the program year. 

b) Second Project Year - of the 78 parents judged 
to be initially deficient on this scale, eight (10%) 
gained one step, 50 (64%) gained two steps, and 
seven (9%) gained three or more steps. In sum, 65 
(83%) of the parents initially rated as deficient 

in their interest gained one or more steps in their 
final ratings. 

c) Third Project Year - Of the 650 parents rated 
twice, 49 (8%) were judged to be deficient initially 
in their interest. Of these 49 parents, 11 (22%) 
gained one step, 25 (51%) gained two steps, and seven 
(14%) gained three steps. In total, 43 (87%) of the 
49 parents rated as initially deficient on this scale 
met or exceeded the criterion of a one step gain. 
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3) Self-confident versus lacking self "<K>nf idence 

a) First Project Year - Two hundred and ninety (41%) 
of the 703 parents were rated as being initially de* 
ficient in this trait. Of these 290 parents, 72 (25%) 
gained one step, 153 (53%) gained two steps , and 32 
(11%) gained three or more steps in their final ratings. 
Altogether, 257 (89%) of those parents rated as lacking 
in self "Confidence at the beginning of the program year 
increased one step or more in their ratings of this 
trait at the end of the year. 

b) Second Project Year - Of the 120 parents rated 
as deficient in this trait at the beginning of the 
program year, 25 (21%) gained one step, 64 (53%) gained 
two steps r and seven (6%) gained three or more steps. 
In total, 96 (80%) of those parents rated as lacking 
self-confidence initially increased one step or more 
steps in their ratings of this trait at the end of the 
year . 

c) Third Project Year - Of the 650 parents rated 
twice, 97 (15%) were judged to be initially deficient 
in their self-confidence. Of these 97 parents, 31 (32%) 
gained one step, 37 (38%) gained two steps, and 12 (12%) 
gained three or more steps on their final ratings of 
this trait. In sum, 80 (82%) of the 97 parents 
initially rated as deficient on this scale met or ex- 
ceeded the criterion set for them. 
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Parent Interaction with Child 
1) Accepting versus unaccepting 

a) First Project Year - Two hundred and twenty- 
eight (32%) of the 702 parents were initially rated 
as being deficient in this trait. Of these 228 par- 
ents, 63 (28%) increased one step, 135 (59%) increased 
two steps, and 11 (5%) increased three or more steps 
in their final ratings of this trait. In total, 209 
(92%) of those parents rated as being deficient in 
acceptance of their children at the beginning of the 
program year increased one or more steps on this scale 
at the end of the year. 

b) Second Project Year - Of the 92 parents rated as 
being initially deficient in this trait, 24 (26%) gained 
one step, 41 (45%) gained two steps, and 10 (11%) 
gained three steps or more in their final ratings. Al- 
together, 75 (82%) of those parents rated as being de- 
ficient in their acceptance of their children increased 
one or more steps on this scale at the end of the year. 

Third Project Year - Of the 650 parents rated 
twice, 79 (12%) were found to be initially deficient in 
their acceptance. Of these 79 parents, 30 (38%) gained 
one step, 32 (41%) gained two steps, and six (8%) 
gained three steps in their final rating. In total, 
68 (87%) of the 79 parents judged to be initially de- 
ficient on this scale met or exceeded the criterion 
set for them. 
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2) Aware versus unaware of needs 

First Project Year - Three hundred and forty- 
two (49%) of 702 parents were foirnd to be initially 
deficient in this trait. Of these 342 parents, 100 
(29%) gained one step, 152 (44%) gained two steps, 
and 30 (9%) gained three or more steps in their final 
ratings. Altogether, 282 (82%) of those parents 
judged to be lacking in awareness of their children's 
needs at the beginning of the program year gained one 
or more steps in their ratings of this trait at the 
end of the year. 

^) Second Project Year - Of the 147 parents found 
to be initially deficient in this trait, 46 (31%) 
gained one step, 52 (35%) gained two steps, and 22 
(15%) gained three or more steps in their final ratings. 
In sum, 120 (82%) of those parents judged to be lack- 
ing in awareness of their children's needs at the be- 
ginning of the program year gained one or more steps 
in their ratings of this trait at the end of the year. 

c) Third Project Year - Of the 650 parents rated 
twicer 169 (26%) were rated as being initially deficient 
in their awareness of children's needs. Of these 169 
parents, 67 (40%) gained one step, 63 (37%) gained two 
steps, and 11 (7%) gained three or more steps on their 
final ratings. In sum, 141 (84%) of the 169 parents 
judged to be initially deficient met or exceeded the 
criterion of a one-step gain. 
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3) Motivation positive versus negative 

a) First Project Year - Three hundred and twenty - 
three (46%) of 702 parents were Initially rated as be- 
ing deficie.'»t in their use of positive motivation with 
their children. Of these 323 parents, 98 (30%) in- 
creased one step, 153 (47%) increased two steps, and 19 
(6%) increased three or more ' -eps in their final rat- 
ings of this trait. In sum, ;o (84%) of those parents 
rated as being deficient on this scale at the beginning 
of the program year gained one or more steps on this 
scale at the end of the year. 

b) Second Project Year - Of the 136 parents rated 
as "three" or less on this scale, 46 (34%) gained one 
step, 52 (38%) gained two steps, and seven (5%) gained 
three or more steps in their final ratings. In total, 
105 (77%) of those parents initially judged to be de- 
ficient in their use of positive motivation with their 
children gained one or more steps on their final rat- 
ings. 

c) Third Project Year - Of the 650 parents rated 
twice, 133 (20%) were rated as being initially de- 
ficient in their use of positive motivation. Of these 
133 parents, 43 (32%) gained one step, 49 (37%) gained 
two steps, and 16 (12%) gained three or more steps on 
their final ratings. In total, 108 (81%) of the 133 
parents j«jdged to be initially deficient met or exceeded 
the criterion set for them. 
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4) Reinforcement positive versus negative 

a) First Project Year - Three hxmdred and forty- 
seven (49%) of 702 parents were rated as "three" or 
less on this scale at the beginning of the program year. 
Of these 347 parents, 99 (29%) gained one step, 161 
(46%) gained two steps, and 24 (7%) gained three or 
more steps in their ratings at the end of the year. 
Altogether, 284 (82%) of those parents initially judged 
to be deficient in the use of positive reinforcement 
with their children gained one or more steps in their 
final ratings. 

b) Second Project Year - Of the 134 parents rated 
as being deficient on this scale, 46 (34%) gained one 
step, 50 (37%) gained two steps, and seven (5%) gained 
three or iiK^re steps in their ratings at the end of the 
year. Altogether, 103 (77%) of those parents initially 
judged to be deficient in their use of positive rein*- 
forcement with their children gained one or more steps 
in their final ratings. 

c) Third Project Year - Of the 650 parents rated 
twice, 132 (20%) were judged to be initially deficient 
in their use of positive reinforcement. Of these 132 
parents, 46 (35%) gained one step, 50 (38%) gained two 
steps, and 15 (11%) gained three or more steps in their 
final ratings. In sum, 111 (84%) of the 132 parents 
judged to be initially deficient on this scale met or 
exceeded the criterion of a one-step gain. 
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5) Competent versus incompetent 

a) First Project Year - Two hiindred and eighty- 
eight (41%) of 702 parents were rated as being deficient 
in this trait at the beginning of the program year. Of 
these 288 parents, 90 (31%) gained one step, 139 (48%) 
gained two steps, and 17 (6%) gedned three or more steps 
in their ratings of this trait at the end of the year. 
In total r 246 (85%) of those parents rated as lacking in 
competence initially gained one or more steps on this 
scale in their final ratings. 

b) Second Project Year - Of the 128 parents judged 
to be deficient in this trait at the beginning of the 
year, 41 (32%) gained one step, 54 (42%) gained two 
steps, and six (5%) gained three or more steps in their 
final ratings. In sum, 101 (79%) of those parents rated 
as lacking in competence initially gained one or more 
steps on this scale in their final ratings. 

c) Third Project Year - Of the 650 parents rated 
twice, 119 (18%) were rated as being initially deficient 
on this scale. Of these 119 parents, 43 (36%) gained 
one step, 48 (40%) gained two steps, and 11 (9%) gained 
three steps in their final ratings. In total, 102 (85%) 
of the 119 parents judged to be initially deficient in 
this trait met or exceeded the criterion set for them. 
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Parent Relationship with Teachers 
^) Friendly versus unfriendly 

a) First Project Year - One hundred and twenty- 
eight (18%) of 702 parents were rated as deficient 
in this trait initially. Of these 128 pazrentSr 18 
(14%) gained one step^ 95 (74%) gained two steps , and 
4 (3%) gained three or more steps in their final rat- 
ings. Altogether f 117 (91%) of those parents rated 
as being deficient in their friendliness toward the 
teacher at the beginning of the program year gained 
one step or more in their ratings at the end of the 
year. 

b) Second Project Year - Of the 70 parents rated 
as deficient on this scale » 11 (16%) gained one step* 
52 (74%) gained two steps, and four (6%) gained three 
or more steps in their end of the year ratings. Al- 
together, 67 (96%) of those parents rated as deficient 
in their friendliness toward the teacher at the begin- 
ning of the year gained one or more steps in their 
ratings at the end of the year. 

c) Third Project Year - Of the 650 parents rated 
twice, 38 (6%) were rated as being initially deficient 
on this scale. Of these 38 parents, seven (18%) gained 
one step, 21 (55%) gained two steps, and four (11%) 
gained three steps in their final ratings. Altogether, 
32 (84%) of the 38 parents judged to be initially de- 
ficient in this trait met or exceed the criterion. 
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2) Cooperative versus imcooperative 

a) First Project Year - One hundred and forty (20%) 
of 702 parents were judged to be initially deficient 
in this trait. Of these 140 parents, 21 (15%) gained 
one step, 95 (68%) gained two steps, and 7 (5%) gained 
three or more steps in their final ratings. Altogether, 
123 (88%) of those parents rated deficient in their co- 
operativeness with the teacher at the beginning of the 
program year gained one or more steps in their ratings 
of tills trait at the end of the year. 

b) Second Project Year - Of the 78 parents rated as 
initially deficient in this trait, 17 (22%) gained one 
step, 47 (60%) gained two steps, and four (5%) gained 
three or more steps in their final ratings. In sum, 
68 (87%) of those parents initially rated as deficient 
in their cooperativeness with the teacher gained one 
or more steps in the final ratings. 

c) Third Project Year - Of the 650 parents rated ^ 
twice, 50 (8%) were judged to be initially deficient 

in their cooperation with the teacher. Of these 50 
parents, 11 (22%) g.Uned one step, 29 (58%) gained two 
steps, and 6 (12%) <?ained three steps in their final 
ratings. In total, 46 (92%) of the 50 parents initial- 
ly rated as deficie;\t on this scale met or exceeded the 
criterion of a one step gain. 
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3) At ease versus ill at ease 

First Project Year - Tjto hundred and seven 
(30%) of 701 parents were rated as deficient on this 
scale at the beginning of the program year* Of these 
207 parents, 45 (22%) gained one step, 115 (56%) gained 
two steps, and 22 (11%) gained three or more steps in 
their end of the year ratings. In total, 182 (88%) of 
those parents judged to be initially deficient in this 
trait gained one or more steps on this scale at the 
end of the year. 

b) Second Project Year - Of the 102 parents judged 

to be initially deficient on this scale, 19 (19%) gained 
one step, 64 (63%) gained two steps, and seven (7%) 
gained three or more steps in their final ratings. In 
total, 90 (88%) of those parents rated as being deficient 
in this trait at the beginning of the year gained one 
or more steps on this scale at the end of the year. 

c) Third Project Year - Of the 650 parents rated 

twice, 85 (13%) were judged to be initially deficient 

in this trait. Of these 85 parents, 30 (35%) gained 

one step, 35 (41%) gained two steps, and 10 (12%) 

gained three or more steps in their final ratings. In 

sum, 75 (88%) of the 85 parents rated as being deficient 

in their first ratings of this scale met or exceeded 

the criterion set for them. 

« * * 
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In (general, the vast majority of the parents rated 
by the teachers at the end of each project year on 
their attitudes toward the home teaching session, their 
interaction with their children, and their relation- 
ship with teachers were found to bes positive in their 
attitudes toward, and interested in, the teaching session 
showing self-confidence; accepting of their children; 
aware of their childreris needs; using positive motiva- 
tion and reinforcement techniques; competent in their 
interaction with their children; and friendly toward, 
and cooperative and at ease with, the teacher. Of 
those parents initially rated as deficient in these 
traits, not all increased by the minimum of one step as 
stated in the objective. However, between 77% and 96% 
of the parents from the three project years achieved 
this goal on the different rating scales. These figures 
represent reasonably close approximations to the goal 
of 100% achievement of the criterion. 



Product Objectiva Two 

Each parent participating in the Parent -Chi Id 
Early Education Program who was observed by the 
teacher to be deficient in using appropriate 
teaching techniques during the parent's first 
Saturday School session will increase, by a 
minimum of one step on a five-point rating scale, 
her use of appropriate tedmiques as assessed 
by the teacher during the parent's last Satur- 
day School session in the program. Appropriate 
teaching techniques include appropriateness of 
reinforcement techniques used by parents and 
the extent to which parents accomplished the 
objectives of the less^s assigned. 

All i>arents were rated by PCEE teachers on a series 
of three five -point rating scales at the beginning and 
end of the first PCEE Program year. During the second 
and third project years, a random san?>le of approxi- 
mately 25% of the parents were so rated. A summary 
of the results obtained from all three project years 
is given in Table 16. For the complete frequency tabu- 
lations of rating obtained at the beginning and end of 
each program year, refer to Appendix I. 
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It may be seen in the cable that more than 70% ol 
the parents from the first two project years were 
initially judged to be using appropriate techniques 
and accomplishing the tasks assigned to them (i.e., 
were rated as "4" or higher). During the third 
prf>ject year the initial proportion of parents so 
rated increased to approximately 85%. The proportion 
of parents judged to be using appropriate techniques 
by the end of the first two project years was approxi~ 
mately 85%, equivalent to the initial third year rat-* 
ings. The third year parents, on the other hand, re- 
mained fairly much at the same level in their final 
ratings as they had on their initial ratings. Thus, 
there were statistically significant differences in 
the direction of greater use of appropriate teaching 
techniques and positive reinforcement as well as par- 
ent accompli shxi^nt of the tasks assigned in the first 
two years of project operation but not in the third. 

Analyses of individual changes for those parents judged 

to be initially deficient showed the following: 

1) Dsed appropriate vs. inappropriate teaching techniques 

a) First Project Year - Of the 186 parents rated 
as deficient in their use of appropriate teaching tech- 
niques at the beginning of the year, 98 (53%) increased 
one step and 29 (5%) increased two or more steps by 
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the end of the year. Altogether r 127 parents (68%) 
of those initially rated ars deficient in this trait 
increased their ratings by one or more steps on this 
five-point scale* 

b) Second Project Year - Of the 38 parents rated 
as deficient in their use of appropriate teaching 
techniques at the beginning of the second program 
year, 13 (34%) increased one step and ten (26%) in- 
creased two steps in their ratings at the end of the 
year. Altogether 23 (61%) of those initially de- 
ficient in this trait increased their ratings by one 
or more steps on this five-point scale. 

c) Third Pro;ieGt Year - Of the 24 parents rated as 
"3" or less on this five-point scale at the beginning 
of the year, seven (29%) gained one step and six (25%) 
gained two steps in their final ratings. Altogether, 
13 (54%) met or exceeded the criterion set for them. 

2) Used positive versus negative reinforcement 

a) First Project Year - One hundred and eighty-one 
parents were rated as deficient in their use of posi- 
tive reinforcement at the beginning of the program year. 
Of these parents, 83 (46%) gained one step and 35 (19%) 
gained two or more steps in their ratings by the end 
of the year. In sum, 118 parents (65%) of those par- 
ents rated as being initially deficient in this trait 
gained one or more steps on the five-point scale. 

ERIC 
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b) Second Project Year - Thirty -two parents were 
rated as deficient in their use of positive rein- 
forcestpnt at the beginning of the second program year. 
Of these parents r 14 (44%) gained one step and nine 
(28%) gained two steps in their ratings by the end of 
the year. Zn sum, 23 (72%) of those parents rated as 
being initially deficient in this trait gained one or 
more steps on this five-point scale. 

c) Third Project Year - Of the 27 parents judged to 
be deficient in this trait initially, 13 (48%) gained 
one step and four (15%) gained two steps in their final 
ratings. Zn total, 17 (63%) of the parents rated as 
being initially defici<^t in their use of positive re- 
inforcement met or exceeded the criterion set for them. 

3) Accomplished versus did not accomplish the task 
assigned 

a) First Project Year - One hundred and thirty-two 
parents were rated as not accomplishing the tasks as- 
signed to them at the beginning of the program year. 
Of these parents, 50 (38%) gained one step and 43 (33%) 
gained two or more steps in their end of the year 
ratings. Altogether, 93 parents (70%) increased their 
ratings on this trait by one or more steps. 

b) Second Project Year - Of the 24 parents rated as 
not accomplishing the tasks assigned to them at the be- 
ginning of the second program year, 11 (46%) gained one 



step and six (25* > gained two steps in their ratings 
at the end of the year. Altogether, 17 (71%) of 
those parents rated as being initially deficient in 
this trait gained one or more steps in their final 
ratings. 

c) Third Project Year - Of the 21 parents judged 
to be initially deficient on this scale, seven (33%) 
gained one step amd seven (33%) gained two steps in 
their final ratings. In siun, 14 (67%) of those par- 
ents rated as being initially deficient in this trait 
met or exceeded the criterion. 

The majority of those parents initially judged to be 
deficient on the three scales met or exceeded the 
criterion of a one -step gain in their final ratings 
in all three project years. These findings probably 
represent a more realistic expectation than that set 
forth in the objective. 
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c. Product Objective Three 

As a result of attending Parent Study Groups, 
parents will demonstrate greater knowledge of 
the principles of child development and ap- 
propriate interaction techniques by answering 
10% more of the items correctly on the test 
given at the end of the last session than they 
had on the test given at the beginning of the 
first session. 

Forty -seven parents attended a four -week short- 
bourse on communicating with their child r entitled, 
"Are You Listening?" during the winter of 1973. Dur- 
ing the first and last sessions 32 parents responded 
to items of the ^'Parent Effectiveness Training Scales." 
A summary of results is given in Table 17. 

^able 17 

Initial and Final Responses to Items of the Parent Effectiveness 
Training Scales Administered to Parents Attending 

Group Sessions (N » 32) 



Item 




U* 




L 




7 


z** 


P 


1. Physically remove 
/our child from the 
piano when he re- 
fuses to stop bang- 
ing on it after you 
lave told him it is 
becoming unbearable 
to you 


Initial 
Final 


3 ( 9%) 
5 (16%) 


29 
27 


(91%) 
(84%) 


0 
0 


(0%) 
(0%) 


41 


n.s. 


2. Praise your 
child for being 
consistently prompt 
in coming home to 
dinner 


Initiail 
Final 


8 (25%) 
13 (41%) 


22 
19 


(69%) 
(59%) 


2 
0 


(6%) 
(0%) 


1.06 


n.s. 


3. Scold your six 
year old child if 
'le demonstrates ob- 
iectionabl'3 table 
manners in front 
of guests 


Initial 
Final 


14 (44%) 
24 (75%) 


15 
7 


(47%) 
(22%) 


3 
1 


(9%) 
(3%) 


2.41 


<,02 






(continued) 
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Item 

4. Pirnish your child 
when he uses an ob- 
jectionable swear 
word 

5. Make your child 
apologize to 
another child he 
has treated very 
discourteously 

6. Make your child 
eat almost every- 
thing on his plate 
before being al- 
lowed to leave 

7. Ptmish or deny 
your child some- 
thing when you 
catch him telling 
a lie 

8. Punish or 
reprimand your 
child £or stealing 
money out of your 
purse 

9. Insist that your 
chilci perform when 
he ij asked to do 
so for relatives 
or guests 



Initial 
Final 



Initial 
Final 



Initial 
Final 



Initial 
Final 



10. Make your two 
year old remain on tnitial 
the toilet until he {Final 
has performed his 
"duty," when you 
know he has to go 

11. Set up a system 
whereby your child knitial 
can earn some kind Final 
of reward if he regu- 
larly does his chores 
around home. 



Initial 
Final 



Initial 
Final 



20 (62%) 
27 (84%) 



8 (25%) 
13 (41%) 



9 
4 



24 
19 



(28%) 
(12%) 



(75%) 
(59%) 



19 
25 



(59%) 
(78%) 



12 
7 



(38%) 
(22%) 



14 (44%) 
22 (69%) 



15 (47%) 
9 (28%J 



3 ( 9%) 26 (81%) 
15 (47%) 14 (44%) 



30 (94%) 
32(100%) 



2 ( 6%) 
0 ( 0%) 



28 (88%) 
28 (88%) 



3 ( 9%) 

4 (12%) 



10 (31%) 
13 (%1%) 



21 (66%) 
19 (59%) 



(continued) 



3 
1 



0 
0 



1 
0 



3 
1 



(9%) 
(3%) 



(0%) 
(0%) 



(3%) 
(0%) 



(9%) 
(3%) 



3 (9%) 
3 (9%) 



0 (0%) 
0 (0%) 



1 (3%) 
0 (0%) 



Z** 



1.77 



.02 



1.51 n.s. 



1.79 



n.s. 



1.58 



n.s. 



2.60 



.01 



«1 



n.s. 



n.s . 



1 (3%) ^, 
0 (0%) 



n.s* 
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Table 17 (continued) 



Item 



12. Punish or 
threaten to punish 
your child if he 
eats bet\4^en meals 
after you have 
told him not to 

13. Punish or 
scold your child 
for not cleaning 
up his room after 
making a mess of 
it during play 

14. Scoli youx 
chxld for careless- 
ly breaking or 
ruining one of his 
expensive toys 

15. Punish or 
scold your child 
for "sassing" you 
or saying some- 
thing disrespect- 
ful 

16. Make your 
child stop bring- 
ing his toys into 
the living room 
when it gets too 
cluttered 

17. Make your 
child clean up his 
own mess when he 
carelessly spills 
food on the rug 

18. Tell your 
child she is a 
good girl or reward 
her when she re- 
mains still while 
you are combing her 
hair 



Initial 18 (56%) 13 (41%) 1 (3%) 
Pinal 23 (72%) 7 (22%) 2 (6%) 



1.58 



n • s • 



Initial 10 (31%) 22 (69%) 0 (0%) , 
Final 21 (66%) 9 (28%) 2 (6%) ^'^^ 



<.01 



Initial 7 (22%) 
Final 20 (62%) 



24 (75%) 
12 (38%) 



1 (3%) 
0 (0%) 



2.75 <.01 



Initial 5 (16%) 
Final 20 (62%) 



26 (81%) 
8 (25%) 



K 3%) 
4(12%) 



3.75 <.01 



Initial 6 (19%) 26 (81%) 0 (0%) , 
Final 3 ( 9%) 29 (91%) 0 (0%) 



n . 8 . 



Initial 19 (59%) 12 (38%) 
Final 12 (38%) 18 (56%) 



1 (3%) 

2 (6%) 



2.27 <.05 



Initial 6 (19%) 24 (75%) 
Final 11 (34%) 20 (62%) 



(continued) 



2 (6%) 
1 (3%) 



1.06 



n.s. 
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Table 17 (continued) 



Item 






U* 




L 




? 


Z** 


P 


19, Punish your 
child fcr continu- 
ing to play in his 
room after you 
thought he had gone 
to sleep at his 
bedtime 


Initial 
Final 


25 
29 


(78%) 
(91%) 


6 
2 


(19%) 
( 6%) 


1 
1 


(3%) 
(3%) 


1.78 


H • S • 


20. Set up a sys- 
tem of rewards for 
your child if he 
habitually washes 
his hands before 
ccmLng to the 
table 


Initial 
Final 


19 
26 


(59%) 
(81%) 


10 
5 


(31%) 
(16%) 


3 
1 


(9%) 
(3%) 


1.50 


n.s. 


21. Make your 
child stop or 
punish him when 
you catch .^m 
fingering his 
genxtaxs 


Initial 
Final 


20 
21 


(62%) 
(66%) 


11 
9 


(34%) 
(28%) 


1 
2 


(3%) 
(6%) 


1.00 


n.s. 


22k Punish or . 
reprimand youi* 
children for fight- 
ing loudly with 
each other over a 
toy 


Initial 
Final 


8 

17 


(25%) 
(53%) 


22 
13 


(69%) 
(41%) 


2 
2 


(6%) 
(6%) 


2.02 


<.05 


23. Praise or re- 
ward your child for 
not crying when he 
doesn't get his way 
or has his feelings 
hurt 


Initial 
Final 


13 
21 


(41%) 
(66%) 


19 


(59%) 
(34%) 


0 
0 


(0%; 
(0%) 


2.02 


<.05 


24. Threaten to 
punish or reprimand 
your child for tell- 
ing you he won't go 
on an errand after 
you have asked him 
several times 


Initial 
Final 


14 
22 


(44%) 
(69%) 


18 
8 


(56%) 
(25%) 


0 
2 


(0%) 
(6%) 


2.47 


<.02 






(continued) 
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Table 17 (continued) 



Item 






U* 




L 




? 


z** 


P 


25. Tell your 
daughter that you 
wiXx ouy ner some- 
thing she has been 
wanting if she keeps 
her dress clean \in- 
til you go out to 
dinner a couple of 
hours from now 


Initial 
Final 


28 
29 


(88%) 
(91%) 


4 

3 


(12%) 
( 9%) 


0 
0 


(0%) 
(0%) 


<1 


n»s. 


26. Punish or 
reprimand your 
child when you see 
him pulling up the 
skirt of the girl 
next door and em- 
barrassing her 


Initial 


9 

16 


(28%) 
(50%) 


22 
14 


(69%) 
(44%) 


1 
2 


(3%) 
(6%) 


2.00 


<.05 



*0 « Unlike ire 
L B Like me 

? s Uncertain, or do not understand 
**Z The Z test for the significance of the difference between 
two correlated proportions was used to determine whether 
parental responses to the U and L categories had changed. 



Inspection of this table shows that the parents 
showed statistically significant (Ganges, in a more 
positive direction, on eleven of the twenty-six 
three -point scales. These items were concerned 
mainly with the use of punishment as a means of com- 
municating with the child. Fewer parents rated them- 
selves as using punishment during the last session 
than had been the case during the first session of 
the short-course. There were no significant shifts 
on the items dealing with the iise of praise as a 
means of dealing with parent-child problems. 
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When first and last session ratings were compared by 
individuals to determine whether the criterion of a 
10% gain in the nuxnbers of correct responses was 
achieved it was found that 4 (12%) of the parents 
had increased by three points (the equivalent to 
12%) , 11 (34%) of the parents had increased by four 
to six points (the equivalent from 15 to 23 of the 
items correct) , and seven (22%) of the parents had 
increased their scores from 7 to 14 points (the 
equivalent from 27 to 54 of the items correct, rive 
(16" of th^ parents gained one to two points on their 
f-.ndl ratings and five (16%) parents either did not 
change or regressed in the total scores. Altogether, 
22 (69%) of the parents achieved the criterion set 
for them of a 10% gain in the number of items correct. 

During the third project year 18 parents attended a 
similar short-course on communication of whom 14 re- 
sponded to both pre and posttests. Due to an error 
on the part of the instructor most of the parents did 
not identify themselves on the pretest. The number 
of parents who did identify themselves on both forms 
left too small a number to deal with either meaning- 
fully or statistically. Therefore, the results of 
the third program year have been omitted. 
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Other meetings were held with parents throughout the 
school year by members of the child development team. 
In October, a meeting entitled Growii*:/ Up OK - The 
Early Years was held in each elementary Saturday School 
Center. In January and again in March and April, meet* 
ings were held in each school center on the topic 
How Does Your Garden Grow . We believe these meetings 
were well attended and by offering a variety of ser- 
vices to parents throughout the school year, we were 
able to meet parents' concerns when they occurred. 
The report of these meetings is presented in the final 
report. Component for the Emotionally Handicapped, 
Sidney Kasper, Ph.U. - Appendix P. Note results of 
parent suxrvey of these meetings in Appendix A of the 
report for the Emotionally Handicapped. 
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d. Progess Objective One 

One parent from each family participating in 
the Parent -Chi Id Early Education Program will 
volunteer to assist in Saturday School and will 
assist with one class at least once every two 
months . 

Attendance records of parent assistance in Saturday 
School show that of the 719 families rated on this 
objective through December, 1973, 666 families (93%) 
served at least once during the first 11 sessions. 
Parents or parent substitutes from 496 (68%) of the 
parents served two or more times, while 170 (23%) as- 
sisted once. It is interesting to note that the per- 
centage of some parent participation ranged between 
9 8% -99% in each teaching center. 



In looking at the total year, parent volunteers would 
have been expected to assist in Saturday School at 
least four times. The following indicates the percent 
of parents who met the criteriai the percent who served 
one, two, or three times; and the percent of those not 
serving at all. 



Table 18 





Popu- 
lation 


No. of 

Parents 

Serving 


% Serv- 
ing 4 or 
More 
Times 


% Serv- 
ing 1, 
2, 3, 
Times 


% Not 
Serv- 
ing 


Team I 


127 


114 


65% 


32% 


3% 


II 


136 


130 


70% 


27% 


3% 


III 


106 


103 


78% 


20% 


2% 


IV 


95 


92 


70% 


26% 


3% 


V 


125 


121 


70% 


28% 


2% 


VI 


132 


132 


72% 


28% 


0% 




7?1 


702 Avg 


. 71% 


27% 


2% 



ERIC 



It should be noted that only 16 children out of a 
possible group of 721 was not represented by parent 
assistance on Saturday throughout the school year. 
On the other hand, there were a large number of fami- 
lies who far exceeded the expected criterion. 



Although we did not meet 100% parent achievement of 
this objective during the three program years, 
there was outstanding support from parents. 



Percent of Parents Who 
Met the Criteria of 
Serving at Least Once 
Every Two Months 


Year I Year II Year ttt 


62% 


78% 


71% 



It is interesting to point out that socio-economic level 
was not a factor in determining parent participa- 
tion. The percent of parent involvement was ra^.her con- 
stant in all Saturday School Centers. The high percent 
of parent involvement was due to the fine relation- 
ship established by the teachers. 
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e. Process Objective Two 



Each parent receiving hon» visits will follow 
instructional procedures (use activities or 
materials suggested by the teacher during the 
previous visit) . 

Data pertaining to this c^jective were obtained after 
th6 first and last home teaching sessions of each 
project year. A tabulation of ratings on the three- 
p.oint scales used to evaluate this objective for the 
three project years may be found in Appendix B. A 
summary of comparisons betveen initial and final 
ratings on this scale is given in Table 19. 



Table 19 

A Summary of Initial and Pinal Teacdier Ratings of Parents* 
Use of Activities and Materials Suggested by Teachers 



Rating 
Scale 



arents 
ised ma~ 
;erials or 
ctivities 
uggested 



Proj- 
ect 
Scale 



First 



Third 



N 





Mean 


Stand- 
ard 

Devia- 
tion 


Initial 


.75 


1.04 


Final 


• 80 


.77 


Initial 


.80 


.84 


Final 


1.23 


.76 


Initial 


1.11 


.70 


Final 


1.11 


.70 



Did not Use 
p Materials 
or 

Activities 
N % 



7.86 <.01 



329 48 
177 26 



[jI 10.33 <.01 III II 



<1 



„ « 127 20 
128 20 



It may be seen that large proportions of parents were 
judged to be deficient on this scale during the first 
and second project years (i.e., received a rating of 
"O" on this three point scale) . By the end of the first 
two project years, there were substantial decreases 
in the proportions of parents who were rated as not 



having used the activities or materials suggested. 
This is also reflected in the statistically signifi- 
cant paired observations t test results. During the 
third project year, however, a much smaller propor- 
tion of parents was rated as using no materials dur- 
ing the first home visit. This initial figure for 
third year parents is, in fact, identical to that ob- 
tained at the end of the year for the second project 
year. The proportion of parents deficient on this 
scale remained constant in the third year end-of-the- 
year ratings thus giving rise to the non-statistically 
significant t test result. 

In general, between 52% and 80% of the parents were 
initially rated as using one or more activities or 
materials suggested by the teacher. By the end of the 
year between 74% and 80% of the parents used at least 
one activity suggested. These figures fairly well 
approximate the goal of having all parents use at 
least one activity suggested by the teacher by the end 
of the project year. 



* P^^oc^ss Ob;)ective Three 

Parent Study Groups will be established with 
parents, guidance counselors, and project 
staff menbers determining the content, struc- 
ture, and frequency of group meetings. 

At the beginning of the school year, the members of 

the Child Development Component held meetings in 

each school center on the subject Growing Op ■ 

The Early Years . Approximately one hundred fifty 

parents of four year olds and kindergarten children 

attended these informal meetings v^ich emphasized 

what is normal in growing up and allowed time for 

parent interaction. 

On January 26, February 2, and February 9, the special- 
ists of the Child Development Component again met with 
parents informally in the various Saturday School 
Centers. The program entitled, "How is Your Family 
Growing?" discussed problems and concerns of those at- 
tending. A flyer announcing the program pointed to 
many areas for discussion such as socializing, develop- 
ing initiative and independence, dealing with aggres- 
sion and rivalry, etc. Parents checked those items of 
most concern to them and added additional questions. 
This served as the basis for discussion. Similar 
sessions were held on March 23, 30, and April 6. Again, 
parents had the opportunity to discuss problems, share 
waya of solving them, and realize that many problems 



are nojrmal in child development and not a result of 
parent failure* 



A four week short coiurse for parents on communicating 
with their child, entitled "Are You Listening?" was 
conducted by an elementary guidance counselor on 
April 16, 23, 30, and May 7 for parents of Saturday 
School children. This forum for discussion resulted 
in much interaction by the parents attending. 

The child psychologist and the two child develojanent 
consultants have met with parents on an individual 
basis and accelerated this contact particularly during 
the later half of the school year. This discussion of 
the study groups and parent interviews may be found in 
the Pinal Report - Sub -Component for the Emotionally 
Handicapped, Sidney Kasper, Ph.D. - Appendix P. 



suppu:msntary evaluation activities 

An attempt was made to detexmine whether parents who 
had the experience of assisting in Saturday School would 
be more likely to volunteer to assist in kindergarten 
classes than parents whose children had not parti cipate^a 
in the PCEE Program. During the 1973-1974 school'year, 
tallies were made of the number of parents helping in all 
but one of the elementary schools in the district. Of 
the 869 children in these schools, the parents of 416 
(48%) assisted in the kindergarten program. More than 
half of these parents served on a regular or weekly basis. 
Of the 416 parents, 308 (74%) were the parents of second 
project year PCEE pupils. The remaining 108 parents (26%) 
had not had children involved in the PCEE Program. Ap- 
proximately 62% of the pupils in kindergarten had partici- 
pated in the PCEE Program during the preceding year. 
Therefore, by chance alone, one would expect about 258 
of those 416 parents who assisted in kindergarten to be 
parents of PCEE pupils. Instead, the figure was 308 or 

74%. This percentage is statistically significantly 
2 

different (x « 25.50; p ^.001) than what would be ex- 
pected. It may therefore be concluded that parents of 
PCEE pupils assisted in kindergarten more often than did 
parents of pupils who h d not participated in the pro- 
ject. 



THE STAFF 

a. Product Objective One 

Each Parent-Child Early Education teacher will 
utilize appropriate motivational techniques 
(e.g., reinforcement and feedback strategies) for 
environmentally disadvantaged and handicapped 
pupils. By the end of the first year of project 
operation, each PCEE teacher will be rated at 
least a "four" on a five-point rating scale as 
assessed by the Project Director through class- 
room observations. 

Data were collected on items relating to this objective 

by the Project Director during Saturday School classes 

at the beginning and end of each project year and 

during one home visit with each teacher midyear. During 

the second and third program years, ratings on these 

items were also made by elementary principals during 

one home visit made by them in the middle of the year. 

(See Appendix K.) 



The beginning and end of the year Saturday School 
ratings were compared using paired observations t 
tests. A summary of the results is given in Table 20. 
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Table 20 

A SiixiOTjary of Initial and Final Ratings of Teacher Use of Appropriate 
Teacshing, Reinforcement, aid Motivational Techniques 



Ratincj Scale 



Jsed appropriate 
i^s. inappropri- 
ate teaching 
techniques 



Aware vs. unaware 
of children's 
needs 



• 



Used positive vs 
negative moti- 
vation 



Used positive vs 
negative rein- 
forcement 



Accomplished task 
objectives: 
0-100% 



Pro ject 
Year :^ 



Mean 



Standard 
Deviation 



Deficient* 



% 



First 


25 


xnxtxai 
Pinal 


3.64 
4.44 


. 83 
.71 


9.80 


<.01 


11 
3 


44 

12 




24 


Initial 
Pinal 


3.25 
4.08 


.68 
.78 






19 
6 


79 

25 


Third 


17 


Initial 
Pinal 


3.65 
3.88 


.70 
.70 


1.46 


n.s. 


8 

5 


47 
29 


First 


25 


Initial 

r xncix 


3.68 


.63 


6.53 


<.01 


9 


36 


Second 


24 


Initial 
Final 


3.00 
3.72 


.71 
.61 


5.87 


<.01 


18 
6 


75 
25 


Third 


17 


Initial 
Final 


3.53 
4.12 


.80 
.60 


3.05 


<.01 


9 

2 


53 
12 


r xro w 




Initial 
Final 


3.84 
4.44 


.69 
.58 




<.0x 


7 
1 


28 
4 


Second 


24 


Initial 
Final 


3.46 
4.71 


.88 

.55 


7.71 


<*01 


11 


46 
4 


Third 


17 


Initial 
Final 


4.41 
4.76 


.51 
.44 


5 fl7 


Tl m & • 


0 
0 


0 

0 


irxrs u 




Initial 
Final 


3.80 
4.44 


.71 
.58 






8 

1 


32 
4 


oeconci 


O A 

24 


Initial 
Final 


3.33 
4.71 


.87 
.55 




^ A 1 

U X 


12 
1 


50 
4 


Third 


17 


Initial 
Final 


4.41 
4.82 


.51 
.39 


2.38 


<.05 


0 
0 


0 
0 


First 


25 


Initial 
Final 


3.44 
3.84 


.58 

.37 


4.00 


<.01 


14 
4 


56 
16 


Second 


24 


Initial 
Final 


3.33 
4.62 


.64 

.58 


10.14 


<.01 


16 

1 

JL 


67 
4 


Third 


17 


Initial 
Final 


4.18 
4.24 


.81 

.66 


1 


n.s. 


4 

2 


24 

12 



^Deficiency was defined as a score of three or less 
on each five-point scale. 
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It oaji be seen that rather large proportions of teach- 
ers were judged to be deficient in their use of appro- 
priate teaching techniques and in their awareness of 
children's needs at the beginning of all three project 
years. By the end of the first two years, however, 
there were significant decreases in the numbers of 
teachers rated as deficient in these traits. During 
the first two project years, large proportions of 
teachers were rated as initially deficient in their 
use of positive motivation and reinforcement techniques. 
(No teacher was judged deficient on these scales at 
either the beginning or end of the third project year.) 
At the end of the first two project years, there were 
statistically significant decreases in the numbers of 
teachers judged to be deficient in these traits. In 
fact, only one teacher was so rated in each of the 
years. Large proportions of teachers were initially 
judged to be deficient in acccanplishing task objectives 
during the first two project years. Again, there were 
statistically significant decreases in the proportions 
of teachers so judged at the end of each of the two 
years. 

* 

In general, sizeable proportions of teachers were rated 
as being deficient (i.e., average or below average on 
the five-point scales) at the beginning of the first 
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two project years. By the end of those first two 
years, most of those teachers judged to be deficient 
showed that they had changed sufficiently so as to 
be rated as using appropriate techniques. Between 
84% and 96% reached the criterion set for them by 
the end of the first project year; between 75% and 96% 
of the teachers reached the criterion set for them by 
the end of the second project year; and between 71% 
and 100% of the teachers reached the criterion during 
the third project year. While 100% achievement of 
the criterion was not reached on all five scales, it 
was met on two of the scales during the final project 
year and fairly well approximated on the other three 
scales . 
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• ^yo<Suct Objective Two 

Each Parent-Child Early Education teacher will 
be able to correctly identify learning problems 
due to emotional disturbance, learning dis- 
abilities, experiential deprivation, physical 
handicaps, and mental retardation on the basis 
of observation of pupils in the learning situa- 
tion. Evidence of correct identification will 
be demonstrated by the accuracy of their re- 
ferrals as judged by the Consultant Specialists 
for the Handicapped. 

The initial identification of learning problems 
was made by the Consultant in Learning Disabilities, 
the Learning Disabilities Specialists, and the 
Consultant in Emotional Disturbances. They jointly 
reviewed the initial screening battery results on 
all pupils entering the PCEE Program and recommend- 
ed further diagnosis as needed. Subsequent refer- 
rals throughout the year have been made by teachers 
based on their observations and work with the chil- 
dren and their parent^. By May, 1974, using a re- 
ferral form, 32 children have been referred for 
learning problems, 36 for possible speech therapy, 
and 94 for emotional and behavior problems. Some 
of these children had already been identified by 
the specialists. Other children have been referred 
informally by direct communication with the consult- 
ant. Specialists believed that the lower niimber of 
children referred for speech thorapy is a result of 



insorvice training on the subject of speech pro^ ems 
at age 4. A better understanding of speech develop- 
ment is indicated on the part of teachers. 

In periodic staffings on children, the Consultant 
Specialists have indicated to the Project Director 
that teach&xTs have been generally perceptive of 
learning probl^s. This objective is discussed in 
detail as it relates to emotionally handicapped 
children in Appendix P. 

In summary, the report says, "In the majority of 
cases those referred are children whose needs have 
been sufficiently glaring as to command the sensi- 
tive attention of the teacher. A much smaller pro- 
portion of thes«> children were discussed through 
the initiative of the Consultant following review 
of the child's record or observation in the class- 
room . " 

"Throughout the year, we were repeatedly impressed 
with the sensitivity and astuteness of the teaching 
staff in initiating referrals. While the range and 
severity of problems was varied, the appropriateness 
of the referrals was never in question. We are aware 
of no instance of an inappropriate referral. These 
impressions are further substanti^ited by the already 



described rather good agreement between teacher 
judgments of low adjustment in children and earl 
screening assessments by the consultant." 



For those Parent-Child Early Education pupils 
identified through further diagnostic procedures 
as having learning problems due to emotional 
disturbance, etc., teachers will carry out 
prescriptions (individualized materials and/or 
teaching techniques) made by the Consultant 
Specialists fcr the Handicapped. Through 
systematic observations, the specialists will 
determine whether or not each teacher is follow- 
ing the prescriptions. 

This Objective was previously discussed under THE 

CHILD, Process Objective Three and related Appendices 



P and Q. 
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d. Product Objective Four 

Parent-Child Early Education teache.rs will 
establish positive relationships wich parents 

A Saturday School and Hone Teaching. Teachers 
will do this by showing that they respect parents* 
competencies in teaching diildren. This will be 
systematically monitored by the Project Director 
and periodically by elementary principals and 
parents . 

Data were collected on teachers* modes of inter- 
acting with parents during Saturday School at the 
beginning and end of each program year and dxoring 
one home visit midyear as rated by the Project Di- 
rector. Elementary principals also rated the second 
and third project year teachers on these traits dur- 
ing their midyear home visits. (See Appendix K for 
a complete frequency tabulation of these ratings.) 
The initial and final Saturday School ratings made by 
the Project Director were c<Mnpared using paired obser- 
vations t tests. A sunanary of the results obtained 
for the three years of project operation is given in 
Table 21. 
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Table 21 

A Summary of Initial and Pinal Ratings of Teachers' 
Relationships with Parents 



Rating Scale 



Respect for 
parent compe- 
tancios: 
evident vs. 
not -evident 



Relationship 
with parents: 
positive vs. 
negative 



Project 
Year N 



Standard 
Mean Deviation 



Det: xcient 
P N % 



First 25 



Initial 3.76 



Final 



_ ^ t%A Initial 
Second 24 ^i^g^ 

. , ^ m ^ Initial 
Third 17 pi^a^ 



4.28 

3.58 
4.33 

4.53 
4.65 



.66 
.61 

.72 
.56 

.51 
.61 



4.41 <.01 2 ^8 
5.44 <.01 ^4 



^1 0 0 

vx n.s* Q Q 



Initial 3.80 .65 

First 25 Final 4.52 .65 

Initial 3.75 .79 

Second 24 Final 4.38 .58 

^ Initial 4.47 .51 

Thxrd 17 Pinal 4.65 .49 



7.86 <.01 
4.73 <:.oi 
1.14 n.s. 



8 

2 

9 
1 

0 
0 



32 
8 

38 
4 

0 
0 



It can be seen that sxsbstantial proportions of teachers 
were rated as being deficient in their respect for par- 
ent competencies and in their relationships with parents 
during the first two project years. By the end of each 
of these project years, there were statistically sig- 
nificant improvements in thts ratings of these teachers. 

During the third program year, no teacher was judged 
deficient on either of the two scales, either initially 
or finally. Thus, during the final project year, the 
goal of 100% attainment of the criterion of no de- 
ficiency was met. 
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®* Prod uct Objective Five 

Weekly Home Activity Packets that compleinent 
the instruction given in Saturday School (as 
described in the staff activities component) will 
be developed by the Project Director, Parent- 
Child Early Education teachers. Specialists for 
the Handicapped, and the Pr^^ject Disseminator. 
The content validity of these materials will be 
judged by an early childhood specialist as well 
as by teachers* reports based on the appropriate- 
ness and usability of these materials with PCEE 
pupils. 

Home activity guides prepared by the staff were given 
to the parents weekly suggesting the games and activ- 
ities for use at home relating to the skills being 
taught at school. Teachers assisted parents in select- 
ing from the broad range of activities in each guide 
i »i...f:e activities that were most appropriate to their 
child's level of readiness. 



At the conclusion of the first project year, the weekly 
activity guides from the entire year were compiled and 
have become a part of the dissemination of the program. 
During the second year, the home activity guides were 
revised, and this job was completed during the third 
project year. The guides were changed as to sequence 
of skills and a n»mo to parents was added. In addition, 
at the request of teachers, fewer activities were pre- 
sented so that parents would not feel overwhelmed. 



o 
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During the three project years, teachers were asked at 
midyear to evaluate the appropriateness and usability 
of the activities in the Horn Activity Guides. A sum- 
mary of their responses over a three-year period of 
time is as follows: 

1) How appropriate are the activities in the Home 
Activity Guide? 



1971-72 1972-73 1973-74 



Very Appropriate 




m 


38% 




Appropriate 




8 ft 


38% 


29% 


Not Appropriate 




4% 


24% 


6% 



Some teachers felt that the activities were too diffi- 
cult for their children while others felt the need for 
more challenging tasks. However, during the third 
project year, teachers expressed the belief that the 
Activity Guides were in better sequence. They also 
believed that they were responsible for getting the 
parents to use the Home Activity Guide to a greater 
extent . 

2) In regard to the questions How useful are they to 
parents? - the teachers cono^nted as follows: 





1971-72 


1972-73 


1973-74 


Very useful 






m 


useful 


28% 


29% 


29% 


Somewhat Useful 


12% 

on 


46% 
(depending 
the parent) 


6% 
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During the Home Visit, teachers point out to the parent 
specific tasks ia the Home Activity Glide that can be 
useful to their child. The Guide appears to be very 
useful to parents who take the time. Based on the 
growth that teachers have noted, it is evident that 
many parents have given much tiste to their child. It 
should also be pointed out that at the beginning of 
the current school year, a bulletin on how to use the 
Home Activity Guide was prepared. Teachers discussed 
this bulletin with parents as they distributed the first 
Home Activity Guide in a home teaching visit. It is 
certain that the validity of these materials is depend-* 
ent on how teachers encourage parents to use them. 

In the Interim Audit Report, April 1974, the auditor 
comments that these guides have much to commend them. 
"They are succinct, well-written, easy to follow and, 
in general, are activities that both parents and child- 
ren should enjoy and from which both should learn. Fur- 
ther , these guides should provide an important dimension 
to tha dissemination of this project.** 
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f . Product Objective Six 

A Parent -Chi Id Early Education Carriculum 
Guide will be developed by the Project Director 
and PCEB teachers. The guide which will include 
performance object, re and a sequence of activities 
to meet each objective will be inteoratei into the 
district Early Childhood Curriculum Guide Series 
already developed for kindergarten and beginning 
primary levels. Monthly planning charts will also 
be developed listing the major concepts to be 
introduced in Saturday School along with a record 
of each child's progress toward mastery. The 
Guide will be reviewed for its content validity 
by an early childhood education specialist and for 
its appropriateness and feasibility by the PCBE 
teachers and Project Director. 

In the first year of the project we took the initial 
steps in developing a curriculum guide, using as a 
reference inventories of basic skills and behaviors, 
including the skill outline developed in the DAKCEE 
Project, Valett's Psy^oeducational Inventory of Basic 
Learning Abilitiei, the district Early Childhood Cur- 
riculum Guide Series, and the district Gross ^tor 
Guide. The Sequence Charts of Skill Development are 
designed as basic outlines around which teachers plan 
their monthly programs. Learning activities developed 
from the Sequence Charts focus on the development of: 
language skills, math and science concepts, perceptual 
skills, physical skills, the creative arts, and personal 
and social growth. Items on the outlines such as 
"jRecognizes numerals 1-5" followed by "Recognizes 
numev-.ls 0 - 10'' allow for evaluaticm on whatever level 
the chil'^. iu working. 
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An analysis of the skills list from the first year of 
the project indicated that most of the objectives were 
presented in proper sequence* SEveral skill items pre- 
sented toward the end of the program were rearranced 
in sequence. The Sequence Chaxrt divided into five 
time periods contains language skills, math and sci- 
ence concepts, perceptual and physical skills. Be- 
havior items, such as ''Expresses feelings in accept- 
able ways," are observed and evaluated throughout the 
year. 

During the second year of the project, a first draft 
of a curriculum guide was developed. Since then, 
teachers have been engaged at ficequent intervals in 
establishing and clarifying criteria for all objectives. 
At the beginning of the third project year, the skills 
list was revised and additional skills were added. 
Part of the inservice period was devoted to inter- 
preting these new dsjectives. 

The teaching staff evaluated the usefulness and appro- 
priateness of the Sequence Charts of Skill Development 
and of the skills themselves in January, 1974. The 
responses of the teachers to the following questions 
are summarized as follows: 
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1) How useful are the monthly skill development 
outlines? 

15 (89%) Very useful 

2 (11%) Useful 

2) How appropriate ars these skills with your 
children? 

13 (76%) Very appropriate 

3 (18%) Appropriate 

1 ( 6%) Sonewhat appropriate 

In response to the question, as to how the skills list 
could be improved, the following comments were made: 
the list could be shorter 

- more skills in the science area are needed 

- we need more difficult skills for the brighter child 

- we need to break down skills to a greater degree 

I like the fact that the most important ones sure 
marked 

As a result of teacher ccHMients, the skills list was 
revised to contain a list of extending skills for 
children who evidenced the need for more challenging 
activities. The curriculum gtiide was then prepared 
in draft form and evaluated by our auditor in early 
education and the project director as to the content, 
organization and usefulness of such a guide. The audi'- 
tor believed that the process used in creating the 
guide was in agreement with the project objective, for 
in each step of the process from the statement of 

o 
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philosophy to suggested activities , the work of the 
teaching staff is apparent. 

The guide is now in printed form and accompanies this 
report. 

The guide includes: 
Goals 

Characteristics of Three, Pour and Five Year Old 
Children 

A statement of Assessment and Observation 
The Parent 

A Week at Home - A Day at School 

Language Skills and Concept Development 

Math and Science Development 

Motor Skills Development 

Extending Skills 

Personal and Social Adjustment 

Creative Arts 

Sequence Chart of Cognitive Development 

In every way possible we have attempted to make the 
objectives meaningful by presenting interesting activ- 
ities that meet the objective and emphasize the pro- 
cess of involvement, creativeness, manipulation ^ ex- 
ploration and experimentation needed to make learning 
successful* 
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g. Process Objective One 

Each Parent-Child Ea.rly Education teacher will 
attend at least two Inservice sessions per month 
to learn how to: 

A. Utilize appropriate motivational techniques 
for environmentally disadvantaged and handi- 
capped pupils. 

B. Accurately identify and work with pupils who 
have learning problems due to emotional dis- 
turbance, learning disabilities, physical 
handicaps, low intellectual functioning, and 
mental retardation. 

Beginning August 27, 1973, a two week (20-hour per 
week) preservice training for teachers was held. 
Since there were only two new staff members, the in- 
service period was not as long as in previous project 
years. The staff development in these two weeks in- 
cluded: report of Evaluation Preceding Year II PCEE 
Program, overview of program goals and procedures, 
revision of the skills checklist, task analysis and 
writing of activity cards, speech development, ob- 
servation and discussion of what is normal in behavior. 
Consultant Specialists, the Project Director, and 
other specialists in the program have assumed respon- 
sibility for providing teacher preservice and in- 
service training. 

With the impl^entation of Saturday School on September 
15, 1973, and Home Teaching, staff inservice has been 
given in weekly sessions held on Wednesday and Thursday. 
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Eax'Ai Saturday Sciool teacher attends a two hour 
.iCHr^ion per week or. one of these two days. Major 
inservice activities and the approximate per cent 
of time allotted to each are summarized as follows: 

1) Identifying needs of children; discussing 
emotional problems and ways to modify be- 
havior and appropriate teaching techniques 
for different kinds of learners - 50% of time. 

2) Team planning of the instructional program 
for Saturday School and Home Teaching - 40% 
of time. 

3) Formalized staff development activities led 
by Consultant Specialists in the program ~ 
10% of time. Topics for discussion include 
analyzing a task, programming instruction, 
and developing oral language skills and motor 
skills . 

?\ :;ome staff development meetings, special topics 
I r- o been discussed. Staff members have shared ideas 
fi<i activities to be used on home teaching visits and 
tljo at Saturday School during two sessions. Two 
sessions were devoted to rating children on the Nur- 
sery School Adjustment Rating Scale, and four Svsssions 
have been devoted to gross and fine motor development 
and the use of the parachute in teaching concepts. 
Major emphasis this year, at the request of the staff, 
has been on motor development and activities. Manbers 
of the Child Development Team have been present to 
work with individual teaching teams on alternate ses- 
sions . 
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The team leaders from each of the six school centers 
met monthly with the Project Director and discussed 
needs of tneir team and provided direction to the 
total program. For example, we have discussed the 
content of home teaching visits, service by the spe- 
cialists, testin»i procedures, varying the Saturday 
School Progrsmis, etc. 

Teacher attendance records show only the absence of 
one teacher during the preservice workshop. This was 
due to hospitalization. 

Attendance of the teachers at weekly inservice ses- 
sions September, 1973 through June, 1974 is summarized 
as follows: 

12 teachers (63%) had perfect attendance 

5 teachers (26%) had one absence 

1 teacher (5%) had three absences 
One teacher was ill for the last several weeks and 
her position was filled by a substitute who attended 
inservice planning meetings. 

As can be seen from the above suitanary, all teachers 
far exceeded attendance expectations. The Project 
Directojg^is most pleased with the process developed 
by staff in the weekly inservice meetings, and thi 
is reported in the monogr;'j?h. Putting Together A 
Staff Development Program for Preschool Teachers. 

o 
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The interaction between consultants and the teaching 
staff provides a strengthened program for the child 
and growth for the teacher in her role as a teacher 
and as a person. A regularly defined time for staff 
development in which various processes are allowed 
to develop results in tremendous growth to the teach- 
ing staff and to the total program. 
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h. Process Objective Two 

Each kindergarten teacher will attend at least 
four inservice sessions during the first year of 
the project operation to learn how to: 

A. Uiiilize appropriate motivational techniques 
fcr environmentally disadvantaged or handi- 
capped pupils. 

B. Accurately identify and work with pupils who 
have learning problems due to emotional dis- 
turbance, learning disabilities:, physical 
handicaps, low intellectual functioning, and 
mental retardation. 

This objective was met during the first two years of 

the project. However, a change in the inservice 

format for the school district this year necessitated 

different programming. This year, all district staff 

members had a choice of attending two short courses 

over an extended period of time. Subjects did not 

pertain to a specific age level. However, consultants 

from the PCEE Program are involved in two of these 

short term courses open to any elementary teacher in 

the school district. 

On Septembsr 19, October 3, January 5, and January 16, 
Dr. Allen Yater led a workshop on Observing Children's 
Behavior. Twenty-nine teachers and principals ^ were 
involved in this course. 

A course entitled, Personality and Social Development 
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was held in February and March by Dr. Sidney Kasper, 
psychologist on the PCEE staff, and two psychiatric 
social workers. The discussions centered on personal- 
ity aspects (shyness, boldness, dependence, independ- 
ence, socialization, and rebelliousness;). 

Diroct staff development to kindergarten teachers has 
been offered in other ways. At the beginning of the 
school yeai, the two learning disabilities specialists 
observed every child who had indicated learning prob- 
lems in che Saturday School program. At that time, 
the specialists and the teachers worked out progranp*.ing 
for these children. In addition, special teachers 
fu.ided under Title I have worked with Kindergarten 
and Beginning Primary children in six schools in the 
area of language and perceptual development. All 
school counselors were contacted by the Project Di- 
rector concerning those children with emotional and 
behavioral problems whom we believed should foe fol- 
lowed up and provided with continued support. 

The Director of the Parent-Child Early Education 
Program is also in contact with kindergarten teach- 
ers and principals through regular visits and ob- 
servations. She also attempts to work with some 
beginning primary teachers concerning program con- 
tent and service to problem children. It should 



also be mentioned that a meeting of kindergarten 
teachers in one area of the school district was 
held November 6, 1973 to discuss the content of 
the home teaching visits at the kindergarten level. 
Following the PCEE model, most kindergarten teachers 
and many beginning primary teachers are making reg- 
ular home visits. As follow-up, a record of parent 
assistance in the classroom is being kept. 

Service to kindergarten and beginning primary teachers 
hab been provided by three district curriculum con- 
sultants who serve elementary schools. These con- 
sultants also serve on the Home School/Kindergarten 
Curriculum Committee and have been most helpful in 
monitoring and providing leadership with kindergar- 
ten teachers. 

Finally, it should be emphasized that there is an 
awareness of the necessity for a follow-up to the 
Saturday School Program, if the early school gains 
are to be maintained and if individual needs are to 
be met. The follow-up data on student achievement 
and adjustment at kindergarten and beginning primary 
levels points to our concern and interest. 



• PgQcegs Objective Three 

Each Parent-Child Early Education teacher will 
demonstrate appropriate teaching techniques (e.g., 
reinforcement methods) to parents during Saturday 
School. The Project Director will determine 
v^ether teachers are carrying on this activity 
through observations of teacher-parent inter- 
actions during the Saturday School classes. 

Data were collected on items relating to this ob- 
jective by the Project Director during Saturday 
School classes at the beginning and end of each of 
the three program years and during one midyear home 
visit. Principals also made ratings of teachers on 
these items during midyear home visits in the second 
and third project years. (See Appendix K.) Ratings 
made at Satxirday School at the beginning and end of 
each project year were compared using paired obser- 
vations t tests. A summary of these results is pre- 
sented in Table 22. 
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Table 22 

A Summary of Initial and Final Ratings o£ Teachers' Effectiveness 
in Demonstrating Appropriate Teaching Techniques to Parents 



Renting Scale 



Project 
Year M 



Mean 



standard 
Deviation t 



Deficient 
p N % 



Initial 


3.64 


.76 


Final 


4.32 


.69 


Initial 


3.17 


.64 


Final 


4.17 


.64 


Initial 


4.00 


.50 


Final 


4.41 


• 51 


Initial 


3,76 


.72 


Final 


4.44 


.58 


Initial 


3.29 


.62 


Final 


4.29 


.46 


Initial 


4.12 


.33 


Final 


4.41 


.51 



Demonstrated 

appropriate 

teaching 

techniques: 

effectively — 

ineffectively 



First 25 
Second 24 
Third 17 



6.11 C.01 
8.31 ^.01 ^3 



2.38 <.05 



2 
0 



D«*mon£ trated 
positive 
motivation 
and rein- 
forcement 
techniques : 
effectively — 
ineffectively 



First 25 
Second 24 
Third 17 



6.12 ^.01 I 
7.43 <.01 



2.06 COS 



0 



It can be seen that teachers were rated by the Pro** 
ject Director as being statistically significantly 
more effective in desionstrating appropriate teaching, 
motivation, and reinforcement techniques at the end 
of each project year as compared to their status at 
the beginning of the year. Concern! tantly there were 
far fewer teachers judged to be deficient at the end 
of each year than at the beginning. At the end of 
the third program year, all teachers had reached the 
criterion set for them on both rating scales. That 



48 

12 

79 
12 

12 
0 



36 
4 

71 
0 

0 
0 
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is, all teachers were rated by the Project Director 
as being above average in the effectiveness of their 
denK>nstrations to parents of appropriate pedagogical 
techniques* 
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j» Process Objective Pour 

Each Parent-Child Early Education and kindergarten 
teacher will teach each other's classes at least 

Jl;® *^'='f *^ program so as to 

demonstrate the need for, and the ways in which to 
coordinate the PCEE and kindergartS pro^rSms? ' 

The purpose of this objective as stated is to coordi- 
nate the PCEE and the kindergarten programs. The 
objective was carred out during the first year of 
the project with an actual exchange of teaching posi- 
tions. Since then, contact has been continued in 
other ways. 

Teachers of the PCEE Program consider it part of 
their job to maintain contact with the hooB school, 
particularly the kindergarten teachers and principal. 
Instead of teaching each other's classes as was done 
during the first year of the program, Saturday school 
teachers visited a kindergarten classroom during 
November or December in order to observe both large 
and small group instruction. In most cases, PCEE 
teachers observed particular children who had been 
of concern to them. Some teachers were also pleased 
to see foCT^r parents helping in the kindergarten. 
Kindergarten teachers have also accon^panied Saturday 
School teachers on home visits. 
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Regular contact was maintained with the principal, 
and some PCE£ teachers made it a practice to visit 
at the school each week. Principals accompanied 
PCEE teachers on a home teaching visit and evaluated 
their performance. Fourteen of the seventeen elemen- 
tary principals made a hone teaching visit and did 
rate teacher performamce. 

This year, at one elementaury school, the kindergarten 
and PCEE teachers provided a program once a week dur- 
ing the inonth of May for the PCEF children who wjuld 
be attending that school in the fall. In working 
together, the PCEE teacher was able to show the kin- 
dergarten teacher individual strengths and weaknesses 
of the children, and together they were able to plan 
appropriate programs. The kindergarten teacher 
became acquainted with the children and the children 
easily adapted to their new school environment. 

Also, at the conclusion of the school year, Saturday 
School teachers met with all kiiuiergarten teachers 
and some principals tc discuss each child in the 
PCEE Program and their general development and supply 
them with written information. This was done in 
order to provide a smooth transition into the next 
school year. 
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• Process C&jective Five 

Parent-Child Early Education teachers will work 
collaboratively with the Project Director in 
monthly meetings to develop weekly Home Activity 
Packets that compl^ent the instruction given 
in Saturday School. 

Since the Home Activity Guide this year is a re- 
vision of activities used last year in the program, 
teachers have not been so closely involved in 
providing activities. However, in response to the 
question on the Home Activity Guide, 92% of the 
teachers felt they were appropriate or very appro- 
priate. 

In a questionnaire to teachers during the middle 
of the third project year concerning ways of im- 
proving written teaching activities and tips to 
parents, these comments were mades 

- I think the teaching activities are appropriate. 

- The process of learning should be ^i^hasiz^ 
to parents. 

- The Activity Guides are more organized and in 
a better sequence. 

- The n^mo to parents is excellent and good for 
me as a teacher. 

- We ne^d more challenging activities for some 
of our children. 

- Even more emphasis must be placed on positive 
reinforcement . 

- More parents are using the Activity Guide this 
year. 
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- Sanple drawings of activities are very helpful. 

- I like the activities listed in sequence of 
difficulty. 

Teachers were involved in the preparation of two 
holiday issues for Valentine's Day and Easter. Two 
additional guides were also da%-eioped with assist- 
ance from the staff dealing with new skills or pro- 
viding opportunity for reinforcement of soi^ skills. 

In addition to the guides and at the request of 
teachers, two sources of learning activities were 
developed on the topics of Listening and Motor 
Development. The packets rl^sscribed the .*ocess of 
the skills and then provided activities in order 
to develop the skill. 

We believe that the Home Activity Guide is now well 
developcKJ. Any new materials that will be developed 
will provide alternatives for parent teaching activ- 
ities. 
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1. Process Objective Six 

Parent-Child Early Education teachers will yroxk 
collaboratively with the Project Director in 
aaonthly meetinfs to develop monthly planning 
charts and a corriculim guide. 

This objective has been previously discussed under 
THE STAFF: Product Objective Six and Process Objec- 
tive One. 

the sequence chart of skills yma revised at the 
beginning of the current school year and slightly 
revised during the spring of .Ms year. A list 
of extending skills for capabl i -children was also 
developed . 
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SPPPLEMENTAIOf EVALUATION ACTIVITIES 

Parent ratings of both the PCBB Program and their 
children's teachers were collected at the end of the 
second and third project years. Parents (610 from the 
second year and 577 from the third year) responded to 
ten five-point scales evaluating different aspects of 
the program and parental perceptions of the teachers. 
The ten items » together with the N's and percentages 
for each point of the scales are given in i^;>pendioes 
L~l and L~2 for the second and third yeeurs respectively. 

Inspection of these appendices shows that the vast 
majority of parents (more than 98%) thought that the 
tasks presented to their children were interesting and 
met their educational needs, that the horns visit was a 
good learning experience for both child and parent (more 
than 96%) , and that as a result of participating in the 
program they felt better able to deal with their €^ild 
both educationally and personally (95%) . A somewhat 
smaller majority agreed with the statem^ts that they 
would like to receive home visits when their children 
go to kindergarten (80%) and that as a result of their 
experience in teaching Saturday School they would like 
to assist in the kindergarten (about 75%) . Iiooking at 
the scalep dealing with their children's teadiers, it 
may be seen that nearly all parents thought that their 
child's teacher seemed to be very interested in their 
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child as an individual (99%), that the teacher pre- 
pared and explained the parents' lessons well to thea 
when they taught at Satrjrday School (99%) , and that 
their child's teacher liked the parents both as parents 
and people (98% or higher) , that if they had another pre- 
school child they would like him to be taught by the sane 
teacher (96%) , and that the teacher really got them 
interested in doing more with their children than they 
had done before (about 90%) , 

In sum, parents responded very positively to all as- 
pects of the program and to their children's teachers on 
the items presented to them. 
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4. THE HAf^DZ CAPPED 

a. Product Objective One» Ttie Child 

Each child identified as learning disabled and 
who scores below average on social growth and 
independence as measured by the Inventory for 
Pre-School and Kindergarten Children at the 
beginning of the Parent-Child Early Bducaticm 
Program will increase his score by a Minjii^^ 
of two point *^y the ti»e of exit from the 
Program. 

The Yater-Barclay Inventory was administered to 18 of 
the 38 children in the first project year tentatively 
identified as learning disabled by the preliminary 
screening battery. Naticmal norms were not available 
for this test, therefore, identification of those chil- 
dren who were below average in social growth and inde- 
pendence was depen^nt upon the cooparison of eac^ 
score obtained with the mean and standard deviation of 
the distributi«j of scores by the pupils in this sas^le. 
Ordinarily, according to one of the scale's authors, 
pupils who score greater than two standard deviations 
below the mean are classified as "high risk?" those 
scoring between one and two standard deviations below 
the mean are classified as "vulnerable." 

The mean total score Stained on the Inventory in the 
fall of 1971 was 18.44 with a standard deviation of 
2.73. Using the classification scheme stated above, 
no pupil (0%) was classified as "high risk" and two 
pupils (11%) were classified as "vulnerable." Because 
of the small sample size and hcmK>geneity of the aansple, 
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it was doubtful whether the measurement of attainment 
of this objective would be valid. Regression alone 
could easily account for a two point change. In addi- 
tion, th^ Specialist for the Learning Disabled ex- 
pressed her dissatisfaction with this instrument be- 
cause of its lack of ceiling for this sample. For these 
reasons, plus a desire not to waste time in posttesting, 
no posttest was given in the spring. For these reasons, 
it was decided to use the %kleburt Pupil Maturity Scale 
during the second and third years of project operation. 

The Myklebust Scale was administered as part of a fur- 
ther screening battery to those pupils in the second 
and third project years who were tentatively identified 
as learning disabled. Those pupils who were then diag- 
nosed as being truly learning disabled were given special 
programs described elsewhere in this report and were 
again tests^lf six months later, at the end of each pro- 
ject year. A summary of the results obtained on the 
initial and final administrations of the W^klebust Scale 
is presented in Table 23. The norm data as supplied 
in the test manual is also given for reference. 
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It can be seen that the pupils firoa both years tested 
on the l^klebust Scale scored considerably below the 
means reported for the norniing group on all five sub- 
tests as well as on the total test at the time of the 
first administration. This was especially true of 
third project year pupils. Pupils from both years 
improved their scores in the areas of Sp<^en Language 
and Orientation as well as on the Total Test. Pupils 
from the third project year also showed statistically 
significant gains in the areas of Auditory Coxt^rehen- 
sion. Motor Coordination and Personal -Social Behavior. 
In general, those pupils who vmre identified as being 
learning disabled scored more like the norms reported 
on their second test administration than they did on 
their first aAtdnistration but they had not yet suc- 
ceeded in entirely closing the gap between their scores 
and those reported for the norming group. 



If one uses the criterion of a minimum increase of two 
points in .^core for each child a i set forth in the ob- 
jective when the Yater-Barclay Inventory was used, 
then the following changes can be determined? 

a) Auditory Conqprehension - During the second pro- 
ject year six pupils (35%) of the 17 tested achieved 
this critericm v^ereas 26 pupils (76%) of the 34 third 
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year pupils tested met or exceeded the criterion of 
a gain of two points. 

b) Spc^en Language - Sleven (65%) of the 17 pupils 
tested during the second project year iset or exceeded 
the criterion v^ereas 26 (76%) of 34 pupils from the 
third project year did so. 

c) Orientation - Eleven (65%) of the 17 pupils tested 
during the second program year met or exceeded the 
criterion of a two point gain. Twenty-cme (62%) of the 
34 pupils tested during the third year did so. 

d) Motor Coordinati<m - Pour {24%) of the 17 pupils 
from the second program year and 16 (48%) of the 33 
pupils from the third program year met or exceeded the 
criterion of a two point gain in scores. 

e) Personal -Social Behavior - Eight (47%) of the 17 
pupils from the second year and 22 (65%) of the 34 
pupils f rc^ the third project year met or exceeded the 
criterion. 

f) Total Test - Thirteen (76%) of the 17 pupils from 
the second project year and 32 (94%) of the 34 pupils 
from the third project year met or exceeded the cri- 
tericm of a two point gain on their final test scores. 

Thus between 24% and 76% of the second project year 
pupils and between 48% and 94% of the third project 
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year pupils achieved the criterion of a minimum 
two-point gain between the two administrations of 
the »tyklebust Scale, imile this falls considerably 
below 100% achievement of this criterion, it should 
be noted that the criterion was much more closely 
approximated in the final year of project operation 
than had been the case in the preceding year. 
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b. Product Objective Tvo> The Child 

Each child identified as learning disabled will 
show a minimum of four months gain for each 
three ninths in the program, in perceptual, 
physical motor, and language develoinaent as 
measured by suc^ tests as Development Test of 
Visual -Motor Integrati<ax and Oseretsky Motor 
Proficiency Test, ITPA, and PPVT. 

During each of the three projoct years all pupils sus- 
pected of having learning disabilities were further 
tested with a battery which included the Beery Visual 
Motor Integration Test and the Goodenough -Harris Draw- 
ing Test. During the first two program years the bat- 
tery also included the Peabody Picture Vocabulary Test, 
the Oseretsky Jtotor Proficiency Test and the Sievers 
Differential Language Facility Test. During the final 
program year the ITPA was substituted for these latter 
three tests. It was felt that this test would enable 
us to determine the processing kinds of skills of re- 
ception, comprehension and expression as well as the 
modality strengths nnd weaknesses of individuals. 
Essentially, this one instrun^nt would provide much 
information in an organized manner. 

Those pupils diagnosed to be truly learning disabled 
by the Consultant Specialist were given special pro- 
grams emd ret*isted using the oame diagncstic battery 
at the end of each project year (six months later) . 
A summary of the results of these tests is given in 
Table 24. (For frequency distributions of the results 
of each test, refer to Appendix M.) 
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The results of the comparisons made between the two 
administrations of the tests showed that learning 
disabled pupils had statistically significantly higher 
mean scores on all tests at the end of each of the 
program years than they had had at the beginning. 

The major goal for the six month period between test 
administrations was an eight month gain in test scores 
on those tests which yielded age norms. The results 
were as follows: 

Perceptual Age - An average gain of 11 months was made 
during the six months between administrations of the 
Beery Test of Visual Motor Integration during the first 
project year. Average gains of 19 months and 11 months 
were made during the second and third project years 
respectively. Sixty-one percent of first year pupils, 
83% of second year pupils, and 68% of third year pupils 
met or exceeded the criterion of an eight month gain 
in perceptual age. 

Mental Age - an average gain of 18 months was made during 
the six months between administrations of the Peabody 
Picture Vocabulary Test during the first project year. 
An average gain of 12 months was made during the 
second year. Of all learning disabled pupils in both 
project years, two-thirds attained or exceeded the goal 
of an eight month gain in mental age. 



Language Age - An average gain of 28 months was made 
during the six months between administrations of the 
Sievers Differential Language Facility Test during 
the first project year. An average gain of 17 months 
was made during the second year. Over 91% of all 
learning disabled pupils from both project years met 
or exceeded the goal of an eight month gain in language 
age. 

Motor Age - Average gains of 20 and 8.5 months were 
made on the Oseretsky Motor Proficiency Test during 
the first and second project years, respectively. More 
than 75% of all learning disabled pupils from both 
project years met or exceeded the goal of an eight 
month gain in motor age. 

Perceptual "Language Age - as measured by the ITPA. 
Between 38% and 92% of the third project year pupils 
met or exceeded the eight month gain on the various 
10 subtests of the ITPA. On the total test scores, 
58% met or exceeded the goal set for them. 
Goodenough "Harris - Because the norms of this test 
are expressed in standard scores with a mean of 100 
and a standard deviation of 15 points, rather than in 
age units, a reasonable expectation of gain for these 
pupils was agreed upon to be one-third of a standard 
deviation, or five points. All pupils (100%) in the 
first project year exceeded this criterion, 65% of 



the second year pupils did so, and 54% of the third 
year pupils inc;:eased their scores by more than five 
points. 

In most instances the vast majority of pupils from 
the three project years identified as learning disabled 
met the criteria set for them. That is, they gained 
at least eight months in test scores during the six 
months between test administrations. 
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c. Product Objective Three > The Child 

Each PCEE child identified as emotionally dis- 
turt>ed, who was rated by his parent as showing 
above average symptomology on the items o£ the 
Glidewell Scale incorporated into the Behavior 
Checklist, "My Preschool Child," at the time of 
entry into the PCEE Program, will show, by the 
time of entry into kindergarten, a decrease of 
a minimum of one step on at least twenty-five 
percent of the three-point scales in which the 
syn^toms were rated as occurring "often." 

Coa^risons were mad«3 between parents* ratings of 
their child's sjiqptomology at the time of entry into 
the first and secvr'nd PCEE Program years and at the 
time of entry into kindergarten on the 16 items of 
the Glidewell Scale, The results of these comparisons 
are given in Table 25 and include the means, stand- 
ard deviations, and paired observations t test find- 
ings for each item. 
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T^e 25 

S^f?S!^ parents* Ratings of t&© Olidewell items 
™ntifi0d as Having BaotionaX Rrobleras at ihe 
Si^^raito the PCES PrograiB and Up<m 
&itFy Itato Kimlergartaus- 
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Chile has tr<Nd3le 
wltht 



!• Eating (too 
nach or too 
little) 



2« Sleeping (too 
TBsxch or too 
UtUe) 



3* Stooadi 

Xrregolaritiefi 



^Ifu Getting al<»g 
w with diildro 



5* Getti^ alisog 



with adults 



6» Uruisoal fears 



7* Nervousness 



8* Thu2!&sttcking 



project 
Year 

First 
SsecBid 

First 
Second 

First 

First 
Sscaad 

First 
SBcond 

First 
See^ 

First 
Sscond 

First 
SBcond 



^^^^ 
ard 
Devia- 





Meaniw 


atlop 




•yo 


.72 






.65 




7ft 
• fO 


.05 


KDO» 


•5tL 


.66 




i ^ 
•UQ 


.62 










LA 


.63 


Kdg. 


•29 


.52 




OA 

•29 


•50 




•2/ 


> 0 

.ijO 


JrwJBd& 


•30 


•5a 




•27 








•70 




•70 


•69 




•yo 


•65 


Kdg. 




•63 




I»CX} 


•77 




•53 


•76 




•92 


•73 


liClg* 


•30 


•71 


PCSE 


•61 


•62 


Kdg» 


.36 


•65 


?CM 


•56 


.60 


Kdg« 


.29 


.1*9 


PCSE 




.55 


Kdg. 




.53 


PCEE 


.57 


.65 


Xdg. 




.59 


PC£E 


.50 


.81 


Kdg. 


.uo 


•73 


PCES 


.55 


•87 


Kdg« 


.37 


•68 



-5.22 
•4».80 

-i*.7J4 
-3^06 

<1 
-1^87 

-6^39 
-3^01 

-7^U6 
-^•39 

-I4.79 
•J4.U7 

-2.23 

-2.1]4 

-3^11 
•4*.19 



<^01 
<^01 

<•©! 
<•©! 

n^s* 
n.s* 

<.01 
<^01 

<.0l 
<.01 

<.01 
<.01 

<.o5 
<.o5 

<.oi 
<.oi 



Prqsortion Rate<^ 
Above Average ' 
Si3ni|>t«aolog3fWHi- 



N % 


161 


68 


120 


5a 


89 


6< 


57 


U2 


92 


39 


52 


2U 




111 


35 


26 




27 


56 


25 








26 


187 


79 


130 


59 




7ft 


86 


6U 


165 


70 


89 


2tO 


92 


71 


5S 


20) 


127 


5U 


71 


32 


67 


50 


36 


27 


100 




73 


33 




1*8 


^ 


39 


69 


29 


$6 


25 


UD 


30 


35 


26 
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Table 25 (ca\tinued) 

















i^oportioii Rated 
Above Average 

N % 


;hiXd has trouble 
mth: 


Project 
Year 




HsaniHf 


ard 

Devia- 

ation 


t 


p 


9. Overactivity 


First 
Second 


PCES 
Kdg. 

Kdg, 


.68 

M 
.73 
.1*7 


.7U 
.63 

.79 
.68 


-5.50 
-U.30 


<.01 
<.01 


121 51 
81 36 

37 


fcO. Da^tireaoiing 


First 
Saoood 


Kdg, 

PCES 
Kdg. 


.hS 
•36 
•39 
.32 


.53 

.51 
.1*8 


-2.1*2 
-1.63 


<.05 
n.s. 


105 hh 
78 35 

Ul 31 


J.* Teaqser Tan- 
trums 


First 
Second 


PCEE 

rcEE 

Kdg. 


.86 
.62 
.87 
.56 


.56 
.56 
.62 

.55 


-5.88 
-5.36 


<.01 
<.01 


176 71* 
151 68 

100 7Ji 

61* 1*7 


'2, Cxylng 


First 
Sscond 


PCEE 
PC/EE 


.96 

.79 
.88 
.72 


.59 
.57 
.60 
.53 


-U.36 
-2.75 


<.01 
<.01 


198 81* 
160 71 

92 69 




First 
Second 


PCEE 

Kdg. 

PCEE 
Kdg. 


.62 

.59 
.5S 


.53 
•5U 

.56 


-2.91* 
<1 


<.01 
n.s. 


11*0 59 

no 1*9 

77 57 
71 53 


Jl»« Tearing or 
breaking 
things 


First 
Second 


PCEE 

FC£E 
Kdg. 


.62 
.31 
•5U 
.35 


.1»7 
.51 


-7.91* 
-3.56 


<.01 
<.01 


11*0 59 
68 30 
67 50 
1*6 3U 


L5* >ii»tting 


First 
Ssccnd 


PCEE 
Kdg. 

Kdg. 


.55 
.37 

-76 

.61* 


.73 

.58 
.35 


-U.23 
-U.95 


<.01 
<.01 


96 1*0 
63 28 
03 Ul 

1*0 30 


^« Speech 


First 
Second 


PCEE 
Kdg. 
PCEE 
Kdg. 


.5i 
.23 
.56 
.29 


.69 
•53 
.70 
.56 


-7.81 
-1*.17 


<.01 
4.01 


98 1*1 

la 18 

58 1*1* 
32 21* 



♦Iftere were ^23 emotionally Jjandicapped pupils raied iwice'"by • 
their parents fsrom the first project year and 136 from the 
second p9Po;)ect year. 
iK^ Scores represent a continuum froro 0 - 2, with 0 being the 

positive end of the scale. 
•WHtAbove average syir|>toMolosr was defined as a rating from °1« 
or "2" on each three-point scale. 
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Xt may be seen in the table that ?CSE pupils identi- 
fied as having emotional problems were rated by their 
parents as having significantly lower symptomc»logy 
upon entry into kindergarten than had been the case 
upon entry into the PCEE Program one year earlier. 
On at least 13 of the 16 three-point scales the means 
were statistically significantly lower up<^ entry into 
kindergarten and there weire also fewer pupils rated as 
displaying above average symptomol(^y (defined as a 
rating of "l" or "2" o:i each three-point scale) than 
had been the case upon entry into the four -year -old 
program. 

The evaluation criterion sot for pupils identified as 
having emotional prdbl'ims was that each of these pupils 
would in^rove his rating by at least one step on 25% 
of the items on whi^ he had been judged to have above 
average symptomology initially. Analyses of these 
dhanges were made for those pupils in both project 
years and summaries are given below by year. 

a) First Project Year - Of the 220 pupils rated 
twice on the Glidewell items, six (3%) showed no 
changes in their ratings; 27 (12%) changed in a posi- 
tive direction on some items but not enough to reach 
the criterion of 25% of the items; five (3%) met the 
criterion exactly; and, 182 (82%) exceeded the cri- 
terion set for them. Of these 182 pupils who had 
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exceeded the criterion, 77 were rated more positively 
on between 26% and 50% of the items, 64 attained low- 
er ratings on 51% to 75% of those items, and 41 de- 
creased their ratings on 76% to 100% of the scales on 
which they were initially judged to have above average 
symptomology. Altogether, 187 (85%) of the 220 PCEE 
pupils identified as having emotional problems dur- 
ing[. the firsu project year met or exceeded the criterion 
set for them. 

b) Second Project Year - Of the 133 pupils rated 
twice, 6 (5%) showed no changes in their ratings; 14 
(11%) changed in a positive direction on some items, 
but not enough to reach the criterion of 25% of the 
items; 6 (5%) met the criterion exactly; and 107 (80%) 
exceeded the criterion set for them. Of these 107 
pt:^ils who exceeded the criterion, 46 were rated more 
positively on between 26% and 50% of the items, 33 
attained lower ratings on 51% to 75% of the items, and 
28 decreased their ratings on 76% to 100% of the scales 
on which they were initially judged to have above aver- 
age symptomology. Altogether, 113 (85%) of the 133 
PCEK pupils i^ntified as having emotional problems 
during the second project year met or exceeded the 
criterion set for them. 

The results obtained from the first two project years 
are very similar. In neither year was the goal of 

o 

ERIC 



211 



100% attainment of the criterion met, but it seems 
to have been well ai;proximated. 



Additional analyses were calculated comparing the 
ratings of PCEE pupils identified as having emotional 
problems to PCEE pupils identified as having no 
emotional problems on the Glidewell items both prior 
to entry into the PCEE Program and prior to entry into 
kindergarten for both project years. A sunmiary of the 
restilts of these comparisons may be found in Table 26. 
(The items, together with ^'s and percentages for 
eadh group, are given in Appendix D.) 
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It may be seen in Table 26 that initial ratings on 
all 16 items, for both project years, for the PCEE 
pupils vho were identified as not having emotional 
problems were statistically significantly lower than 
for PCEE pupils identified as having emotional prob- 
lems. On their final ratings, one year later, PCEE 
pupils without enwtional problems were rated as dis- 
playing less symptomology on 14 of the 16 scales than 
PCEE pupils with emotional problems. These findings 
may be inferred from both the statistically significant 
P tests and the lower proportions of pupils with no 
emotional problems judged to have above average symp- 
tomology. 

In summary, it was found that PCEE pupils identified 
as having emotional problems substantially improved 
in the areas of interpersonal problems, psychophysical 
symptoms, and behaviors as assessed by their parents 
from the time of entry into the PCEE Program to the 
time of entry into kindergarten one year later. 
Their improvement, however, was not great enough to 
match the ratings of PCEE pupils identified as having 
no emotional problems. 
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d. Product Objective Four, The Child 

Ea^ PCEE pupil identified as eim>tionally dis- 
turbed, who was found to be deficient on teach- 
er ratings of the items of the Nursery School 
Adjustment Scale at the beginning of the PCEE 
Program, will show an increase of a minimum of 
one step on each five-point scale at the end 
of his first year in the program. 

Pupils suspected of having emotional problems on the 
basis of an analysis of parent ratings on the Glide- 
well items were rated by their teachers on the items 
of the "Nursery School Adjustment Scale" at the be- 
ginning of each project year to provide an additional 
method of detection. Pupils who were then identified 
as having emotional problems were again rated on the 
"Nursery School Adjustment Scale" at the end of each 
project year. The N»s and percentages obtained at 
the beginning and end of each year by this group, as 
well as by the total sample, a sub-sample of pupils 
identified as having no handicaps of any kind, and a 
sub-sample of all handicapped pupils is presented in 
Appendix N. A summary of the comparisons between 
initial and final ratings received by pupils identi- 
fied as having emotional problems is given in Table 
27. 
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It can be seen in the table that pupils were rated 
at the end of each project year as having improved 
their relationships with both their peers and their 
teachers, being more creative in their use of indi- 
vidual activities » and showing fewer signs of behavior- 
al iflonaturity and eccentricity compared to their rat- 
ings at the beginning of each project year. These 
findings may be inferred from both the statistically 
significant paired observations t test results and the 
differences in the proportions of pupils found to be 
deficient on the scales at the beginning and end of 
each project year. 

Analyses of individual changes for those pupils judged 
to be initially deficient on the five-point scales are 
given below for the three project years. 
1) Relationships with peers 

a) First Project Year - Of the 68 pupils rated as 
deficient (rated as "two" or less on this five-point 
scale) at the beginning of the program year, 26 (38%) 
gained one step, 18 (26%) gained two steps, and 7 
(10%) gained three or more steps in the end of the 
year ratings. Altogether, 51 (75%) of those pupils 
rated as initially deficient in their relationships 
with peers increased one or more steps in their final 
ratings. 
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b) Second Project Year - Of the 58 pupils rated 
as deficient (rated as "two" or less on this five- 
point scale) at the beginning of the second program 
year, 24 (41%) gained one step, 17 (29%) gained two 
steps, and four (7%) gained three or more steps in 
their end of the year ratings. Altogether, 45 (78%) 
of those pupils rated as initially deficient in their 
relationships with peers increased one or more steps 
in their final ratings, 

c) Third Project Year - Of the 78 pupils initially 
judged to be deficient in their relationships with 
their peers, 24 (31%) gained one step, 21 (27%) gained 
two steps, and five (6%) gained three or more steps in 
their final ratings. In sum, 50 (64%) of the 78 pupils 
found to be initially deficient on this scale met or 
exceeded the criterion of a one-step gain. 

2) Relationships with Nursery School Teachers 

a) First Project Year - Of the 53 pupils initially 
judged to be deficient in their relationships with their 
teachers, 17 (32%) gained one step, 18 (34%) gained two 
steps, and 7 (13%) gained three or more steps in their 
final ratings. Altogether, 42 (79%) of those pupils 
rated by their teachers as being deficient in this trait 
at the beginning of the program year gained one or more 
steps in their end of the year ratings. 
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b) Sec?ond Project Year - Of the 59 pupils initially 
judged to be deficient in their relationships with 
their teachers, 28 (47%) gained one step, 15 (25%) 
gained two steps, and nine (15%) gained three or more 
steps in their final ratings. In sum, 52 (88%) of 
those pupils rated by their teachers as being deficient 
in this trait at the beginning of the second program 
year gained one or more steps in their end of the year 
ratings. 

c) Third Project Year - Of the 79 pupils judged to 
be initially deficient in their relationships with 
their teachers, 33 (42%) gained one step, 16 (20%) 
gained two steps, and three (4%) gained three or more 
steps in their final ratings. In total, 52 (66%) of 
the 79 pupils initially found to be deficient on this 
scale met or exceeded the criterion set for them. 

3) Creative Use of Individual Activities 

First Project Year - Of the 39 pupils rated as 
-two'* or less on this trait at the beginning of the 
program year, 15 (18%) gained one step, 13 (33%) gained 
two steps , and 9 (23%) gained three or more steps in 
their ratings at the end of the program year. In sum, 
37 (95%) of the pupils initially judged to be deficient 
in their creative use of individual activities gained 
one or more steps in their final ratings. 
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Second Pro ject Year - Of the 30 pupils initial- 
ly rated as "two" or less on this fi^/e-point scale, 
12 (40%) gained one step, six 20% gained two steps, 
and six (20%) gained three or more steps in their 
ratings at the end of the second program year. Al- 
together, 24 (80%) of the pupils initially judged to 
be deficient in their creative use of individual ac- 
tivities gained one or more steps in their final ratings 

c) Third Proj ect Year - Of the 42 pupils judged to 
be initially deficient in their creative use of indi- 
vidual activities, 16 (38%) gained one step, 15 (36%) 
gained two steps, and three (7%) gained three steps in 
their final ratings. In sum, 34 (81%) of the 42 pupils 
initially found to be deficient on this scale met or 
exceeded the criterion. 

4) Signs of Behavioral Immaturity 

a) First Pro ject Year - Of the 42 pupils initially 
judged to be deficient on this trait, 15 (33%) gained 
one step, 23 (50%) gained two steps, and 4 (9%) gained 
three or n^^re steps. Altogether, 42 (91%) of the 
pupils judged to show many signs of behavioral imma- 
turity at the beginning of the program year improved 
in their ratings by at least one step at the end of 
the year. 

b) Second Project Year - Of the 62 pupils initially 
judged tc be csficient in this trait, 22 (35%) gained 
one step, 12 (19%) gained two steps, and 11 (18%) 
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gained three or more steps. In total, 45 (73%) of 
those pupils judged to show many signs of behavioral 
immaturity at the beginning of the program vear im- 
proved in their ratings bv at least one step at the 
end of the year. 

c) Third Proj ect Year - Of the 70 pupils judged to 
be initially deficient in this trait, 32 (46%) gained 
one steo, 17 (24%) gained two steps, and six (9%) 
gained three steps in their final ratings. In total, 
55 (79%) of the 70 pupils found to be initially de- 
ficient on this scale met or exceeded the criterion 
set for them. 

5) Signs of Behavioral Eccentricity 

a) First Project Year - Of the 37 pupils initially 
ratad as deficient on this trait, 16 (43%) gained one 
steo, 10 (27%) gained two steps, and 3 (8%) gained 
three or more steos in their final ratings. In sum, 
29 (78%) of those pupils judged to show many signs of 
behavioral eccentricity at the beginning of the pro- 
gran yeai improved in their ratings by at least one 
step in their end of the year ratings. 

o) Second Project Year - Of the 65 pupils initially 
rated as deficient in this trait, 28 (43%) gained one 
step, 15 (23%) gained two steps, and five (8%) gained 
three or more steps in their final ratings. In sura, 
48 (74%) of those pupils judaed to show manv signs of 
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behavioral eccentricity at the beginning of the pro- 
gram year improved in i;heir ratings by at least one 
step at the end of the year. 

Third Project Year - Of the 74 pupils initially 
ratea as being deficient on this five-point scale, 40 
(54%) gained one step, 14 (19%) gained two steps, and 
three (4%) gained three steps in their final ratings. 
In total, 57 (77%) of the 74 judged to be initially 
deficient in this trait met or exceeded the criterion 
set for them of a one-step gain. 

In general, more than 70% of those pupils judged by 
their teachers to be initially deficient on the five 
items of the Nursery School Adjustment Scale met or 
exceeded the criterion of a one-step gain in their 
final ratings. These pupils had improved sufficiently 
so that by the end of each project year 80% or more 
were rated as being average or above average on each 
of the five scales. 

Additional Analyses 

1) Follow-up Into Kindergarten - Pupils identified 
as emotionally handicapped during the first two project 
years were followed up into kindergarten where they 
received ratings on the five items from their kinder- 
garten teachers. A summary of the results for these 
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pupils at the three tiroes of rating (beginning and 
end of the PCEE year and during the kindergarten 
year) is given in Table 28. 

It may be seen that at the end of each PCEE program 
year pupils identified as having emotional prob- 
lems were rated by their PCEE Program teachers as 
having improved relationships with both their peers 
and their teachers; being more creative in their use 
of individual activities; and, showing fewer signs of 
behavioral immaturity and eccentricity as compared 
with their initial ratings. At the time of entry into 
kindergarten, these pupils generally maintained the 
gains they had made upon exit from the program in the 
areas of relationships with teadaers and showing signs 
of behavioral immaturity and eccentricity. In the area 
of relationships with peers, the first year pupils 
were rated somewhat: higher by their kindergarten teach- 
ers than they had l>een at the end of the PCEE Program 
Year, second year fjupils were rated more positively in 
their showing of signs of behavioral immaturity and 
eccentricity, and in the area concerning creative use 
of individual activities pupils from both project 
years v/ere rated somewhat lower. These findings may 
be inferred from both the paired observation t test 
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results with the attendant nteans and the differences 
in the proportions of pupi.-.s found to be deficient 
in the items at the three rating times. 

2) Comparisons with Non-Enwt ion ally Handicapped 
Pupils - First and second year PCEE pupils with 
emotional problems were con^ared to their non-emotionally 
handicapped counterparts at the beginning and end of 
the PCEE Program year and during kindergarten on five 
items of the Adjustment Scale. In addition, first 
project year pupils were rated on these five items 
during the first grade. Third project year pupils 
were compared at the beginning and end of the PCEE 
year. A summary of the results of these comparisons 
is given in Table 29. 



f/5 



Vf\ \j\ 

3 8 8 8 



V V 



CO o 

en ^ <vS 

^ • • • 

P H C\l H 

-4 CV 



On 



o OS fH a\ On 00 c\co 



• 



GO -q^NO 
t^\0 HOO r-l GSeN 



8 8 



• 

CVi 



CM 



rH 0\ O CO O 0\ 
• ••••• 

rH H pH 



sO v\co NO o 

r-4 t^^-fH O CM 
• ••••• 



8 8 



^ CM 



vO CM 

• • • • 

rH 



CO NO SO H 

i>*-acM 
• • • • 

C4 Cf\(^ Cr\ 



232 



r? iHr^t^oO On 
CM \ACM lACM cniH CM 



r*- C*^ r^vO 
^vQ CM trsco H 
CM-;^ CM-;j h3 



CM rr\ CM 
CM ^CM ^ 



On 
CM 

W 

. 1 



4^ 

o 



4^ 



o 



4^ 

o 



o 



4^ 
o 



4^ 

o 



43 
O 



4^ 



.BP 

fc4 



3 



g 

rH 



I 



•H 



13 



CO 



It: 



€0 



o 

•H 

CO 

o 

•H 

rH -P 



•H 



I 

I 





Q 


Q 


Q 


Q 
O 
• 




O 
• 


O 
• 


o 
• 


O 
• 




V 


V 


V 


V 


8 






fH 


NO 


• 


• 


• 




• 


NO 




OS 












rH 





a> 



H 
V 



8 8 

V 



233 



V 



0\ 



i 



On 

O CO 



CM CVJ CO H OJ 
ON O OO H bs 



^ 9 Si cd^ 

CM ON O On O On 



On CO C?N 



^l>-H-^OCMVr\0 
CMCOC^fHOOCMNOO 
• ••••••• 



CM On CM Vr\ Cs CO CTnIA 



b 

icocu 



CM . 
CM oooo 

• • • 9 • « 



CM uS CM 



CM H CM 



<n <nvO 

rr\NO CM tAoo H 
CM ^ CM ^ fH -CT 



(?NC*-CO CO 

CO u>cM 

• • • • 

CM m 



CM CM 
rr\\s\ n>tA 
CM ^ CM ^ 



o 



+> 4^ 4^ 

O o 



+5 
o 



o 



4^ 
O 

:2: 



o 



4^ 

•H 

»5 

















§ 




o 








GO 




H 








a 










§ 






H 
fH 




o 








5 



o 



73 



+5 
CO 



I 



(0 CQ 

CO o 
O fi> 



•H 

fH 



ERIC 



8 

• 


8 

• 


• 
• 

Si 


• 


8 

• 


8 

• 


V 












iH 
• 


• 

H 


H 
V 


• 

p.. 


s 
i 


\A 
cry 
• 

CNi 



• 



H 
V 



8 8 



CM Vf\ 



-^T a\CO CM ^ C7\ 



CM %OnO« 
• • • • 



CM qsCM 1AC?NOO 0\Xf\ 
CM OS CM \A CM ^HCM 



c^sO 
<^\QCMVf\c^ 
CM -5 CM 



<n CM r^CM 
CM ^CM -CJ 



4^ 

o 



4> 

o 



4^ 

o 

;2: 



o o 



4^ 

o 



4^ 

o 



4^ 

o 



3 

4^ 
•H 

,5 









1 








O 




•P 
09 




H 














g 


Fo] 





g 3 



4^ 

CO 



o 



CO n 

O *£} 3 
> 4^ 
•H 'H 

-*J ^ 

0) 



UN 




8 


S 


vrv 


• 

V 


• 

V 


• 

V 


eg 


00 


vr\ 


• 


• 


• 






oo 


H 


CM 



NO 



rHCN0\00O000\00 



• ••••••• 



8 8 



a 



00 CM 
-CT CO 



CM 



o fH ^ fH 

rH O r4 OS H 0\ 
• ••••• 

rH H H r-f 



H\8 



CM H CM 
CM 00 C*-» 
• • • • • 



GO 



8 0 
O 



s 



p 

CM 



CK 0\C0 
• • • • 



rj\n\A0O 

• • • • 

<^ C\ 



235 



a 

s 

o 



0\ 
CM 

s 



CMCNCV1AC?\COO\\A 
CMIACMXACM r>r-fCM 



O 

S5 



'5 



4> 

o 

is: 



i 



:1 

o 



I 

C5 



09 



iH 
Q 



(s» cy\vO 

'^nO cm xaco H 

CM ^CM ^ rH3 



O 



1^ 



2^CM r^CM 
CM ^CM -if 



o o 



r-4 



4J 



4^ 

CO 

ft. 



I 




ERIC 



1^ 



I 

o 
cv 

I 

9 



^ vo y> ^ 

8 8 8 8 

• • • • 

V V V V 



9S OQ 00 

O 3 o 0\ 



1A lA 

8 8 



CO 

a 



vO 



cv 



• 



CV 



^ • • 

CV 



fHOOOODOO\f-400 
•••••••• 

fH M H 



VfNfHCOHONCVOi-^ 
•••••••• 

r*^^ rr\^ cr\^ cr\^ 



CV q\cv 1AO\00 0\\A 
cv XACV Uncv r^Hcv 



O O CKO 0\ 



cv 

• • • 

H 



CV CN OS 00 



'^nO CV lAOO H 
CV p^CV 



o 



o 



o 



4* ^ 4^ 

ss; 



8 8 



• 

V 



NO 



V 



NO 



O CO CV «^ 
rH 0\ CJSOO 
• • • • 



<n O CV ON 
f-4 0O30O 
• • • • 

cn 



£2^5V <^ CV 
CV ^CV ^ 



o 



o 




236 



(0 



ERIC 



237 



It may be seen that all PCEE pupils identified as 
having emotional problems were rated less positively 
than their non -emotionally handicapped counterparts 
on all scales at the beginning and end of the PCEE 
Program year. The results from the follow-up ratings 
in kindergarten show that first project year emotion- 
ally handicapped pupils were less positively rated by 
their kindergarten teachers than were the non-emotion- 
ally handicapped pupils on four of the five scales 
whereas the two groups of pupils from the second 
project year were rated as being substantially the 
same with respect to all five items (i.e., there were 
no statistically significant differences) . The first 
project year pupils who were rated by their first grade 
teachers showed differences on all five items favoring 
the non -emotionally handicapped pupils. 

The results reported above show son^ similarities as 
well as some differences for the three project years. 
In all years, the vast majority of PCEE pupils identi- 
fied as having emotional problems who were deficient 
in their initial ratings met or exceeded the criterion 
of a one-step gain in their end of the project year 
ratings. Also, in all years, PCEE pupils were found 
to have less positive ratings than pupils identified 
as lot having emotional problems, both initially and 
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at the end of each project year. The major dissimi- 
larity between the first two project years may be 
seen in the follow-up resiilts. Whereas the first 
project year ED pupils were rated less positively 
than the non-ED pupils by both their kindergarten and 
first grade teachers, the second project year ED pupils 
were judged by their kindergarten teachers to be non- 
significantly different from non-ED pupils on all five 
items of the rating scale. It may be that these dif- 
ferences between the results of the first two project 
years might be du e to increased supportive relation- 
ships between the PCEE teaching staff and the special- 
ists involved in the enKstionally handicapped component. 
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g.^i^gega Ob ject-iye One, The chn^ 

who, on the basis of the an-I^?? pupxls 
w4.xiT:y ranges of mental retardation, 

nuring each project year, a certain proportion of 
pupils were referred for further testing because of 
apparent low intellectual functioning or mental re- 
tardation. These pupils were tested using the Stan- 
ford-Binet Intelligence Test and the Vineland Social 
^iaturity Test. Based on this further screening, pupils 
■-.l.o were identified as being truly functioning at low 
...cUectual levels were given special programs in- 
1 uding hon« teaching for some by specialists or special 
programing by specialists carried out by the hcne-school 
teacher, and retested at the end of each program year. 
The results of these pupils on initial and final 
testing are summarized in Table 30. {Frequency distri- 
butions on these tests may be found in Appendix O.) 



ERIC 



240 



Table 30 

A . ;i;.uuary of Further Screening and Pinal Testing of Pupils 
Identified to be Mentally Retarded 



^tanfora Inet 
ntel iiv^' n ::e 

Test 
{Mental A.-.r,) 



xne] ""^'i *i al 
atuxity 6caie 
(Social l^.g^i) 



Project 
Year 



Mean 



Stand- 
ard 

Devia~ ^ 
tion 



Range 

of 
Scores 



First 



8 



Initial 41.625 



Final 



53.75 



Second 14 l"}^^^^^ fj.ge 
Final 60.86 

Third 12 



3.87 2-^^ *^*05 
6.82 



Final 



52.42 



9.81 
10.96 



First 



g Initial 51,00 
Final 60.29 



Thirri 1^ Initial 52.92 
rnira 13 ^^^^ ^^^^^ 



8-48 ^ 

8.38 2.76 <.05 

13.37 ^ 

11.08 5.42 cOl 
15.66 

17.30 ^-33 



32-46 
48-60 

40-64 



i.el 5.03 <.oi 

6.99 <.01 



25-55 
31-67 



42-62 
46-70 

24- 76 
34-78 

26-87 

25- 84 



It can be seen in the table that those pupils identi- 
fied as being mentally retarded showed statistically 
significant gains in their average scores on both 
instruments. The average gain in mental age, as 
measured by the Stanford-Binet Intelligence Test, was 
nearly 10 iiK>nths for all three project years (the range 
was eight months gain to more than 12 months gain) dur- 
ing the six months between test administrations. The 
average gain in social age, as measured by the Vineland 
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Social Maturity Scale was nearly 10.5 months for all 
three project years (the range was from 7-3/4 months 
to more than 14 months gain) during the six months 
between testings. 
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f . Product Objective One^ The Parent 

Each parent of a child identified as emotionally 
disturbed receiving hone visits, who was rated 
by the teacher as being deficient in interaction 
with the child on the itexas listed below during 
the first Home Teaching Session, will increase 
by a minimum of one step on each five-point rat- 
ing scale as assessed by the teacher during the 
last home visit of the Program. 

1. Awareness of child's needs 

2. Quality of activation 

3. Quality of reinforcen«nt 



The parents of those pupils identified as having 
emotional problems (and who remained in the program 
the entire project year) were rated by their childr'>n's 
teachers on the five-point scales listed in the objec- 
tive both at the beginning and end of each program year. 
The three items on which they were rated, together with 
the N's and percentages on each scale point for this 
group, as well as the total sample, a subsas^le includ- 
ing all parents of children identified as having handi- 
caps, and a subsample of parents of children without 
handicaps, are given in Appendix B. A summary of the 
initial and final ratings on the three scales for par- 
ents of pupils having emotional problems is given in 
Table 31. 



ERIC 



243 



c 



■M 

a 
o 

o 

•H 
O 

a 



OP 



u 



(6 4J 



CO Q 



C 
(0 

as 



s 

O « 



o 

0} 

c 

H 

X 



CM 



in 



o 



o 
o 



O <T\ 



rH O fH 0> 



O 
V 



00 

in 



in o 



H 
O 



so o 

r-4 <yi 



00 \o 
<S O 



OS 

•H fH 
•H C 

H &4 



tn 

CM 
CM 



CO 
•H 



09 O 
00 CO 

CO ^ 



•H fH 
H b 



O 
•H 



0 



to 00 
00 H 



•H H 
H h 



00 
H 
CN 











1 


to 


s 


•0 


o 


o 




0 


• 




to 


0 


> 






00 




'O 


)^ 


r-l 




•H 











ro CM 
rH 



o in 
ro 



o 



• 

o 



O rH 
O 00 



« CO 
rH 



H 

o 



CO 



CM ^ 
O 00 



0> CO 



o 

V 



00 



ro 00 

O CO 



CO o 
« CM 
• • 

ro 



rH 
(0 



IS-H 



in 

M 
M 



r* o 
o « 



•H H 

4^ OS 

H h 



&4 



O 
H 
CM 



1 

0 

0) 



fH VO 

o ro 



(d 

-H 

•H 

tS-H 
H b 



00 
H 
CM 



■s 



ro M 




CO ro 




o ^ 


in a\ 


CO VD 




ro 


fH 


rH 












rH 


rH 


rH 




o 


o 


o 




V 














to 








to 


in 


ffH 


CM 


0) 




in 


in 


iH 


• 


• 


• 




o 








iH 






0 








6 








Oi 








e 


o o 


ro in 


rH 00 




O 00 


O 00 


O 00 




• • 


• • 




0 


fH 


rH 


H 










itii 


^ rH 


Ch O 


ro VD 




^ CM 


o ^ 


o ro 




• • 


• • 


• • 


(0 


ro ^ 












to 










pH 


fH 


fH 












•H rH 


*H fH 


*H rH 


c 




•P A 


43 KS 




•H G 


•H C 


*H C 


IM 


C -H 


A -H 


C -H 


9> • 


H fa 


^H (3(4 


H Em 










H 








00 « 
















$ to 


in 


O 


00 




CM 


rH 


fH 


>1<P 


CM 


CM 


CM 


p a 








c H 








0) Q 








•H A 




•§ 




U i 


4i 




•o 


•H (V 


S9 


0 




U-l > 


M 




•H 


(t) 


•H 




i: 


Q (M 


fiM 


CO 


ti 





to 
> 

a> 

•H 

to 

O 



c 
o 

•H 
> 



S o 




ERIC 



244 



AS can be seen in the table, these parents were 
rated as being more aware of their children's needs 
as well as using more positive motivation and rein- 
forcement techniques at the end of each project 
yec.r than they were at the beginning of each year. 
These findings may be inferred from both the statis- 
tically significant differences between initial and 
final means and the decreasing- proportions of parents 
found to be deficient in these traits at the end of 
each program year as contrasted with the beginning 
of the year ratings. 



Ai.alyses of individual changes made by those parents 
it children identified as having emotional problems 
-^ho were judged to be initially deficient (rated as 
"2" or less on each five-point scale) are given below 
for each of the three project years. 

Aware versus unaware of child's needs 
a) First Project Year - Of the 50 parents rated as 
initially deficient on this scale, 17 (34%) gained one 
step, 21 (42%) gained two steps, and 11 (22%) gained 
three or more steps in their final ratings. Alto- 
gether, 49 (98%) of the parents v^o were judged to be 
deficient in their awareness of their children's needs 
^t the beginning of the program year gained one or 
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more steps in their end of the year ratings. 

^> Sect^nd Pro;iect Year - Of the 31 parents rated as 
initially deficient on this scale, seven (23%) gained 
one step, 10 (32%) gained two steps, and nine (29%) 
gained three or more steps in their final ratings. 
Altogether, 26 (84%) of the parents ^o were judged 
to be deficient in their awareness of their children •s 
needs at the beginning of the second program year 
trained one or more steps in their end of the year 
ratings. 

c) 'third Project Year - Thirty-one (14%) of the 218 
i>arents rated twice were judged to be initially de- 
ficient in their awareness of their children's needs. 
OS these 31 parents, nine (29%) gained one step, nine 
(29%) gained two steps, and eight (26%) gained three 
or more steps in their final ratings. In sum, 26 (84%) 
of the 31 parents found to be initially deficient on 
this scale met or exceeded the criterion of a one step 
gain. 

2) Positive versus negative motivation 

^> First Project Year - Of the 30 parents rated as 
being deficient in their use of positive motivation 
techniques at the beginning of the program year, 9 (30%) 
gaxned one step, 14 (47%) gained two steps, and 6 (20%) 
gained three or more steps in their year end ratings. 
In sum, 1'9 (97%) of the 30 parents initially judged to 
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be deficient in this trait improved by at least one 
step in their final ratings. 

b) Second Project Year - Of the 14 parents rated 
as being deficient in their use of positive motiva- 
tion techniques at the beginning of the program year, 
three (21%) gained one step, three (21%) gained two 
steps, and four (29%) gained three or more steps in 
their final ratings. In sum, 10 (71%) of the 14 
parents initially judged to be deficient in this trait 
improved by at least one step in their final ratings. 

y^^^.J^d Project Year - Nineteen (9%) of the 218 
parents rated twice were judged to be initially de~ 
ficient in the use of positive techniques of motiva- 
tion. Of these 19 parents, three (16%) gained one 
step, six (32%) gained two steps, and seven (37%) gained 
three steps on their final ratings. In total, 16 (84%) 
of the 19 parents found to be initially deficient on 
this scale met or exceeded the criterion set for them. 

Positive versus nec^ative reinforcem^^n^ 
a) First Project Year - Of the 30 parents judged to 
be deficient in this trait at the beginning of the pro- 
gram year, 7 (23%) gained one step, 13 (43%) gained 
two steps, and 9 (30%) gained three or more steps in 
their end of the year ratings. Altogether, 29 (97%) 
of the parents rated as initially deficient in their 
use of positive reinforcement techniques with their 
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children gained at least one step in their final 
ratings. 

Second Project Year - of the 15 parents judged 
to be initially deficient in this trait, three (20%) 
gained one step, four (27%) gained two steps, and 
four (27%) gained three or more steps in their end 
of the year ratings. Altogether, 11 (73%) of the 
parents rated as being initially deficient in tlieir 
use of positive reinforcement techniques with their 
children gained at least one step in their fi^al 
ratings. 

c) Third Project Year - Eighteen (8%) of the 218 
parents rated twice were judged to be initially de- 
ficient m their use of positive reinforcement tech- 
niques. Of these 18 parents, four (22%) gained one 
step, six (33%) gained two steps, and six (33%) gained 
three steps. In total, 16 (89%) of the 18 parents 
judged to be initially deficient on this scale met or 
exceeded the criterion. 

In general, between 71% and 98% of the parents who 
were found to be initially deficient in their modes 
of interacting with their children met or exceeded the 
criterion of a one-step gain in their final ratings. 
The criterion was attained most completely during 
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the first project year where the greatest proportions 
of parents were judged to be initially deficient. At 
the end of all three project years, less than 6% of 
the parents were found to be deficient on any of the 
scales. In other words, more than 94% of the parents 
of emotionally handicapped pupils were judged to be 
interacting appropriately with their children by the 
end of each project year. 



Additional Analyses 

Comparisons were made between teacher ratings of 
parents of emotionally handicapped pupils and parents 
of non-emotionally handicapped pupils on the three 
five-point scales at the beginning and end of each 
project year. A summary of the results of these 
coir.parisons may be found in Table 32. 
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It can be seen in this table that there were statis- 
tically significant differences between the two 
groups of parents on all initial and final mean rat- 
ings favoring the parents of non-handicapped pupils. 
A careful inspection of the differences between pairs 
of means shows that there was a narrowing of the gap 
between the final means of the two groups compared 
to their initial differences. Further, while both 
groups of parents in^roved their ratings the group of 
parents with emotionally handicapped pupils made 
greater gains than the other group of parents. 

In summary, the vast majority (n»re than 94%) of 
parents of pupils identified to have emotional prob- 
lems were judged by their children's teachers to be 
aware of their children's needs and to be using 
appropriate motivation and reinforcement techniques 
by the end of each program year. 
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g. Process Objective One> The Parent 

Parents of pupils identified as learning disabled 
Will have the opportunity to confer about their 
problems with the Consultant Specialist for the 
Learning Disabled. 

Parents of children who were seen by the Learning 
Disabilities Specialists were essentially seen for 
parent conferences by the teacher specialists. All 
parents of learning disabled children were involved 
in a weekly five to ten minute conference by the 
teacher specialist following the weekly hc^ teaching 
sessions. If parents related special concerns, the 
specialists in turn conferred with the Consultant 
Specialists and appropriate strategies were developed. 

The Consultant Specialist in Educational Prd&lems was 
involved in the staffing of all children seen by the 
Learning Disabilities Specialists. However, in fact, 
parents of pupils identified as seriously learning dis- 
abled conferred with the C3jild Development Consultants 
who were in touch with the Consultant Specialist and 
the Learning Disabilities Specialist. In using the 
Child Development Consultants to confer with parents, 
we were broadening the concept of service to parents 
for a learning disabled child has both educational 
aj d behavioral problems and an understanding of the 
total child by the parents is necessary. The use of 
people with counseling skills is, therefore, justified 
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in working with parents. V?hen further specialized 
evaluation was reconanended or placen»nt for the follow- 
ing school year considered, the Child Development Con- 
sultant working with the specialists in learning 
problems, handled the procedure and unified the ser- 
vice to parents. 

The Director of the program was also contacted by 
parents in regard to further evaluation and test 
interpretation of a child. In some cases, the Child 
Development Consultant and the Director together con- 
ferred with parents. In other cases when only test 
interpretation was desired, the project director met 
with parents. 
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h. Process Objective Two> The Parent 

Parents of pupils identified as functioning within 
intellectual ability ranges of mental retardation 
will have the opportunity to confer about their 
problems with the Consultant Psychci.o9ist for 
the ^tentally Retarded and Specialist in Special 
Education • 



All such conferences were held with either the Psycho- 
logical Examiner or the Special Education Consultant. 
During the year, the Psychological Examiner conducted 
46 parent conferences and the Special Education Consult- 
ant met with thirteen parents. 
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i. Process Objective Three, The Parent 

Parents of children identified as emotionally 
disturbed will have the opportunity to confer 
about their problems with the Consultant Psy- 
chologist for the Emotionally Disturbed and 
the Child Development Consultants in group 
or individual counseling sessions. 

The total nuntoer of parents in contact with our 
specialist represented 87 children- The nuntoer of 
contacts with each parent varied depending upon the 
case. While emphasis had been placed on facilitat- 
ing teacher effectiveness with parents, it was 
recognized that certain parents had to be seen by 
the Child Development Consultants on an individual 
basis. 

Members of this component also worked with parents 
in group counseling session. They conducted a session 
for parents entitled, Growing Up ok - The Early Years , 
in each of the Saturday School Centers early in the 
school year. Approximately 175 people attended these 
meetings. During the school year, two sessions for 
parents were held on Saturday in each Saturday School 
Center. These programs were open "-ended in nature and 
centered on concerns expressed by parents. The 
title for these meetings was How Does Your Family Grow? 
Approximately 150 parents were involved in these 
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meetings. It was foimd that parent groups held at 
different times of the school year were most appro- 
pi iate. Problems for parents became more acure at 
a particular time and we foxand that in our meetings 
we generally were serving different groups of 
people . 
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■ ^'rocess Ctojective One, The St aff 

Teacher Specialists in learning disabilities 
will develop and use appropriate habilitative 
programs with pupils identified as being 
learning disabled. The appropriateness of 
each program will be judged on a dichotomous 
basis by the Consultant Specialist in learn- 
ing disabilities. Programs judged inappro- 
priate will be adjusted immediately after the 
assessment. 

Written test summaries on all children given indepth 
learning disabilities evaluation by the two teacher 
specialists for this sub-con^nent were submitted to 
the Director and the Consultant Specialist in Learn- 
ing Disabilities for review. Cases were discussed at 
length in a staffing with the Consultant, Special Edu- 
-ation Specialist, and Psychological Examiner. Appro- 
,.riate habilitative programs were then planned and 
•pproved by the Consultant Specialist in terms of in- 
dividual strengths and weaknesses. In the judgment of 
rhe Consultant Specialist no problems were found to be 
so pure that single commercially marketed habilitative 
programs could be used in their entirely. Rather, 
individual programs were designed from a number of 
sources and altered as progress by the child indicated. 
Weekly logs outlining home teaching methods and progress 
of each child seen by these teacher specialists were 
submitted to the Director and Consultant Specialist 
for review and recommendations on changes as needed. 
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Suggestions includeds 

1) Therapeutic planning alterations 

2) Counseling suggestions 

3) ^fethods for coordination of Satiarday 
School programming and home visit 
programming 

Test summaries and weekly logs were submitted to the 
Project Director for inclusion in the permanent 
records. Copies were also made for the child's Satur- 
day School teacher as an aid in programming for the 
Chi Id in Saturday School and in her Home Teaching 
visits. 

Teacher Specialists also conferred regularly with 
teachers during the team meetings so that an inte- 
grated program was provided children determined to 
have educational problems. 

See Report Sub-Component for Educational Problems, 
Allan Yater, Ph.D. Appendix Q. 



The staff, together with the Consultant Specialist 
xn learning disabilities will develop an ootimal 
predictive index for early identificatSn of children 

In the\^Si?Ii^^"^''^''^n '^^^ ""^^^^^ tests used 
xn the initial screening of all PCEE Program nuoils 

plus the battery of tests used in furthe? diaS^osina 

pupils with learning disabilities wTlTtl McteS^o 

Ld Sre5iSiir^!/°/?^^"^"^ parsiSnioSs ° 

and predictive set of instruments for identification 
of learning disabled children. 

Selection of children for indepth learning disabilities 
evaluation was carried out by an analysis of the screen- 
ing test results by the Consultant Specialist for 
Learning Disabilities, the Special Education Specialist 
and the two Learning Disabilities Specialists. 

The criteria used to identify the child with possible 
learning disabilities based on the screening test results 
is as follows: 

I. Severity: Vulnerable 

a. Child is one standard deviation below the norms 
on at least one test. 

b. Anecdotal comments by either parent or teacher. 

II. Severity: Suspect 

a. Child is two standard deviations below the norms 
on one testing. 

b. Child is one standard deviation below the norm 
on two or three tests. 

c. Anecdotal comments by either parent or teacher. 
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III. Severity: High Risk 

a. Child is two standard deviations below on 
two or three tests. 

* 

b. Child is non-testable. 

c. Anecdotal ooiranents be either teacher or 
parent . 

All of the above children were referred to the learn- 
ing specialists. Children listed as high risk were 
given further diagnostic testing imnediately. If a 
child was determined as suspect and scored two stand- 
ard deviations below on the Beery Test of Visual Motor 
Integration without any other irregularity noted, the 
special education specialist observed the child's per- 
formance and/or gave the Purdue Visual Motor Test. 
All other suspect cases were given the complete diag- 
nostic battery, consisting of the Illinois Test of 
Psycholinguistic Ability; the Goodenough -Harris Draw 
A Man Test; the Teich-vonWolf seek Motor Test and the 
Beery Test of Visual Motor Integration. Children 
listed in the vulnerable category are Observed in the 
classroom and further diagnostic testing will be con- 
ducted if necessary. 

It was originally planned to perform a factor analysis 
using scores on both screening and diagnostic instru- 
ments to determine the most predictive set of instru- 
ments for identification of learning disabled pupils. 
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Howeves:, because the number of pupils identified 
as learning disabled was found tc be relatively 
small this could not be done. (See Appendix Q, 
Pinal Report, Sub-Component for Educational Prob- 
lems, Allan Yater, Ph.D.) 
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1. Process Objective Three ^ The Staff 

Each PCEE teacher will keep records of 
children's displays of emotional disturbance 
which occur during Saturday School for a sub- 
sampxe of children identified as emotionally 
handicapped. Summaries will be made by the 
Consultant Psychologist for the Emotionally 
Handicapped. 

Records on children with severe emotional problems 
were reported to the Consultant Psychologist for 
the Emotionally Handicapped and the two Child De- 
velopment Consultants during the semi -weekly plan- 
ning meetings. They, in turn maintained written 
records on these children and used this information 
in parent contact. Each teacher also kept a written 
record on one child who posed unusual problems. The 
psychologist in charge of the Child Development Com- 
ponent reviewed these records and comments on them 
in his final report. (See Pinal Report - Component 
for the Emotionally Handicapped, Sidney Kasper, 
Ph.D. Appendix P. 
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lu. Process Objective Four, The Staff 

Each teacher whose class contains childaren who 
show evidence of emotional disturbance will 
consult with the emotional distuzt>ance con~ 
sultant at least once a month. 

The Consultant Specialist for the Emotionally Handi- 
capped or one of the two Qiild Developn^nt Consultants 
provided under this sub-component for the handicapped 
were available to consult with teachers twice monthly 
throughout the school year. Each consultant met with 
the teaching team of three teachers for an hour each 
session and attendance records indicated that each 
teacher n»t with one of the three specialists for the 
emotionally handicapped twice a month. We believed 
that the process developed in a continuous dialogue 
between teacher and consultant was of great benefit 
to the teacher and ultimately to the parents and chil- 
dren involved. It should also be noted that the con- 
sultants were available every Saturday to observe 
Children and meet with teachers and parents at the 
various Saturday School Centers. The Pinal Report 
verifies that ei!?>hasis was placed by this component 
on working with the staff of all six teaching centers. 
(See Appendix p, The Pinal Report - Sub-Component for 
the Emotionally Handicapped, Sidney Kasper, Ph.D.) 
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5. MANAGEMENT PROCSSS 

Inspection of project documentation will verify the 
completion of those mamagement process objectives 
scheduled for completion as of the date of this 
report. Objectives and their proposed conqoletion dates 
are as follows (asterisks indicate completed objectives) 

PERFOimANCE OBJECTIVES Date to be 

Completed 

1) Develop management checklist to monitor 

accomplishment of the following objectives by 9/73* 

2) Keep a weekly log on the progress of the 

program by 6/74 * 

3) Assign staff to various school centers by 8/73* 

4) Select and purchase materials as needed by 6/74* 

5) Develop, revise, produce Home Teaching Re- 
port, Nursery School Scale, Rating Scale of 
Self Esteem, Parent Participation form for 
PCEE Program, Kindergarten, and Beginning 

Primary use by 9/73* 

6) Organize and implement procedures for parent 
contact and child enrollment by 9/73* 

7) Arrange and implement procedures for initial 
screening by 9/73* 

8) Arrange for further individual diagnosis as 

needed by 11/73* 

9) Organize and implement instructional program 

for children with learning problems by 11/73* 

10) Coordinate handicapped program with outside 
referral agencies by 6/74* 

11) Keep a written observation of teacher per- 
formance in two Saturday School sessions 
and one Home Teaching Visit by the director. 
Principals will also evaluate teacher per- 
formance on home visits 6/74* 
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12} Conduct evaluation sessions with all teachers 
based on evaluation of director, principals, 

and performance targets of the teachers 3/74* 

13) Observe kindergaarten teachers and Beginning 

Primary teachers and make recommendations as 

to curriculxam and teaching style 6/74* 

14) Complete curriculum guide including rationale, 
outline, sequence of skills and learning 
activities by 2/74* 



15) Plan and inclement staff inservice 
programs by 

16) Implement Home Teaching and Saturday 
School Program by 

17) Prepare weekly Home Activity Guide by 

18) Prepare Learning Packets dealing with 
various learning processes for children 
with special problems 

19) Prepare communication and dissemination 
packet by 

(This will include description of program, 
curriculum guide, home activity guide, as 
well as monographs describing the processes 
involved in staff development, curriculum, 
parent involvement and evaluation) 

20) Arrange for Parent Study Groups and Parent 
Counseling Sessions by 

21) Arrange for monthly reports and staffings on 
handicapped children by 

22) Arrange for reporting of feedback information 
by and to project staff, other school staff, 
and Community Council by 

23) Plan for continuation of the program after 
Federal funding ends 

24) Prepare a summary of the findings obtained 
in the second project year by 

25) Coordinate the independent e^udit procedures 
with the evaluation so that the auditor can 
see all data and findings after they are 
processed and written up by 



7/74* 

6/74* 
6/74* 

6/74* 
6/74* 



6/74* 
6/74* 

6/74* 
5/74* 

11/73* 



8/74 * 
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26) Collect data from Kindergarten and Beginning 
Primary Teachers in regard to standardized 
testing, attitude scales, hwne teaching, 
and parent pan:icipation records. Collect 
baseline data on Continuing Primary students 

using a standardized achievement instrument 5/74* 

27) Coordinate the evaluation activities 

of all project components by 6/74* 

28) Communicate to the project staff all the 
findings on the process objectives at 
intermediate points during the project 

operation by 6/74* 

29) Arrange for storage and retrieval of all 
information collected on children and 
parents for the ■'uration of the project. 
Piles will be updated one month after the 
collection of any additional data 6/74* 

30) Prepare and submit reports to the USOE 8/74 * 



The Project Director was concerned with items not listed 
in the management process which developed during the school 
year. Two projects require special mention. The valida- 
tion report on the project was prepared for review by the 
validation team who made an on-site visit to the project 
and at that time approved the project for validation. 
Also, a proposal as a Developer-Demonstrator project was 
prepared for the Office of Education, This project was 
approved for funding and development in the 1974-75 school 
year. As a national demonstration site, the project will 
have the opportunity to develop additional materials, dis- 
seminate information r provide mini-worJc shops and training 
for school districts wishing to adopt the program. 
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C. SaMMARY AND CONCmSIC»lS 

At the conclusion of a three year project developed 
for four year old children and their parents in the 
Ferguson -Florissant School District, we feel justifiably 
proud of the results. We believe that the major compon- 
ents of the program, THE CHILD, THE HANDICAPPED, THE PAR- 
ENTS, and THE STAFF have melded together into a program 
that is worthy of dissemination and replication. In 
setting goals with forty-four objectives for the various 
components with follow-up data, we have developed a pro- 
gram for young children which has provided a unique ser- 
vice to the child and his parents, and has helped to 
change the role of the school. For in this program, we 
in the school have expressed to parents that we are merely 
supportive of their work and in order for the child to 
succeed the home and school must form a partnership. 

Evaluation of cognitive and affective gains in chil- 
dren after eight months in the program showed significant 
growth by a large majority of the children who exceeded 
the expected gain. It should also be pointed out that 
children with the lowest entering status made the great- 
est rate of gain in most instances. 

Furthermore, the program focused on the screening and 
identification of those children with learning handicaps 
or potential learning problems, in providing service to 
these children, either through special teaching, counsel- 
ing with parents, special programming or referrals, many 
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problems have been ameliorated and only four children 
were referred o programs for the handicapped at age 5. 
These include two children who will enter classes for 
the orthopedically handicapped and two who will enter 
programs for severe learning disabilities. One child 
with visual impairment and one with a severe hearing 
loss will attend kindergarten but will receive assist- 
ance from the itinerant teachers in the Special School 
District, 

The follow-up data from kindergarten and beginning 
primary indicates that all children are achieving at a 
higher level than children without preschool experience. 
Children whc were identified as having handicapping 
conditions while not achieving as high as the rest of 
the PCEE children were substantially better than children 
without preschool experience. In effect, we can say that 
niany prc^lems detected at four can be remediated and 
gains maintained in the early school years. The integra- 
tion of the handicapped into the regular program also 
tended to have a positive effect on the intellectual, 
personal and social development of the handicapped as 
well as the rest of the children. 

Involvement of the parents in the program was of 
utmosu value. The opportunity for the mother and the 
teacner to work together allowed for learning on the 
part of each and a joint effort toward helping the child. 
The verbal and written comments of parents in evaluating 



the program attest to the positive rapport established 
between home and school. 

The dedication of the staff was of great importance 
to the program's success. Teachers received mt3h per- 
sonal satisfaction in working with mother and child. 
The weekly two-hour team meetings provided the means for 
staff development, teacher planning » and assistance pro- 
vided by consultants. The Parent-Child Early Education 
Program has become more and more a part of the school 
district. Principals have accon^anied the Saturday School 
teacher on a home visit, Saturday School and kindergarten 
teachers have visited in classrooms and shared progress 
reports on children, children's permanent record cards 
have been initiated in the PCEE Program. Ongoing service 
to children with learning and behavioral problems has 
been provided at the kindergarten level. 

The program has also developed materials which have 
been a value to the program as well as for dissemination 
purposes. Weekly home activity guides which suggest 
learning activities for parent and child are provided. 
In addition, we have prepared materials for parent -teacher 
use on motor skills and language development. A curricu- 
lum guide has been developed largely by the teaching staff. 
Monographs describing certain aspects of the program have 
been developed on the following topics: Staff Develop- 
ment, Home Teaching Plans, Working with Parents, and 
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Diagnosis . 

Various other promotional materials describing the 
program and a summary of evaluation results are avail- 
able. A packet of materials including Parent News- 
letters, various evaluation instrviments used in the 
program and the above materials are all available for 
use. 

Further, we should point to the relatively low cost 
of the project. For approximately $177.00 a year per 
child, we have provided a program which offers an 
alternative model to early education that could easily 
be adapted by other school systems to meet ccanparable 
needs . 

The program has met its goals. The process involved 
in reaching the objectives has resulted in the develop- 
ment of a fixrmly established model for preschool educa- 
tion. 

Recognition of program success has con^ through several 
sources. The program has been validated because of its 
record of success in areas relating to innovativeness, 
pupil achievement, cost-effectiveness and program admini- 
stration. The Educational Pacesetter Award has been given 
the project by the National Advisory Council on Supple- 
mentary Centers and Services because of this achievement. 

In addition, the project has received funding as a 
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Developer-Demonstration Project, Title III ESEA. As a 
national demonstrat:.on site, the program will develop 
additional student and teacher materials, provide ser- 
vice to potential adapters and continue to disseminate 
evaluation results. Mini -workshops are planned to pro- 
vide information and instruction in program canponents 
to people interested in early education programs. 

Finally, program success has been recognized by the 
school district. The district is continuing the total 
program. The statements on the following pages indipate 
the support of both the Board of Education and the Super- 
intendent to the program. With the assistance of funding 
from the handicapped under Missouri law, services to the 
handicapped child will be expanded. - Thus, in the next 
school year, support from local, state and federal 
sources will allow us to continue our current program, 
expand our services, and serve as a model for potential 
adapters. We are very proud of the past results and look 
forward to even greater service to young children, their 
parents, and the educational community. 
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Name of Project: PARENT -CHILD EARLY EDUCATION PROGRAM 
School District: Ferguson Reorganized School District R-2 

Address: 655 January Avenue 

Ferguson, Missouri 63135 



We, the members of the Board of Education of the Ferguson 
Reorganized School District R-2, certify that the above 
cited project will, if validated, serve as a demonstration 
site for a period of at least one calendar year. 
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Name of Project: PARENT-CHILD EARLY EDUCATION PROGRAM 

School District: Ferguson Reorganized School District R-2 

Address: 655 January Avenue 

Ferguson, Missouri 63135 



I hereby certify that the abjve cited project, which is 
\mder my administration, will be continued with local and 
state funds after the termination of Federal funding. 



Date 
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yCTIQN C - PUPIL PpPI HATION DATA (Continu^ 
^^ ^dittonal Proleet Data fCottftnugd) 

h. Estiaaccd percentage of target group which is: 
Rural (fewer than 2,500 inhabitants) 
Urban (niore than SO.OOOlnhabltanta) 
Other DBBographie Arm (2,500 to 50,000) 
1. Estimated percentage of student participants who reside 

in Modal Cities Area P 
J. Estimated percentage of title III. section 306 funds proposed 



Percent^ 
Percent] 
Percent" 
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2 Number of Handicapped C hildren Served Who Attend tton pubHr Lh^i..' 
3. Distribu tion Bv Eyhntc Croims ' ^g^^^^s. NA 



POPULATION 



SCudfTit Participants 



NEGRO 



INDIAN 



ORIENTAL 



SPANISH 
SURNAKED 
(See 
instruct.) 



CAfJCASIAN 
(Other 
than Span. 
Surnamed 



236 



OTHER 



TOTAL 



239 
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1 rv.«=r,T4. r ^«*^7^t. P^^sons counted as follow 

1 r^^Vil^l Specialist in Educational problems 

2 ^^^^ Itevelopment 
d Child Development Consultants 

1 Audiologist 

1 Speech Consultant 

j^^Special Education Consultant 

Psychological Examiner 
1 Special Education Consultant 



1/4 time 
1/2 time 
1/4 time ea. 
1/8 time 
1/8 time 
1/4 time 
1/8 time * 
1/4 time » 
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OF 
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SECTION t 
INTRODUCTION 

The Interim Audit Report Is one of three such reports being prepared 
for the Ferguson-Ftorlssant Schools In connection with Its Parent-Child 
Early Education Program, U.S.O.E. Project #0EG-0-71- 1 7''»8(290) . EMS certifies 
that It Is acting as an Independent auditor and has had no role In the 
development of the proposal or program or any other relationship with the 
Ferguson-Florissant Schools. This Independent educational program audit 
Is an external review of the project, designed to verify the results of the 
evaluation and to assess and report on the appropriateness of evaluation 
procedures being utilized. This audit Is designed to follow the guidelines 
and Inten: of ESEA Title III, Section 306. in preparation of this report 
the auditor* examined data through the following Inputs: 

1. Review of documentation supplied to the auditors prior to 
and during the site visits. Including: 

a. Home Activity Guides 

b. How to Use Home Activity Guides 

c. Guides for Saturday School Parent Volunteers 

d. Copy of two booklets forming part of the series designed 
tD help parents help their children In particular behavior 
areas of 1) listening; 2) motor skills. 

e. Packet of early education materials 

f. Putting Together a Staff Development Program for 
P re-School Teachers. 
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g. Curriculum Guide 

h. Interin Evaluation Report for 1973-74 Project Year 
dated March 8. 1974. 

2. Information obtained during the site visits by Dr. Walter L. Hodges 
and Dr. Gary Mohrenwelser conducted March 23, 1974 and February 15-16, 
1974, respectively, at the project offices located at 2295 Dunn Road, 
Florissant, Missouri 63033. and at various program delivery 
sites. 

During the site visits, the auditors Interviewed and discussed project 
activities with: 

a. Ms. Marlson Wilson, Project Director 

b. Or. Alice Kline, Project Evaluator 

c. Representatives of the child development and special education 
components Including: 

1. Or. Sydney Kasper 

2. Mr. Tom Maloney 

3. Various other consultants and teachers Involved with the 
project. 
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SECUON 11 
GENERia AUDIT FINDINGS 



This year's Interim audit activities -centered around three main 
areas: (I) Review of the Interim Evaluation Report for 1973-74; (2) Review 
of the curriculum guide being developed with tne project; and (3) Observation 
of the Saturday School programs. Since the project Is In Its third and 
final year of operation under Title Ml funding, the'e was no submission of 
.3 continuation proposal. However, the project Is actively Involved as a 
site nominated for validation by the U. S. Office of Education and will be 
participating in validation activities. 

As In the past, the Interim evaluation report prov ad by the project 
Is complete, wel l-organlzed and wel l-wrl tten. It provides Information reyarding 
the progress of the project on Its various objectives during the past year 
as well as comparative data regarding similar activities during the past 
two years. This Information Is extremely valuable In gaining a perspective 
of the project's accomplishments. The auditors were also Impressed with the 
activities In Saturday School. Each of the auditors had an opportunity to 
visit a variety of delivery sites and talk with consultants and teachers. 
The organization of the Saturday School, the commitment on the part ot^ parents, 
teachers and consultants and the overall delivery of the program are v.orthy 
of the exemplary nature of the Saturday School project. The project has also 
completed a document entitled "Putting Together a Staff Development Program 
for Pre-School Teachers". This publication Is the first In a series describing 
the activities and Implementation of the Parent-Child Early Education Program. 
The Information In these documents should be of particular Interest to other 
educators who are Interested In Im.alement Inv a sl.-nllar program. 
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SECTION ill 
SPECIFIC AUDIT FINDINGS 



This section of the report follows the'selected audit activities 

i 

as outlined In the audit plan stbniltted to the Ferguson-Florissant Schools. 
Each objective audited Is stated together with the proposed audit activities 
and subsequent audit findings. Numbers and descriptions associated with each 
objective correspond to those found In the original and/or revised proposal. 
Certain objectives have been grouped due to commonality of audit activities. 

Chi Id C<ynponent 

Product Objective I: Upon completion of the first year In the PCEE 

Program, each pupP will exceed his expected 
growth . . . 

Product Objective 2: Each primary target group pupil who was found to 

be deficient In teacher ratings will show an 
Increase . . . 

Product Objective 3; Each primary target group pupil who was found to 

be rated as having less than very positive attitudes 
toward school will Increase ... 

Audit Activities^ Sample and review report data. 

Audit Findings:, As agreed between the project and the auditor, on 

the basis of the auditor's suggestion, the analysis for these three objectives 

was postponed until the writrng of the final evaluation report. This permitted 

resources to be devoted to completion of other evaludtion activities and is 

rcfJccttHi In tho statements on page 9-11 of the Interim evaluation report. 

Product Objective Each pupil .ho was rated ... less than average 

on self-esteem ... will incr'iase .. 
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Audit ActivUfes; Review test data. 

Audit Findings: Test data reviewed and supported the conclusions found 

in the evaiuatloh report and in Appendix A- I & A-2. 

Product Obj ective S; Each child ... who is found to be deficient on 

parent ratings In the developmental areas will 
show an Increase. 

Audit Activities; Review evaluation report. 

Audit Findings; The evaluation design called for paired t-test 

analysis to be completed. This analysis Is presented on pages of the 

Interim report. In review of the source documents and computer analysis, 
the auditor found these documents to fully support the results presented In the 
evaluation report. 

Product Objective 6; Upon entrance Into kindergarten, children who have 

participated In the PCEE program will obtain higher 
parent rating scores. 

Project Objective 7; Upon entrance Into Iclndergarten, children who 

participated In the PCEE progrm will attain higher 
academic readiness scores.. 

Product Objective 8; Pupils who have participated In the PCEE program 

will have higher Stanford Early School Achievement 
scores . . . 

Audit Activities; Review evaluation report supportive documentation. 

Audit Findings; The auditor reviewed with the project director and 

evaluator supportive documentation and computer analyses In relationship to 
tht'se three objectives. The various control groups In each of the objectives 
were also reviewed and any changes In the evaluation design particularly In 
relationship to objective 6. The analysis ful ly supports the statememts made 
In the interim, evaluation report on pages 3^-51. 
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frocess Objective 3: Each PCEE pupil Identified as having learning 

problems will be given Individualized material ... 
Audit Activities: Verify Implementation. 

Audit Findings: In discussions with the project director, consultants, 

and teachers. It was determined thut this objective Is being fully Implemented 
as specified in the evaluation report. 

Parent Component 

Product Objective 1: Each parent receiving home visits who was rated 

by teachers as being less than very positive will 
Increase ... 

Audit Activities; Review data. 

Audit Flndlnqs; As Indicated on page 59 of the Interim evaluation 

report, the auditor and the evaluator agreed to postpone reporting of these 
data until all data have been collected and can be reported In connection 
with the final evaluation report. 

Process Objective I; One parent from each family participating In the 

PCEE program will volunteer to assist In Saturday 
school . . ' 

Audit Activities: Review attendance data. 

Audit Ftndlnqs: The auditors reviewed attendance data Including 

that maintained by the project director as well as slgn-up sheets for parti- 
cipation at the delivery sites. These documents supported the statements 
made In the evaluation report. It was further noted by the auditors during their 
site visit regarding attendance at Saturday School sessions, a significant number 
of parents., > la^udlng .f^a^t^je/s.^^^ere, p^^^^^ .the sessJon^. ' 
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Process Objective }: Parent study groups wJll be established ... 
Audtt Activities; Review Implementation. 

Audit Flndln9s; In discussions with consultants and teachers. It 

was verified that the activities Identified on pages 67 and 68 of the Interim 
evaluation report were completed In reference to this objective. 

Staff C<^pone nt 

Product Objective I Each PCEE teacher will utlll2e appropriate 

motivational techniques ... 

Product Objective 2: Each PCEE teacher will be able to correctly 

Identify learning problems ... 

Product Objective . ! ; For those PCEE pupils Identified as having 

learning problems, teachers will carry out 
prescriptions ... 

Profet Objective k; PCEE teachers will establish positive relation- 

ships with parents ... 

Audit Activities: Review data and Interview staff. 

Audit Flndlnqs; The staff rating sheets were sampled for completeness 

and accuracy to support the report regarding these objectives. Also consultants 
Involved In this aspect of the program were interviewed In terms of the teachers' 
strategies In working with students with varlou. disadvantaged or handicapped 
conditions. Data gained from these techniques support the results Identified 
In the Interim evaluation report. 

Product Objective S; Weekly home activity packets that complement the 

instruction given In Saturday School will be 
developed by the project director ... 

Audit Activities; Review activity packets. 
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Audft Findlnqs; These packets have been revised and re-used during 

the current year. In the sample review of Issues 73. ^-1. through 73. 4-20, as 
with previous reviews. It was noted that these guides have much to corsnend 
them. They are succinct, well-written, easy to follow and. In general, are 
activities that both parents and children should enjoy and from which both 
should learn. Further, these packets should provide an Important dimension 
to the dissemination of this project. 

Project Objective 6: The Parent-Child Education Curriculum Guide will 

be developed by the project director ... 

Audit Activities: Review the guide. 

Audit Findlnqs: , The Guide Is presently In draft form and all rajor 

sections are Included. The Guide Includes: 
Goals 

Characteristics of Three and Four Year Old Children 
A Statement on Assessment and Observation 
The Parent 

Language Skills and Concept Development 
Math and Science Development 
Motor Skills Development 
Personal and Social Adjustment 
Creative Arts 

The auditor and project director reviewed the Curriculum Guide carefully 
with respect to the content, organization, and usefulness of such guides In 
general and this one In particular. 

The process used In creating the Guide Is In agreement with the project 
objective. In each step of the process, from the statement of philosophy to 
the suggested activities, the work of the teaching staff Is apparent. 

The major difficulty with any Guide of this type Is the necessity to 
strike a balance between comprehensiveness and utility. If the authors delineated 
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iU possible objectives In each domain even for four -year-olds alone 

the potential users of the document would be overvyhelmed by both the 

specificity of the objectives and the sheer weight of the volume. If 

the authors chose to llmK the number of objectives severely, the resulting 

generality of the statements produced would provide so little real help 

for the user as to warrant the deletion of the word "Guide" from the title. 

Mr. Wilson and the auditor, at the time of the review, struggled with 

the, problem of how to guide without being restrictive or vague. The resulting 

document, the audi tor bel leves. Is a reasonable c^, ..^|se. The number of objectives 

been limited and they are stated clearly. Those that are vague were 

questioned, tt . Wilson's responses to questions we- positive and are 

likely to result In modlcatlons to make the document more useful. The practice 

of Including several potential activities, the majority of which have been tried 

with four-year-olds, to attain each objective Is an excellent approach. 

Each PCEE teacher will attend at least two 
In-service sessions per month ... 

Each kindergarten teacher will attend at 
least four In-service sessions ... 

Each PCEE teacher demonstrate appropriate 
teaching techniques ... 

Each PCEE teacher and kindergarten teacher 
win teach each other's classes at least once 
during the first year of the program ... 

PCEE teachers will work collaborate ly with the 
project director to develop home activity packet* 

PCEE teachers will work col laborately with the 
project director to develop a curriculum guide. 



Process 


Objective 1: 


Process 


Objective 2: 


Process 


Objective 3: 


Process 


Objective k: 


Process 


Objective 5: 


Process 


Ob^'ectlve 6: 
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Audit Activities; Review attendance records of meetings and 
determine Implementation and process* 

Audit Findings: In review of a sample of the attendance records, 

and discussion with project staff, It was determined that these activities arc 
being completed as specified. Some of the objectives referred to the first 
year of operation have been modified to some extent with the continuing 
years. The Interim evaluation report adequately presents Information regarding 
these objectives. 

Handicap Component 

Product Objective 1; Each child Identified as learning disabled and 

scores below average on social growth and 
Independence will Increase his score. 

Audit Activities; Review and Inspect data. 

Audit Findings; As previously agreed to between the project and 

the auditor, the analysis of data related to this objective Is being postponed 
until the final evaluation report to permit allocation of resources to other 
areas. 

Product Objective 3; Each PCEE child Identified as emotionally disturbed 

will decrease In this rating on the basis of the 
program .. 

Audit Activities; Review data. 

Audit Flndln<3s; The design specified a t-test analysis of the 

data. This analysis Is completed and presented on pages 97 and 98 of the 
Interim evaluation report. 
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Parent Cwnponent - Handicapped 

Process Objective I; The parents of pupils Identified as learning 

disabled will have an opportunity to confer 
with specialists. 

Process Objective 2: The parents of pupils Identified as functioning 

within an Intellectual ability range of mental 
retardation will have an opportunity to confer 
with specialists. 

Process Ob jective 3: The parents of children Identified as emotionally 

disturbed will have an opportunity to confer 
with specialists. 

Audit Activities; Review specialists' reports. 

Audit Findings; In review of specialists' reports and discussions 

with staff, It was verified that services were being provided to parents 
of these types of children. 
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S,;CT!ON IV 
RECOMMENDATIONS 



This section of the report which usually contains reco^endatlons for 
the project's consideration has been Incorporated Into the Specific Audit 
Findings. Section III. |„ p„t, ... ,„ relationship to the develop«»nt 

of the Curriculum Guld ™ber of concerns are Indicated which were 

discussed with the project director durin, the site visits. It Is anticipated 
that these sujsesttons have already been considered by the project In Its 
development of the Curriculum Guide. 
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RRSPONSE TO THE INTERIM AUDIT REPORT 

PARENT-CHILD EARLY EDUCATION PROGRAM 

USOE Project No. OEG-0-71-1748 (290) 
Title III Sec. 306 ESEA 



Ferguson Reorganized School District R-2 
Ferguson, Missouri 



Submitted by: 




Assistant Superintendent 
Elementary Education 



May 10, 1974 



RESPONSE to THg INTERIM AUDIT REPORT 

We find. the Interim Audit Report submitted by Dr. Gary 
Mohrenweiser of Educational Management Services, Inc.! to 
be an accurate report of his findings during his on-^ite 
visit to the project on February 15 and 16, 1974. The 
report also correctly reflects the evaluation of Dr. Walter 
L. Hodges, consultant in early education, Who visited the 
project on March 23, 1974. visxtea tne 

fL*"®®^"^! report, we would like to make the follow- 

mg comments. 

1. We appreciate the r«narks stated under general audit 
findings, we are particularly pleased that the 
apparent effectiveness of the total program is a 
result of the coordination of various components 
and the conmitment on the part of both parents and 

2. In regard to the use of the home activity guide, we 
agree that this material is an important part of 
dissemination. The guides have undergone a yearly 
revision and, at this point, we believe that they 
reflect the needs of parent and child and follow 
our curriculum plan. 

3. The comments concerning the curriculum guide state 
the problem involved in developing a guide which 
deals with specific objectives and yet provides a 
comprehensive program. We believe that the various 
sections of the curriculum guide provide not only 
the rationale for the program, but ways in which 
the program may be implemented. Activities for 
each skill objective are given which emphasize the 
varied experiences involved and in a sense brinq 
the objective "to life." The means by which the 
total curriculum works together has been added 
through a human interest description of the Saturdav 
School Day and the home teaching visit. A section ' 
^'S^^?^*^*^^^*^ materials used in the program has been 
added also. Certain objectives have been restated 
and a few changes were made in the additional skills 
list which focuses on extending skills for those 
children who exhibit a readiness for more difficult 
skill attainment. 

in summation, we are pleased with the report of the auditor 
ami appreciate the response to various phases of tbn Parent- 
Chiifl Early Education Program. 
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APPENDICES 

A Pr^uency Tabulation of PCEE Pupils' Scores on the 
Preliminary Screening Battery Administered at the 
Beginning and End of the Program Year: 

A-1 First Project Year 
A~2 Second Project Year 
A-3 Third Project Year 



B Teacher Ratings of PCKE Pupils and Parents on the Items 
of the Home Teaching .< port: 

B-la First Project Year, Fall 

B-lb First Project Year, Spring 

B-2a Second Project Year, Fall 

B-2b Second Project Year, Spring 

B-3a Third Project Year, Fall 

B-3b Third Project Year, Spring 



C Teacher Ratings of PCEEP and Kindergarten Pupils Self 
Esteem: 



C-la First Project Year, PCEEP Pupils, Pall 

C-lb First Project Year, PCEEP Pupils, Spring 

C-lc Second Project Year, Kindergarten Pupils, Fall 

C-2a Second Project Year, PCEEP Pupils, Fall 

C~2b Second Project Year, PCEEP Pupils, Spring 

C-2c Third Project Year, Kindergarten Pupils, Fall 

C-3a Third Project Year, PCEEP Pupils, Fall 

C-3b Third Project Year, PCEEP Pupils, Spring 



D Parent Ratings of Pupils' Behavior on the Items of "My 
Preschool Child" made Prior to Entry into the PCEE Pro- 
gram and on "My Kindergarten Child" at the time of Entry 
Into Kindergarten: 

D~l First Project Year Pupils 
D-2 Second Project Year Pupils 



E Results of Analyses of Variance and Duncan's Multiple 
Range Tests with Extension for Unequal Replications for 
Entering Kindergarten Pupils on "Introducing My Kinder- 
garten Child:" 

E-1 Second Project Year 
E-2 Third Project Year 
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APPENDICES (continued) 

P Results of Analyses of Variance and Duncan's Multiple 
Range Tests with Extension for Unequal Replications for 
Entering Kindergarten Pupils on the Screening Test of 
Academic Readiness (STAR) s 

F-1 Second Project Year 
P-2 Third Project Year 

G Results of Analyses of Variance and Duncan's Multiple 
Range Tests with Extension for Itaequal Replications for 
Entering First Grade Pupils on the Stanford Early School 
Achievement Test, Level II (SESAT) 

H Percentile Rank Norms Developed for Entering Kindergarten 
Pupils on the Screening Test of Academic Readiness (STAR) ; 
for First Grade Students on the Stanford Early Scdiool 
Achievement Test (SESAT), Level II; and for Second Grade 
Pupils on the Stanford Achievement Test (SAT), Level 1$ 

H~la STAR Subtests 

H-lb STAR Totals 

H-lc STAR Summary 

H-2a SESAT, Level II Subtests 

H-2b SESAT, Level II First Four Subtests 

H-3a SESAT, Level 1 Subtests 

H-3b SESAT, Level 1 Combined Subtests 

H-3c SESAT, Level 1 Total Reading and Total Battery 

Teacher Ratings of Pupils Skill Developn^ntj 

H-4 First Project Year 
H-5 Second Project Year 
H-6 Third Project Year 

H-7 Initial Parent Ratings of Pupils Behavior on the Items of 
Preschool Child" - Third Project Year 

H-S Results of Analyses of Variance for Kindergarten Pupils on 
Items of the Kindergarten Home Teaching Report. 

I Teacher Ratings of Parents* Performance: 

I-l First Project Year 

1-2 Second Project Year 

1-3 Third Project Year 
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APPENDICES (continued) 



Summary of Initial and Pinal Teadier Patinas at Saf.,,*. 
day School and at Midyear Home Visits b5p?^ie^ Si!'"" 
rector and Midyear Ratings by Principals: ^ 

K-1 First Project Year 
K-2 Second Piroject Year 
K-3 Third Project Year 

p^^^!''*^ Tabulation of Parents' Ratings of Both PCEE 
Program and Teachers: 

L-1 Second Project Year 
L-2 Third Project Year 

Frequency Distributions of Further Diagnostic Screaninci 

M-l First Project Year 
M-2 Second Project Year 
M-3 Third Project Year 

•Su^L^^i^? Adjustment on Items of the 

jSj? i^^J/^^^"^"^ -Kindergarten Id- 

S^J'u li^^^ Project Year, PCEEP Pupils, Fall 

N-lb First Project Year, PCEEP Pupils, Spring 

N-lc Second Project Year, Kindergarten pSpill 

N-2a Second Project Year, PCEEP Pupils, Fall 

2 o £?f^^ Project Year, PCEEP Pupils, Spring 

Si*' S?}*^? I'^i^''^ Kin^rgarten Pupils 

^"Iw S'^®^®^ PCEEP Pupils, Pall 

N-3b Third Project Year, PC^p Pupils, Spring 

?iS?''J^!^^''2® Further Screening Battery and 
toti?dedf P«Pil8 Identified as MentSl^ 

0-1 First Project Year 
0-2 Second Project Year 
0-3 Third Project Year 
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APPENDICES (continued) 



P Pinal Report, Sub-Component for the EmoUonally Handi- 
capped, Sidney Kasper, Ph.D. 

Q Pinal Report, Sub-Component for the Mentally Retarded. 
Allan Yater, Ph.D. 

R Final Report, Clinical Audiolcgy, Sidney L. Schoenfeld 



ERIC 



APPENDIX A-1 



Frequency Tabiilations of PCEE Pupils' Scores on The Preliminarv 
Screening Battery Administered at the BegiSling anfiirol^ 
^^^J^^^^ year: Slosson Intelligence Test, Sievers 
Dif ferentxal Language Facility Test (Subtest 3) , 
and the Beery Developmental Test of Visual 
Motor Integration* 




Scores in 
Months 

30 or less 
31-32 
33-34 
3'^ -36 
37-38 
39-40 
4l-.i»2 
43-44 

45-46 
47-48 
49-50 

51-5? 
53-54 
55-56 
57-58 
59-60 
61-62 
63-64 
65-66 
67-68 
69-70 
71-72 
73-74 
75-76 
77-78 
79-80 
81-82 
83-84 
85-86 
87-88 
89-90 
91-92 
93-94 
95-96 
97-98 
99-100 
101-102 
103-104 
105 or above 



Slosson 
Pre 

15 

1 
1 

3 

6 

4 
10 
13 
25 
33 
44 
48 
66 

69 
82 
68 

73 
56 
46 
33 
27 
22 
12 

9 
8 
6 
6 
2 



(M.A.) 

Post 



Sievers 
Pre 

50 

14 
20 

18 
35 

68 
86 



(L.A. ) 

Post 



Beery (P. A.) 
Pre Post 



1 

3 
1 

124 

4 85 

10 

6 74 

9 70 

18 

27 49 
35 30 
42 

49 22 

55 27 
50 

69 12 
43 6 
42 

56 2 
50 
42 
40 

27 
16 

15 
9 
14 

8 
6 
3 

5^ 

•At the beginning of the program 
were eons Ide red untes table with t 
lI{':cnc-o Tor.t,. lUx were unteiU,ablo 
Tct't, and eleven pupils were unte 
fieery Teat. The number of pup I It-, 
end of the pro^^irani year was 7*56, 
the beginning of the year. 



2 
6 

7 

23 

50 
68 

63 
68 

76 
54 
1 
81 
73 

58 
55 

52 
18 



45 
27 
67 
1 
1 

35 

86 
96 

49 
41 

68 
104 

92 
30 
8 

13 
10 
2 

5 
1 

3 

1 
1 



3 
2 

7 



17 
38 
34 
35 
51 
122 
1 

165 
55 
58 

43 
25 
20 

22 
12 
10 

1 
12 

7 



6 
4 



3 
1 



year five pupils 
he Slo;?son Intel- 

wlth the Sievers 
n table with the 

tested at the 
a drop of 42 from 
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APPENDIX A-3 

^"?«f!?S^c'^^^"^^^^°"^ °^ Pupils* scores on the Prelim-. 

Pnr:!J"?K^*^''^^y Administered at the Beginning 
and End of the Third Program Year: Slosson In- 
telligence Test, Gramma tic Closure Subtest 
(IPPA) , and Beery Visual Motor Inte- 
gration Test *(N « 692) 



Slosson (M.A.) 



Scores in Months 



22 or 
23 - 
25 - 
27 - 
29 - 
31 - 
33 - 
35 - 
37 - 
39 - 
41 - 
43 - 
45 - 
47 - 
49 - 
51 - 
53 - 
55 ~ 
57 - 
59 - 
61 - 
63 - 
65 - 
67 - 
69 - 
71 - 
73 ~ 
75 - 
77 - 
79 - 
81 *• 
83 - 
85 - 
87 - 
89 - 
91 - 



less 
24 
26 
28 
30 
32 
34 
36 
38 
40 
42 
44 
46 
48 
50 
52 
54 
56 
58 
60 
62 
64 
66 
68 
70 
72 
74 
76 
78 
80 
82 
84 
86 
88 
90 
92 



Pre 



ITPA 
Grammatic 
Closure Subtest 
(L.A.) 



Beery (P. A.) 



5 


2 


6 


4 






1 




3 








1 


1 


3 








1 




13 


2 


37 


2 


2 
3 








22 


O 








68 


i; 


4 




11 








3 


1 


3 








4 




33 


3 






10 




35 


12 


42 


4 


18 




1 




1 


21 


3 


49 


20 


86 


15 


17 


1 






94 


26 


38 


7 


49 


12 


73 


22 


33 


3 


41 


21 


45 


27 


55 


11 


42 


33 


52 


36 


54 


14 


64 


30 


82 


100 


64 


18 


60 


29 




59 


19 


57 


54 


52 


175 


73 


28 


34 


55 


7 


52 


50 


43 


40 


58 


10 


57 


48 


55 


45 


52 


5 


32 


33 


43 


33 


62 


8 


38 


22 


45 


17 


47 


4 


29 


17 


50 


2 






14 


26 


18 


55 


3 


16 


9 


43 


15 


43 


1 


10 


7 


42 






1 


13 


10 


42 


8 


22 




4 


35 




2 




11 


4 


41 


3 


24 




9 


5 


31 
28 


4 


12 
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APPENDIX A-3 (continued) 







Slosson 


(M.A.) 


ITPA 


Beery 


(P. A. 










Gramma tic 












Closure 


Subtest 














a. A.) 






Scores in 


Months 




«^ost 


Pre 


Post 


Pre 




93 - 


94 


1 


13 








Post 


97 - 
99 - 


98 
100 


1 

1 


10 
16 
9 


1 


14 
11 




1 
2 


101 - 


102 




5 










103 - 


104 




4 




2 






105 - 


106 




1 




4 




6 


107 - 


108 












109 - 


110 








3 
6 






111 + 






2 


1 
1 







•The number of pupils whose scores are repre- 
DuSlff is '"^^ Appendix includes only those 
gr^ ye«! ''^'^ ^"^"^ ^""^"^ the pro- 
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APPENDIX C-lc 



Results of Analyses ot Variance and Duncan's Multiole Rano*» 
Tests with Extension lor Unequal Replications fo^Enterino 

Snri^'^'^H ^'^'i^ ^^'^'^ •'^^^ ^^^^^ EsLem'^Sca^S" 
and on "The Kindergarten School Adjustment Scale- 



Item 



SELF ESTEEM SCALE 

1. Child adapts easily 
to new situations - 
feels confortable 
in ni.w settings, 
enters easily into 
new activities 

2. Child becomes uo- 
s^t by failure or 
other strong 
stress 



1.90 n.s 



<1 n.s 



Group ^ 



PCEE 
P-S 

Control 



PCEE 
P~S 

Control 



X and 
Duncan's, 
Results' 



Standard 
Deviation 



3.79 
3 .78 
3.68 



3.86 
3.88 
3.85 



.86 
.95 
.93 



.94 
. 86 
.96 



3. Child seeks much 
support and re- 
assurance from his 
peers or the 
teacher 



1 .24 n.s. 



PCEE 
P-S 

Control 



3.73 
3.72 
3.62 



.98 
.99 
1.03 



4. Child continually 
seeks attention 



5. Extent to which 
child shows a 
sense of self 
esteem 

KINDEKGARTEN SCHCKIL 
ADJUSTMENT SCALE 



PCEE 

4.60 p<.025 P-S 

Control 



PCEE 

4.78 p<.01 P-S 



Control 



4.01 

3.76 a,b 
3.94 



3.42 

3.56 c,d 
3.29 



1.01 
1.15 
1.09 



.96 
1 .00 
.97 



1. Relationships with 
peers in kinder- 
garten 

2. Relationships with 
kinde rgarten 
school t€»acht?rf: 



2. 82 n.s . 



1.54 n.s. 



PCEE 
P-S 

Control 

PCEE 
P-S 

Control 



4.05 
3.94 
3.91 

4.10 
3.98 
4.02 



.92 
1.01 
.98 

.96 
.97 
.93 



{(•ont 'd. ) 



ERIC 



APPENDIX C~lc (Cont'd.) 



•r» ^ 

.*.tem 




F 


1 

Group 


TT and 
Duncfim*s 
Results "^^ 


Standard 
Deviation 


3. Creative use of 
individual ac- 
tivities 


<1 


n . s . 


PCEE 
P-S 

Control 


3.98 
3.93 
3.90 


.92 
.96 


4. Signs of behavior- 
al immaturiry 


<1 


n.s . 


PCEE 
P-S 

Control 


4.17 
4.15 
4.15 


.96 
1.02 
.98 


5. Signs of behavior- 
al eccentricity 


<1 


n.s. 


PCEE 
P-S 

Control 


4.13 
4.07 
4.11 


1.02 
1.02 
1.07 



Entering kindergarteners were identified as belonging to one of 
three groups: PCEE = pupils who had participated in the first 
project year program (N«679) ; pupils with preschool experience 
(N=200) J and. Control « pupils with no preschool experience of 
any kind (N«306) . 

> 

'Results of the Duncan's Multiple Range Tests are given using 
the following codes: 

a « the PCEE mean was statistically sijfnif icantly higher than 

the preschool group mean, 
b « the PCEE mean was statistically significantly higher than 

the control group mean, 
c = the Preschool mean was statistically significantly higher 

than the PCEE group mean, 
d = the Preschool n^an was statistically significantly higher 

than the control group mean, 
e = the Control group mean was statistically significantly 

higher than the PCEE group mean, 
f « the Control group mean was statistically significantly 

higher than the preschool group n®an. 
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APPENDIX C-2c 



esults of Analyses of Variance and Duncan's Multiple Range Tests 
ith Extensions for Unequal Replications for Entering Kindergarten 
Pupils (1973) on -The Self -Esteem Scale" and on -The Kinder- 
garten School Adjustment Scale- 



Item 



Group' 



Mean and, 
Duncan's' 
Results 



Standard 
Deviation 



SELF-ESTEEM SCALE 

1. Child adapts easily to 
new situations, feels com- 
fortable in new settings, 
2Rters easily into new 
activities : 

2. Child becomes upset by 
failures or other strong 

Jstresses as evidenced by 
such behaviors as pouting, 
whining, or withdrawing: 

3. child seeks much support 
and reassurance froir his 
peers or the teacher, as is 
evidenced by seeking their 
nearness or frequent inqui- 
ries as to whether he is 
doing well: 

4. Child continually seeks 
attention, as evidenced by 
such behaviors as speaking 
out of turn and making un- 
necessary noises: 

5. Extent to which child 
shows a sense of self- 
esteem, self-respect, and 
appreciation of his own 
worthiness : 

KINDKRnARTEN .".CfJOOL 
ADJUSTMI'INT SCALE 

1. Relationships with 
peers in kindergarten 



4,46 < .025 P-S 

Control 



PCEE 
2.28 n.s. P-S 

Control 



PCEE 
2.49 n.s. P-S 

Control 



PCEE 
3.09 <.05 P-S 

Control 



PCEE 
4.49 <.025 P-S 

Control 



3.70 <.05 



PC13E 
P-^5 

Control 



3.67 
3.81 
3.54 



3.72 
3.77 
3.63 



3.44 
3.55 
3.36 



3.86 
3.65 a 
3.71 



3. 16 

3.28 b,d 

2.98 



3.85 
3.75 b 
3.63 



.87 
.88 
.87 



.98 
1.02 
.92 



.99 
1.01 
.93 



1.14 
1.17 
1.03 



.98 
.97 
.90 



.97 
.99 
.90 



(Continued) 
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APPENDIX c-2c (Continued) 



Item 


P 


Group^ 


Mean and 
Results 


btandard 
Deviation 


2. Relationships with 
kindergarten school 
teachers 


2.85 n.s. 


PCEE 
P-S 

Control 


3.96 
3.82 
3.79 


.94 
1.04 
.95 



individual activities 



4. Signs of behavioral 
immaturity 



5. Signs of behavioral 
eccentricity 



4.54 <.025 



4.12 <.025 



1.31 n.s 



PCEE 
P-S 

Control 

PCEE 
P-S 

Control 

PCEE 
P-S 

Control 



3.76 

3.80 b,d 
3.52 

4.13 

4.18 b,d 
3.92 

4.12 
4.07 
3.98 



1.01 
1.02 
1.06 

1.01 
1.03 
.99 

1.05 
1.17 
1.02 



^Entering kindergarteners were identified as belonging to one of three 
1117% rffj P^^i'" participated in the^eLnd project 

exnLi!n^« '* ?;7^' ^^S^i^ ""^^ ^^^^^ preschool 

s^or:n;\Ld'U'*/j^5?r'"' ^ ""^''^ ^'^^^^^^^^ 

'fo^^owLfc^es?""''^"*^ Multiple Range Tests are given using the 

a = the PCEE mean was statistically significantly higher than 
the preschool group mean, 

b » the PCEE mean was statistically significantly higher than 
the control group mean. ^ 

c ^ the Preschool mean was statistically significantly higher 

than the PCEE group mean, 
d « the Preschool mean was statistically significantly higher 

than the Control group mean, 
e « the Control group mean was statistically significantly 

higher than the PCEE group mean, 
f the Control group mean was statistically significantly 

higher than the preschool group mean. 
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APPENDIX D-1 



Parent Ratings of PCEE Pupils' Behavior (N » 625) at the Time 
of Entry into the PCEE Program (1971)~and at the Time 
of Entry into Kindergarten (1972) 







2 

Regularly 


1 

Sometimes 


Not 


0 

Yet 


Blank 


1. 


Child sn^iDS buttons 

and zips clothing 


1971 
1972 


^ X, c 


(82$) 


?87 


V H D * / 

(18$) 


25 
3 


( H) 
( 1$) 


1 
33 


2. 


Child soes to the 
toilet by himself 


1971 
1972 


•578 
577 


\ ✓ ^ / 

(971) 


16 


( 3$) 


1 


(<1X) 
(<1$) 


1 

31 


3. 


Child takcG p;ood c.irc 
of thinra he uso.n 


1971 
1972 


;'8i< 
360 


(^6515) 
(6255) 


■^18 
^2^4 


(38$) 




( 4?) 
(<1$) 


I 

34 




Child pays attention 
and concentrates well 


1971 
1972 


220 
25^ 


(355K) 


387 
329 


(62$) 
(56$) 


17 
6 


( 3$) 

( 1$) 


1 
36 


5. 


Child follows simple 
directions without 
reminding 


1971 
1972 


255 
302 


(515S) 


358 
287 


(57$) 
(48$) 


11 
4 


( 2$) 
( 1$) 


1 
32 


6. 


Child tells what he 
wants or needs 


1971 
1972 


583 
5H 


(93$) 
(9256) 


no 

50 


( 7$) 
( 8$) 


1 
0 


(<1$) 
( 0$) 


1 
31 


7. 


Child takes turns 
and shares 


1971 
1972 


292 
362 


(^7$) 
(61$) 


327 
230 


(52$) 
(39$) 


5 
2 


( 1$) 
«1$) 


1 
31 


8. 


Child remembers rules 
of ^^ames he plays 


1971 
1972 


207 
335 


(33$) 
(57$) 


353 
2^1 


(57$) 
('<1$) 


64 

1 I? 


(10$) 
( P$) 


1 
37 


9 . 

✓ • 


Child Drefers to nlav 
alone 


1971 
1972 


16 


( 2%) 


^87 


(75$) 


1?1 
1P8 


(19$) 
(2:'$) 


1 


10 


few other children 


1971 
1972 


338 


(59$) 


C OH 

235 


(^1$) 


8 
3 


( 1$) 
( 1$) 


2 
49 


11 . 


Child plays with 
many children 


1Q71 
1972 


1 O ti 

loM 
221 


(29$) 
(38$) 


354 


(57$) 
(56$) 


86 
37 


( 6$) 


43 


12. 


Child helps with sim- 
ple household Jobs 


iy f 1 
1972 


331 
339 


(53$) 
(57$) 


278 
2^49 


(^5$) 
(^2$) 


15 
5 


( 2%) 
( 1$) 


1 
32 


13. 


Child speaks* In sen- 
tences cf five or 
more wordij 


1971 
1972 


572 
573 


(92$) 
(96$) 


47 
20 


( 8$) 
( 3$) 


5 
1 


( 1$) 
«1$) 


1 
31 




Child Identifies 
six or ;norc - olor:: 


1971 
1972 


^33 
559 


(69$) 
(95$) 


104 
23 


(17$) 
( ^»$) 


7 


(1^?) 
( It) 


1 
36 


15. 


Child recites rhymes, 
sings songs 


Wl 
J972 


351 
^27 


(56$) 
(72$) 


219 
151 


(35$) 
(26%) 


54 
12 


( 9$) 
( 2$) 


35 








(cont'd. ) 
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APPENDIX D-1 (cont'd. ) 



Sometimes 



0 iUan> 
Not Yet 



16. Child tells how 
things are alike 
or different 

17. Child identifies a 
few letters of the 
alphabet 

18. Child ldentifl»?s many 
letters of the alpha- 
bet . 

19. Child prints his 
first name correctly 

20. Child tells his 
whole name 

21. Child tells his 
address 

22. Child tells his 
telephone number 

23. Child counts from 
i to 10 or beyond 

Child can ride a tri- 
cycle or bicycle 

Child runs, hops, 
and Jumps 

Child claps or march- 
es in time to music 

Child uses scissors 
with control 



Child has trouble 
with eatinp 

Child has trouble 
with sleeping 



1 1971 
1972 


314 
^38 


(50$) 
ilH) 


266 
1^8 


C^3$) 
(25$) 


kk 
k 


( 7$) 
( 1$) 


1 
35 


1971 
1972 


313 
^71 


(50$) 
(82$) 


173 
83 


(28$) 
(1^$) 


138 
19 


(22$) 
( 3$) 


1 

52 


1971 
19f 


ro8 

3oO 


(33$) 
(65$) 


100 


(16$) 
(1^^$) 


316 
117 


(51$) 
(?0$) 


1 
kk 


1971 


139 

ii ) 1 


(22$) 
(71$) 


105 
122 


(17$) 
(21$) 


380 
^7 


(61$) 
( 8$) 


1 
35 


1971 


^72 


(76$) 
C97$) 


105 
16 


(17$) 
( 3$) 


^7 


( 8$) 
( 1$) 


1 
38 


1971 


136 

O Jl c 


(22$) 

f Cnel \ 

(oO$) 


193 
156 


(31$) 
(27$) 


295 
76 


(n$) 
(13$) 


1 
^8 


1971 
ly f d . 


60 

259 


(10$) 
(^5$) 


Ik 
115 


(12$) 
(20$) 


^90 
202 


(79$) 
(35$) 


1 


1971 


i»66 

CCA 

559 


(75$) 
(95$) 


99 
25 


(16$) 

( ^$) 


59 
7 


( 9$) 
( 1$) 


1 
3^ 


1971 
1972 


611 
579 


(98$) 
(98$) 


10 
7 


( ?$) 

( U) 


'» 


( 1$) 
( 1$) 


1 
3^ 


1971 
1972 


601 
578 


(96$) 
(98$) 


23 
13 


( ^$) 

(22$) 


0 

1 


( 0$) 
«1$) 


1 
33 


1971 
1972 


398 
^50 


(6^$) 
(76$) 


196 
129 


(31$) 
(22$) 


30 
11 


( 5$) 
( 2$) 


1 
35 


1971 
1972 


21^ 
391 


(3^$) 
(66$) 


289 
183 


W%) 
(31$) 


121 
15 


(19$) 
( 3$) 


1 
36 



2 

Often 



Once in a 
While 



0 

Not at 

All 



Blank 



1971 


75 (12$) 


278 


1972 


52 ( 9$) 


223 


1971 


23 ( 


liJ5 


1972 


11 ( 2$) 


93 




(cunt 'U. ) 





270 (i43$) 2 

30i4 (53$) 

^15^ (73$) ^ 

^68 (82$) 53 
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APPENDIX 0-1 (cont»d. ) 



2 

Often 



Once in a 
While 



0 

Not at 
All 



Blan 



30. Child has trouble 
with stomach 
Irregularities 

31. Child has trouble 
getting alonR 
with children 

32. Child has trouble 
setting along 
with adults 

33. Child has trouble 
with unusual fears 

3^. Child has trouble 
with nervousness 

35. Child has trouble 
with thumbsucking 

36. Child has trouble 
with overactivity 

37. Child has trouble 
with daydreaming 

38. Child has trouble 
with temper tantrums 

Child has trouble 
with crying 

Child has trouble 
with lying 

Child has trouble 
with tearing or 
breaking things 

Child has trouble 
with wetting 

Child has trouble 
with speech 



' 1971' 
1972 


7 C 1%) 
3 ( 1%) 


111 (18$) 
103 (18$) 


504 (81$) 3 
474 (82$) 45 


1971 
1972 


106 (17%) 
56 (10%) 


297 (48$) 
228 (40$) 


-^19 (3'">$) 3 
^^93 (51$) m8 


1971 
1972 


114 (IS%) 
60 (10$) 


173 (28$) 
120 (21$) 


335 (54$) 3 


1971 
1972 


17 ( 3%) 
10 ( 2%) 


219 (35$) 
130 (22$) 


386 C62a;) 3 


1971 
1972 


12 ( 2%) 
7 ( 1%) 


176 (28$) 
137 (24$) 


^3^ C70«) 3 

^ -J ^ \ i J P i 


1971 
1972 


86 (U%) 
51 ( 9%) 


59 ( 9$) 
54 ( 9$) 


478 (77J5) 2 
475 (82$) 45 


1971 
1972 


55 ( 9%) 
22 C H%) 


1Q8 (32$) 
136 (24$) 


369 (59$) 3 
420 (73$) 47 


1971 
1972 


9 ( 1%) 
3 ( 1%) 


185 (30$) 
146 (25$) 


429 (69$) 2 
429 (74$) 47 


1971 
1972 


28 ( H%) 
13 ( 2%) 


328 (53$) 
230 (40$) 


267 (43$) 2 
338 (58$) 44 


1971 
1972 


38 ( 6%) 
29 ( 5%) 


403 (65$) 
312 (54$) 


182 (29$) 2 
242 (42$) 42 


1971 
1972 


11 ( 2$) 
7 ( 1$) 


280 (45$) 
235 (41$) 


332 (53$) 2 
337 (58$) 46 


1971 
1972 


6 ( 1%) 
1 «1%) 


251 (40$) 
122 (21$) 


365 (59$) 3 
456 (79$) 46 


1971 
1972 


43 C 7%) 
25 ( H) 


129 (21$) 
72 (12$) 


451 (7:?$) 2 
483 (83$) 45 


1971 
1972 


50 ( S%) 
29 ( 5%) 


165 (27$) 
73 (13$) 


407 (bZ>%) ? 
474 (8?$) 4P 



(cont'd.) 
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APPENDIX D-1 (cont»d.) 



• 




2 


1 

Sometimes 


WO 1/ 


G 


Blank 




Child is read to 


1971 

1072 


360 (581) 


252 
248 


(40$) 
(42$) 


11 

r 
0 


( 2$) 
( 1$) 


2 
38 




Child goes tc 
library 


1971 
1972 


240 (39%) 
160 (27$) 


183 
272 


(29$) 
(46$) 


199 
158 


(32$) 
(27$) 


3 
35 


^6. 


Child watches 
Sesame Street 


1971 
1972 


335 (54$) 
339 (58$) 


241 
222 


(39$) 
(38$) 


46 
28 


( 7$) 
( 5$) 


3 
36 


47. 


Child takes trips 
outside the 
community 


1971 
1972 


385 (62$) 
335 ('M%) 


220 
239 


(35$) 
(41$) 


17 
35 


( 3$) 
( 3$) 


3 
36 



APPENDIX D-2 



PRren£ Ratings of PCEE Pupils' Behavior (N = 525) at the Time 
of Entry into the PCEE Program (1972) and at the Time of 

Entry into Kindergarten (1973) 







2 

Regularly 


1 

Sometimes 


0 

Not Yet 


Blank 


Umld snaps* buttons » 


197i2 


269 (52%) 


^ Aw MAS M§ k 

231 (46%) 


18 


( 3%) 


7 


and sips clothing 


1973 


370 (83%) 


71 (16%) 


7 


( 2%) 


77 


Child goes to the 


1972 


487 (94%) 


30 ( 6%) 


1 


(<1%) 


7 


toiiat oy mnifldix 


1973 


435 (97%) 


13 ( 3%) 


0 


( 0%) 


77 


Child takes good oare 


1972 


223 (43%) 


272 (53%) 


23 


( 4%) 


7 


fciiiiigo no 14009 


17 f 3 




168 (38%) 


1 


(<1%) 


77 


Child pays attention 


1972 


192 (37%) 


319 (62%) 


7 


( 1%) 


7 


emu CponGenv^ra^ee weii 


1 

iy f 3 




223 (50%) 


4 


( 1%) 


77 


• Child follows simple 


1972 


202 (39%) 


308 (60%) 


7 


( 1%) 


8 




ly ( 3 


OAl itiAQL\ 


405 (46%) 


2 


«1%) 


77 


minding 












^ ^^41^ I'aHa isy^A^ 1%A drift f^^Ai 


I 7 f «* 


4f0 \ycyo) 


39 ( 8%) 


3 


( 1%) 


7 


or needs 


1973 


411 (92%) 


37 ( 8%) 


0 


( 0%) 


77 


r tf^^%4l^ ^aIfaa 

fe v#fiuiQ MKes rums 


1 077 

iy f c 


cSl (45yo) 


2o4 (55%) 


3 


( 1%) 


7 


and shares 


1973 


276 (62%) 


171 (38%) 


1 


«1%) 


77 


• w/niia rememoers ruies 




1*70 i 1 A Off \ 

17o (34%) 


288 (56%) 


52 


(10%) 


7 


of games he plays 


1973 


282 (54%) 


161 (30%) 


3 


( 1%) 


79 


}, Child prefers to 


1972 


17 ( 3%) 


393 (76%) 


107 


(21%) 


8 


play alone 


1973 


20 ( 4%) 


332 (74%) 


96 


(21%) 


77 


K Child plays with a 


1972 


300 (58%) 


209 (40%) 


9 


( 2%) 


7 


few other children 


1973 


262 (58%) 


182 (41%) 


4 


( 1%) 


77 


Child plays with 


1972 


167 (32%) 


285 (55%) 


66 


(13%) 


7 


nuusy children 


1973 


183 (41%) 


244 (54%) 


21 


( 5%) 


77 


Child helps with simple 


1972 


249 (48%) 


264 (51%) 


4 


( 1%) 


8 


household jobs 


1973 


255 (57%) 


188 (42%) 


5 


( 1%) 


77 
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APPENDIX D-2 (Continued) 



Item 

13* Child speaks in sen« 
tences of five or more 
words 



1972 
1973 



Regularly Sometimes 



491 (95%) 
438 (98%) 



25 ( 5%) 
10 ( 2%) 



Not Yet Blank 

2 «J%) 7 
0 ( 0%) 77 



18. 
20. 



23. 
24* 



wMaaU XUfwCXXIOo SIX 

or more colors 


j 1 y72 
1973 


355 (68%) 
:t7 (77%) 


94 (18%) 
94 (21%) 


70 (13%) 
7 ( 2%) 


6 
77 


flings songs 


1 1 0*79 
1 I 7 f 6 

1973 


271 (52%) 
424 (95%) 


211 (41%) 
18 ( 4%) 


37 ( 7%) 
6 ( 1%) 


6 
77 


Cllilcl tfills bdw thinflTfi 

are alike or different 


1 1 Q77 

j 1973 


345 (77%) 


217 (42%) 
100 (22%) 


28 ( 5%) 
2 «1%) 


6 
78 


Child identifies a few 
letters of the alphabet 


i 1Q72 
1973 


383 (86%) 


146 (28%) 
56 (13%) 


85 (16%) 
8 ( 2%) 


6 
78 


Child identifies m&nv 
letters of the alphs.bet 


1 1972 
1973 


313 (70%) 


III (21%) 
63 (14%) 


234 (45%) 
70 (16%) 


6 
79 


Child prints his first i 
name correctly 


1 1Q72 
1973 


347 (78%) 


85 (16%) 
83 (19%) 


300 (58%) 
17 ( 4%) 


6 
78 


Child tells his whol^ 
name 


1 07^ 
j 1 7 r b 

1973 


^UO (7970; 
422 (94%) 


73 (14%) 
25 ( 6%) 


38 ( 7%) 
0 ( 0%) 


6 
78 


Chile) ^aIIa hill Arlf9«*Aaa i 


1973 


1^4 (247o) 
247 (55%) 


147 (28%) 
130 (29%) 


248 (48%) 
70 (16%) 


6 
78 


Quid tells his telephone | 
number | 


1972 
1973 


60 (12%) 
199 (45%) 


63 (12%) 
80 (18%) 


396 (76%) 
167 (37%) 


6 
79 


Child counts from 1 to | 
10 or beyond 1 


1972 
1973 


390 (75%) 
439 (98%) 


86 (17%) 
6 ( 1%) 


43 ( 8%) 
2 «1%) 


6 
78 


Child can ride a bicycle 1 
or tricycle 1 


1972 
1973 


500 (96%) 
441 (99%) 


17 ( 3%) 
3 ( 1%) 


2 kl%) 

3 ( 1%) 


6 
78 


Child nms, hops, j 
and jumps | 


1972 
1973 


489 (94%) 
441 (99%) 


29 ( 6%) 
6 ( 1%) 


1 «1%) 
0 ( 0%) 


6 
78 


Child claps or marches j 
in time to music j 


1972 
1973 


345 (66%) 
345 (77%) 


154 (30%) 
96 (21%) 


20 { 4%) 
6 ( 1%) 


6 
78 
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APPENDIX D-2 (Continued) 



Item 




2 

Regularly 


1 

Sometimes 


0 

Not Yet 


Blan 




Child uses scissors 
witA control 


1972 
1973 


183 
305 


(36%) 
(68%) 


221 
127 


(43%) 
(28%) 


113 
15 


(22%) 
( 3%) 


6 
78 




Child is read to 


1972 
1973 


312 
262 


(60%) 
(59%) 


200 
177 


(39%) 
(40%) 


4 

7 


( 1%) 
( 2%) 


9 

79 




Child goes to the 
library- 


1972 
1973 


188 
114 


(36%) 
(26%) 


171 
204 


(33%) 
(46%) 


159 
127 


(31%) 
(29%) 


7 
oU 


0. 


Child watches Sesame 
Street 


1972 
1973 


292 
288 


(56%) 
(65%) 


185 
1 44 


(36%) 
(32%) 


41 
13 


( 8%) 
( 3%) 


7 
80 


a. 


Child takes trips out- 
side the commimity 


1972 
1973 


307 
237 


(59%) 
(53%) 


184 
195 


(36%) 
(44%) 


26 
13 


( 5%) 
( 3%) 


8 








2 

Often 


1 

Once in a 
While 


0 

Not At All 


Blax 




Child has trouble 
wiui eamng 


1972 
1973 


60 
34 


(12%) 
( 8%) 


247 
145 


(48%) 
(33%) 


212 
258 


(41%) 
(59%) 


6 
88 




Child has trouble 
w»cn Sleeping 


1972 
19V 3 


14 
7 


( 3%) 
( 2%) 


118 
70 


(23%) 
(16%) 


387 
357 


(75%) 
(82%) 


6 
91 


34. 


Child has trouble with 
stom^Rch irregularities 


1972 
1973 


6 
4 


( 1%) 
( 1%) 


92 
74 


(18%) 
(17%) 


421 
357 


(81%) 
(82%) 


6 
90 


35. 


Child has trouble getting 
along with children 


1972 
1973 


46 
43 


( 9%) 
(10%) 


257 
180 


(50%) 
(41%) 


216 
215 


(42%) 
(49%) 


6 
87 


36. 


Child has trouble getting 
along with adults 


1972 
1973 


51 
46 


(10%) 
(11%) 


165 
91 


(32%) 
(21%) 


303 
298 


(58%) 
(69%) 


6 
90 


7. 


Child has trouble with 
unusual fears 


1972 
1973 


17 
8 


{ 3%) 
( 2%) 


176 
87 


(34%) 
(20%) 


326 
338 


(63%) 
(78%) 


6 
92 


38. 


Child has trouble with 
nervousness 


1972 
1973 


18 
13 


( 3%) 
( 3%) 


137 
100 


(26%) 
(23%) 


364 
322 


(70%) 
(74%) 


6 
90 


9. 


Child has trouble with 
thtunbsuQking 


1972 
1973 


70 
29 


(13%) 
( 7%) 


34 
48 


( 7%) 
(11%) 


415 
358 


(80%) 
(82%) 


6 
90 
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APPENDIX D-2 (Continued) 



2 1 0 



: Item 




Oiten 


Once in a 
While 


Not At All 




40. 


Child Has trouble with 
overactivity 


1972 
1973 


35 ( 7%) 
25 ( 6%) 


148 (29%) 
87 (20%) 


236 
322 


(45%) 
(74%) 


(> 
9i 


1. 


Child has trouble with 
day dreaming 


1972 
1973 


5 ( 1%) 
4 ( 1%) 


144 (28%) 
92 (21%) 


370 
336 


(71%) 
(78%) 


6 
93 


42. 


Child has trouble with 
temper tantrums 


1972 
1973 


24 ( 5%) 
^ ( 2%) 


268 (52%) 
160 (37%) 


227 
269 


(44%) 
(62%) 


6 
81: 


3. 


Child has trouble with 
c rying 


1972 
1973 


( 6%) 
14 ( 3%) 


303 (58%) 
229 (53%) 


184 

i9:t 


(35%) 
(44%) 


( 


44 


x.a'nixci nas irouDi^ witii 
iying 


1972 
1973 


( 1%) 
( 1%) 


224 (43%) 
155 (36%) 


29 
273 


(56?:,) 
(63%) 


91 




Child has trouble with 
tearing or breaking things 


1972 
J973 


10 ( 2%) 
3 ( 1%) 


180 (35%) 
86 (20%) 


329 
347 


(63%) 
(80%) 


( 


6. 


Child has trouble with 
wetting 


1972 
1973 


33 ( 6%) 
n ( 3%) 


121 (23%) 
77 (18%) 


364 
348 


(70%) 
(80%) 


7 
89 


r7. 


Child has trouble with 
speech 


1972 
1973 


51 (10%) 
lt> ( 4%) 


112 (22%) 
62 (14%) 


356 
355 


(69%) 

(82%) 


o 



I 
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APPENDIX E-1 



Results of Analyses of Variance and Duncan's Multiple 
Range Tf>sts with Extension for Unequal Replica- 
tions for Entering Kindergarten Pupils (1972) 
on "Introducing My Kindergarten Child" 



Variable 



Child dresses self: 
gloves 



Child dresses self: 
coat, jacket, or 
sweater 

Child dresTses self: 
boots 



Child buttons, snaps, 
and zips clothing 



Child ties shoe- 
laces or bows 



Child goes to toilet 
by himself 



Child takes good 
care of things 
he uses 

Child pays attention 
and concentrates 
well 

Child follows simple 
directions without 
reminding 

Child tells what he 
wants or needs 



Child takes turns 
and shares 



Taha" 
Duncan's. 




^1 



n . s . 



PCEE 
P-S 

Control 



PCEE 

5.63 p<.005 P-S 

Control 



1.76 
1.78 
1.73 

1.90 

1.92 b,d 
1.82 



.47 
.47 
.50 

.32 
.29 
.42 



< 1 n .s . 


PCEE 


1.59 


.61 


P-S 


1.59 


.63 




Control 


1.59 


.62 


2 . 86 n . s . 


PCEE 


1.81 




P-S 


1.81 


.41 




Control 


1.74 


.47 


1.61 n.s. 


PCEE 


1.17 


on 


P-S 


1.28 


.87 




Control 


1.14 


.90 


< 1 n.s. 


PCEE 


1.97 


.18 


P-S 


1.98 


. 12 




Control 


1.98 


.17 


< 1 n.s . 


PCEE 


1.61 


.49 


P-S 


1.57 


.52 




Control 


1.59 


.52 


1.98 n.s. 


PCEE 


1.42 


.52 


P-S 


1.51 


.53 




Control 


1.42 


.52 


< 1 n.s. 


PCEE 


1.51 


.51 


P-S 


1.49 


.54 




Control 


1.48 


.53 


< I a .8. 


PCEE 


1.91 


.29 


P-S 


1.90 


.30 




Control 


1.89 


.33 


< 1 n.s. 


PCEE 


1.60 


.50 


P-S 


1.59 


.50 




Control 


1.61 


.50 



(Cont'd.) 
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APPENDIX K-1 {Cont»d.) 



Variable 



Child expresses 
feelings in ac- 
ceptable ways 

Child shows leader- 
ship in orrganizing 
games 

'^hild remi>mbers 
rules of james he 
plays 

Child finishes a 
game even if he is 
losing 

Child prefers to 
play alone- 



Child plays witTi a 
few children 



Child plays with 
many children 



Child helps with 
single household 
jobs 

Child finishes a 
task 



Child speaks in 
sentences of 5 or 
more words 

Chilt rec- tes riymos 
singi^ sont s 



Child identifies 
6 or more colors 



Groups 



<1 n.s. 



<1 n.s. 



PCEE 
P-S 

Control 

PCER 
P-S 

Control 



PCEE 

3.95 p<.025 P-S 

Control 



<1 n.s. 



< 1 n.s. 



<1 



n.s. 



n.s. 



n.s. 



<1 n.s. 



(Cont'd.) 



PCEE 
P-S 

Control 

PCEE 
P-S 

Control 

PCEE 
P-S 

Control 

PCEE 
P-S 

Control 

PCEE 
P-S 

Control 

PCEE 
P-S 

Control 



PCEE 

3.31 u<.05 P~S 



Control 



PCEE 

10.55 p<.005 P-S 



Control 



PCEE 

21.04 p<.005 P-S 



Control 



and 
Duncan's 
Results^ 



Standard 
Deviation 



1.63 


.51 


1.58 


.51 


1.64 


.50 


1.16 


.60 


X . 23 


.66 


1.17 


.62 


1.55 


.54 


1 e ft i_ ^ 

1.58 b,d 


.58 


1.45 


.60 


1.39 


.58 


1.40 


.61 


1.39 


.60 


.81 


.46 


. 84 


.46 


.85 


.46 


1. 58 


.50 


1.60 


.51 


1.56 


.53 


1.31 


.59 


1.35 


.58 


1.31 


.63 



1.55 .52 

1.51 .56 

1.53 .52 

1.45 .53 

1.47 .53 

1.44 .53 

1.96 .20 
2.00 c,d ,00 

1.97 .22 

1.70 .50 

1.81 b,c,d .46 

1.59 .56 

1.93 .29 

1.98 b,d .14 
1.80 .50 



ERIC 



APPRNDTX Cont'd.) 



Variable 

Child tells events 
of a story or 
experience 

Child tells his 
whole name 



Child tells his 
address 



Child tells his 

telephone 

number 

Child tells how 
things are alike 
or different 

Child identifies a 
few letters of the 
alphabet 

Child identifies 
many letters 



Child reads simple 
sentences 



Child counts 
from 1 to 10 or 
beyond 

Child recognizes 
numerals 0 to 10 



Child groups 
objects into sets 
of 0 to 10 



<1 n.s. 
6.87 p<.005 
3.00 n.s. 
<1 n.s. 
3.96 p<.025 
8.48 p<.005 
11.76 p<.005 
8.43 p<.005 
1.71 n.Sf 
25.22 p<.005 

17.59 p<.005 
(Cont'd.) 



GrouD^ 


' X and 
Duncan's 
Ke suits 


PCEE 


1.82 


P~S 


1.81 


f on ^ y"o 1 


1 • / O 


PCEE 




P-S 


1.89 a,b 


Control 


1.88 


PCEE 


1.46 


P-S 


1.39 


Control 


1.33 


PCEE 


1.10 


P-S 


1.05 


Control 


.96 



PCEE 
P-S 

Control 

PCEE 
P-S 

Control 

PCEE 
P-S 

Control 

PCEE 
P-S 

Control 

PCEE 
P-S 

Control 

PCEE 
P-S 

Control 

PCEE 
P-S 

Control 



1.73 
1.78 d 
1.65 



Standard 
Deviatio n 

.41 
.42 
.46 

.24 
.38 
.40 

.72 
.76 
.77 

. 89 
.92 
.91 

.46 
.43 
.55 



1.79 


.48 


1.81 b,d 


.42 


1.64 


.62 


1.44 


.81 


1.54 b,d 


.73 


1.19 


.90 


.23 


.56 


.27 b,d 


.60 


.09 


.31 


1.93 


.30 


1.90 


.39 


1.89 


.38 


1.75 


.53 


1.73 b,d 


.57 


1.44 


.74 


1.62 


.59 


1.56 b,d 


.65 


1.34 


.78 



ERIC 



APPENDIX E-1 (Cont'd.) 



Variable 



Child runs, hops, 
and juiT^s 



Child can ride 
a tricycle or 
bicycle 

Child aims and 
catches a ball 



Chi Id cl aps or 
marches in timo, 
with music 

Child skips 



Child works a 
puzzle of 12 or 
more pieces 

Child uses crayons 
and paint with 
control 

Child uses scissors 
with control 



Child includes major 
body parts and feat- 
ures in drawi nq a 
p«* rson 

Child prints his 
first namt:? 
correctly 

Child prints his 
v/hole name 
correctly 



1.47 n.fi. 



1 . 16 n . s . 



<1 n.s. 



2.77 n.s. 







X and 






X 


Duncan * 


Standard 




Group 


Results^ 


Deviation 




PCPF 


1 o o 
i •38 


.16 


. s . 


P-S 


1.99 


.10 




Control 


1.96 


.21 






X • y / 


.21 


• 3 • 


P-S 


1.99 


.07 




Control 


1.98 


.17 




PCEE 




. 5 1 


c 


P-S 


1.58 


.'•>3 




Control 


1 .62 


.52 




PCEE 


I m f J 


. 4 7 


s . 


P-S 


1 .74 


.46 




Control 


1.70 


.55 




PCEE 




. /O 


s . 


P-S 


1.58 


.71 




Control 


1.57 


.70 


:.005 


PCEE 


X • / u 


.51 


P-S 


1.66 b,d 


.59 




Control 


1.51 


.66 




PCEE 


1.73 


.48 


5 . 


P-S 


1.78 


.46 




Control 


1.68 


.52 


.05 


PCEE 


1.64 


.53 


P-S 


i . D J D ^ U 


. 08 




Control 


1 .53 


.65 




PCEE 


1.61 


.59 


. 005 


P-S 


1.59 b,d 


.65 




Control 


1. 38 


.73 




PCEE 


1.63 


.64 


005 


P-S 


1.44 a,b,d 


.75 




Control 


1.28 


.80 




PCFE 


.79 


.84 


005 


P-S 


.77 b,d 


. 82 




Control 


.58 


.76 



(Cont'd.) 
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APPENDIX E-1 (Cont'd) 



Variable 



Child has had trouble 
with eating (too much 
or too little) 

Child has had trouble 
with sleeping (too 
much or too little) 

Child has had trouble 
with stomach irregu- 
lari t ies 

Child h,j.s held t roubltj 
i}otti.ng along with 
chi Idron 

Child has had trouble 
getting along with 
adults 

Child has had trouble 
with unusual fears 



Child has had trouble 
with nervousness 



Child has had trouble 
with thumbs ucking 



Child has had trouble 
with overactivity 



v:hild has had trouble 
with daydreaming 



rhi Id has had troui>lo 
wj Ui tcrmpc-r tantrums 



Group" 



"T^an^" 
Duncan 's- 
Results 



Standard 
Deviation 



<l n.s. 



<1 n.s. 



< 1 n.s. 



2.22 n.s . 



<l n.s. 



1 . 34 n.s. 



4.02 P4.025 



4.36 p<.025 



4.10 p<.025 



<1 



<1 



n.s. 



n . s 



PCEE 
P-S 

Control 

PCEE 
P-S 

Control 

PCEE 
P-S 

Control 

VCEK 

Control 

PCEE 
P-S 



• 56 
.51 
.59 

.20 
.21 
.24 

.18 
.21 
.22 

.61 
.56 
.69 

.43 
.42 



.65 
.65 
.68 

.45 
.44 
.47 

.41 
.40 
.43 

.68 
.66 
.72 

.70 



Control 


.50 

• 


.76 


PCEE 


.27 


.53 


P-S 


.34 


.52 


Control 


.28 


.49 


PCEE 


.26 


.47 


P-S 


.33 e 


.56 


Control 


.36 


.56 


PCEE 


.27 


• 61 


P-S 


.29 b,d 


.66 


Control 


.15 


. 46 


PCEE 


.31 


.54 


P-S 


.42 c , o 


.60 


Control 


.40 


.63 


PCEE 


.26 


.45 


P-S 


.28 


.49 


Control 


.29 


.49 


PC'-: 


.45 


.54 


P~.. 


.41 


.55 


Control 


.46 


.57 



(Cont'd.) 
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^t'i>hXDiV F^i (Cont'd J 



'.1 i i vi lull, h.id t r^oiihio 



* t\i ill iMi.* llt*ti ti^'Uiji*' 



ii J J s rv^au to 



Sill la |«. f> iK^'f ;pi PC , 

?ooplo and place:; 
m ^\Oirununity 



1 ' 




Group 


"JT and 
Duncan ' s„ 
Results'' 


Standard 

no VI s\¥ \ r\w 

V X CI w. JL VJI 1 






HCEE 


.64 


.57 


i 


n . s . 


P-S 


.62 


.59 






Cont Lol 


.67 




< 1 




PCH1-: 


.42 


.52 


n . ii . 


P~S 


.44 


.52 






Control 


. 40 


. t 7 










.42 


n . ?• . 


P-S 


.24 


.46 






Cont rn 1 


.28 


.45 






PCEE 


-21 


.51 




1 } » • 


P ~S 


.20 


.46 






Control 


.15 


.41 






PCEE 


.24 


.54 




il • 1> , 


P — b 


. 2 .{ 


.53 






Control 


.29 


.60 






PCEE 


1 .56 


.52 




^ lt 

p<. UUb 


P-S 


1 .55 b,d 


.51 






ControJ 


1 .43 


.53 


C J. 




PCEE 


1.78 


.43 


n . s . 


P-S 


1 . 76 


.44 






Control 


1 ,77 








PCEE 


.99 


.74 


4. 89 


p<.005 


P-S 


.96 b,d 


.73 






Control 


.70 


.74 






PCEE 


i .52 


. 59 


I . "ir, 




P-S 


1.51 


.63 






Control 


1 .44 


.67 






PCEE 


1 .59 


.52 


7 . 32 


i'<.005 


P-S 


1.61 b,d 


.54 






Control 


1 .45 


.CO 






I'CEE 


1 ,54 


.55 






P-S 


1.58 b,d 


.58 






Contt ol 


1 .44 


.59 



(Cont M.J 



APPENDIX K-1 (Cont'd.) 



Kntc'riuf kxnderqartoni'rs wore identifiGd as belonging to one 
of thro., qroups: PCBK pupils who had participated in the 
iirst project year program (N=6 49) j pupils with Pre-School 
hxpori..nco (N=20l); and. Control pupils with no preschool 
cxperi-t'ncu of any kind (N-2o7) . 



2 

Ksuli i ot the Dtmcan'b Multiple Range Tests are given in the 
followiiuj codes: ^ 

a - the PCEE mean was statistically significantly higher 

than the preschool group mean, 
b ^ the PCEE mean was statistically significantly higher 

than the control group mean, 
c - tht? Preschool mean was statistically significantly 
hujher than the PCEE group moan. 

the Proschool m«.;an was statistically significantly 
higlier than the control group mean. 

the Control group mean was statistically significantly 
higher than the PCEE group mean. 

the Control group nit-an was statistically significantly 
iiiqher than the pteschool group mean. 



a 



APPENDIX E-2 



Reeulta of Analyses of Variance and Duncan's Multiple Range 
Tests with Extension for Unequal Replications for Entering 
Kindergarten Pupils (197 3) on the Items of 
'Introducing My Kindergarten Child" 



Item 


P 




Group ^ 


Mean and 
Ouncan^s ^ 

w va A k fiv 


Standard 


Child dresses self; 






PCEF 




Ay 


gloves 


3. 18 




P-S 


1. 78 


• nr f 








Control 


1. 65 


. 58 


Child dresses self: coat, 






PC EE 






j;i.cket, or sweater 


3. 04 


n* s. 


P-S 


1. 92 


29 








Control 


1. 82 


. 38 


Child dresses self: 






PCEE 


1. 54 




boots 


<1 




P-S 


I. 58 


. 64 








Control 


1. 53 


. 62 


Child buttons^ snaps 






PC EE 


1, 81 


42 

«» nra« 


and zips clothing 


1. 09 


n. s. 


P-S 


1. 82 


. 42 








Control 


1, 76 


. 47 


Child ties shoelaces 






PCEE 


1. U 


. 91 


or bows 


3. 17 




P-S 


1. 27 


. 88 








Control 


1.01 


.95 


Child goes to toilet 






PCEE 


I 97 


1 7 


by himself 


2. 42 


fl» 3 • 














Control 


1. 99 


. 08 


Child takes good care 






PCEE 


1. 63 


. 49 


of things he uses 


2. 83 




P-S 


1. 65 


. 51 








Control 


1. 53 


. 53 


Child pays attention 






PCEE 


1.47 


. 52 


and concentrates well 


1. 45 




P-S 


1. 51 


.51 








Cont rol 


1. 4! 


. 49 


Chitd follows simple 






PCKK 


1. 52 


. 51 


directions without 


1. iH 


n. s. 


P-S 


1. 57 


.51 


reminding 






Control 


1. 47 


.5? 


Child tells what he 






PCEE 


1. 93 


. 26 


wants or needs 


2. 71 




P -S 


I. 94 


. 23 








Control 


1. 88 


. 35 



ERIC 



{Continued) 



APPENDIX E~2 (Continued) 



Item 


F 




Groups 


Iv* •! 9 

Results 


Deviation 


Child takes turns 






PC EE 


1. 62 


.49 


and shares 


< 1 


n. d. 


p-s 


1. 67 


.47 








Cont rol 


1. 64 


. 50 


Child expresses feelings 






PC EE 


1. 67 


.48 


m acceptable ways 


< 1 


n. s. 


P-S 


!. 65 


. 48 








Cont ri>} 


1. 62 


. 50 


Child shows leadership 






PC EE 


1. 22 


. 62 


in organizing games 


< i 


n. H. 


p-s 


I. 28 


. 63 








Cont rol 


1. 24 


. 64 


Child remembers rules 






PCEE 


I. 62 


. 50 


of games he plays 


8. «0<. OlS 


P-S 


1. 67 b. d 


. 50 








Control 


1. 44 


.61 


Chihi finishes a game 






PCEE 


1. 64 


. 55 


even if he is losmg 


3. 40 


n. s. 


P-S 


1. 40 


. 57 








Control 


1. 33 


.62 


Child prefers to play 






PCEE 


. 83 


.47 


alone 


2. 20 


n. s. 


P-S 


. 86 


. 39 








Cont rol 


. 75 


. 49 


Child plays with a few 1 






PCEE 


1. 57 


. 51 


children | 


2. 74 


n. 8, 


P-S 


1. 61 


. 50 








Control 


1. 48 


. 59 


Child plays with many 






PCEE 


1. 36 


. 58 


cmidren | 


1. n 


n. s. 


P-S 


1. 32 


. 60 








Control 


1. 27 


. 70 


Child helps with simple 






PCEE 


1. 57 


. 52 


household jobs 


<1 


n. s. 


PtS 


1. 54 


. 52 








Control 


1. 52 


. 58 


Child finishes a task ] 






PCEE 


1. 46 


. 52 




I. 7'* 


n. s. 


P-S 


], 44 


.51 








C^ontrol 


1. 37 


. 55 



(Continued) 
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APPENDIX E-2 (Continued) 



Item 


P 




Group^ 


Mean and 
Duncan's ^ 
Results 


Standa rd 
Deviation 


Child spaaks in sentences 







PCEE 


1. 98 


. 14 


U4 AAve ur zTiQro woros 


< 1 


n. s. 


P-S 


1. 98 


. 14 








Control 


1. 98 


. 14 


Child recites rhymes. 








1. 76 


.46 




•t# DO 


p<. 01 


P-S 


1. 82 b, d 


. 40 








Control 


1. 66 


. 53 


Child identifies six 






PCEE 


1. 94 


.29 




1 J. 


p<. 005 




1. 92 b, d 


. 33 








Control 


I. 77 


. 55 


Child tell 8 events of a 






PCEE 


I. 81 


. 42 


cf^v/jTy if 4 Gxpcridice 


I. *to 


n. s. 




1. 86 


.41 








Control 


1. 78 


. 47 


Child tells his whole 






PCEE 


1. 95 


. 22 






S. 0 1 




1. 93 b, d 


. 28 








iM'Ontrol 


I. oo 


. 43 


Child tells his address 






PCEE 


1. 37 


.76 




!>• U4 


✓ A 1 

0 1 




1. 35 b, d 


.76 








LfOntrol 


I. 14 


. 88 


Child tells his telephone 






PCEE 


1.09 


.90 


nuzzioe r 




V A A C 

< • 005 


p^S 


1. 12 b, d 


. 90 








Control 


. 77 


. 86 


Child tells how things 






PCEE 


1. 77 


.43 


are aiiKe or dixierent 


7. i^ I 


^. 005 


P-S 


1. 82 b, d 


.45 








Control 


1. 62 


. 59 


Child identifies a few 






PCEE 


1. 84 


.41 


icvvers oi vne aipnauet 


i o. o4 


y A A C 

^. 00 5 


P^O 


1. 88 b, d 


. 38 








C'Onlrol 


I. 60 


. 66 


Child identifies rnsny 






PCEE 


1. 54 


. 75 


lettibrs of the alphabet 


18. I<; 


<• 00 ^> 


P-S 


1. 62 b. d 


. 70 








Control 


1. 14 


.90 


Child reads simple 






PCEE 


. 26 


. 61 


sentences ' 


4. 97 


<• 01 


P^^S 


.26 b,d 


. 58 








Control 


. 10 


. 36 



O (Continued) 

ERIC 



APPENDIX E--2 (Continued) 



Item 

Child counts from 1 to 
IC or beyond 



Child recognized 
numerals 0 to 10 



Child groups objects 
into sets of 0 to 10 



Child runs, hops, 
and jumps 



Child can ride a bicycle 
or tricycle 



Child aims and catches 
a ball 



Child claps or marches 
in time to music 



Child skips 



Child works a puzzle of 
12 or more pieces 



Child uses crayons and 
paint with control 



Child uses scissors 
with control 



ERLC 



6. 84 <. OOS 



Z8.Zi <.005 



<1 



< 1 



n. s. 



n. s. 



1. 96 



n. a. 



4. 56 < . 025 



2. 34 n. s. 



10. OQ 005 



6.81 <. OOS 



12.52 C 005 



G roup ^ 


Mean and 

2 

Ovmcan's 
Results 


Standard 
Deviation 


PCEE 


1. 98 


. 17 




1. 97 b.d 


. 21 


Control 


1. 89 


.42 


PCEE 


1. 81 


. 44 


P-S 


1. 83 b.d 


.43 


Control 


1. 47 


. 76 


PCEE 


1. 69 


. 55 




1. 62 b,d 


. 64 


Control 


I. 20 


. 84 


PCEE 


1. 98 


. 13 


P-S 


1. 97 


.21 


Control 


1. 97 


. 16 


PCEE 


1. 98 


.19 




1. 98 


. 18 


Control 


1. 99 


. 11 


PCEE 


1. 67 


.48 


•!> 


1. 70 


. 46 


Control 


1. 59 


. 56 


PCEE 


1. 76 


.46 


T> mm C 


1. 83 b, d 


. 39 


Control 


I. 67 


. 55 


PCEE 


1. 60 


.67 


p-s 


1. 69 


.59 


Control 


1. 53 


. 72 


PCEE 


1. 70 


. 55 


p-S 


1. 72 b.d 


. 53 


Control 


1. 47 


.68 


VCKK 


1. 78 


. 44 


P-S 


1. 81 b.d 


. 44 


Gont rol 


1. 6i 


. 57 


pc:ee 


1. 65 


.53 


P-S 


1. 74 b,d 


. 50 


Control 


1.43 


. 72 




(Continued) 





APP'SNDIX E-.2 (Continued) 



Mean and 



Item 



P 



Child includes major 
body parts and features 
in drawing a person 

Child prints his first 
na4ne correctly 



Child prints his whole 
name correctly 



Child has had trouble 
with eating (too much 
or too little) 

Child has had trouble 
with sleeping (too 
much or too little) 

Child has had trouble 
with stomach irreg- 
ularities 

Child has had trouble 
getting along with 
children 

Child has had trouble 
getting along with adults 



Child has had trouble 
with imusual fears 



Child has had trouble 
with nervousness 



Child has had trouble 
with thtimbsucking 



1. 47 



< 1 



< 1 



< 1 



1. 86 



< 1 





^ 1 
Group 


Results 


JDeviation 




PCEE 


1. 64 


5A 


C 005 


P-S 


1. 63 b,d 


. 58 




Control 


1. 36 


. 77 




PCEE 


1. 73 


52 


<. 005 


P-S 


1. 64 b,d 


. 63 




Control 


1. 25 


. 84 




PC EE 


. 89 


. 83 


<.005 


p-s 


. 88 b.d 


. 86 




Control 


. 54 


.79 




PCEE 


. 47 


. 63 


n. s. 


P-S 


. 59 


. 67 




Control 


. 55 


. 63 




PCEE 


. 19 


. 43 


<.025 




. 31 c.d 


. 54 




Control 


. 17 


.41 




PCEE 


. 18 


. 40 


n. s. 


P-tS 


. 15 


. 36 




Control 


. 23 


.45 




PCEE 


.61 


. 67 


n* s. 


p-s 


.63 


.68 




Control 


. 69 


.72 




PCEE 


. 43 


. 68 


n, s. 


p-^s 


.47 


. 71 




Control 


. 47 


. 76 




PCEE 


. 23 


- 46 




P-S 


. 24 






Control 


.29 


.51 




PCEE 


. 27 


. 50 


n* s« 


P-S 


. 27 


.50 




Control 


. 36 


.54 




PCEE 


. 24 


.56 


n. s. 


P-S 


. 30 


.64 




Control 


.27 


.61 



o 
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APPENDIX E-2 (Conanued) 



Item 



Child has had trouble 
with overactivity 



Child has had trouble 
with daydreaming 



Child has had trouble 
with temper trntrume 



Child has had trouble 
with crying 



Child has had trouble 
with lying 



Child has had trouble 
with tearing and break- 
ing things 

Child haa had trouble 
with 'vetting 



Child has had trouble 
with speech 



Child is read to 



Child enjoys music 



Child goes to the library 



P 



Mean and 

Duncan's^ Standard 
Group ^ Results Deviation 



4.23 <.025 



1. 73 n. s. 



3.95 <. 029 



2.00 



n. s. 



2.61 



n. s. 



PCEE 
P-S 

Control 

PCEE 

P-S 

Control 

PCEE 

p-s 

Control 

PCEE 

P-S 

Control 

PCEE 

P~S 

Control 



. 32 
. 47 c 
.41 

. 22 
. 27 
. 30 

. 39 

. 49 c, e 
.51 

. 58 
.63 
. 68 

. 38 
.42 
.49 



. 58 
. 66 
. 65 

.44 
.46 
. 50 

. 52 
. 58 
. 55 

.55 
. 58 
.56 

. 51 
. 53 
. 54 



ERIC 





<. 025 


PCEE 


. 20 


. 42 


3. 88 


P-S 


. 20 e,£ 


. 43 






Control 


. 31 


. 46 






PCEE 


. 20 


.45 




n. s. 


p-S 


. 20 


.51 






Control 


. 18 


.46 






PCEE 


. 24 


. 52 




n. s. 


P-S 


. 27 


. 59 






Control 


. 24 


. 55 






PCEE 


1. 57 


. 52 


12. 39 


<. 01 


P-S 


1. 59 b, d 


. 51 






Control 


1. 34 


.50 






PCEE 


1. 79 


. 42 


<1 


n. s. 


P-S 


1. 82 


. 38 






Control 


1. 81 


.41 






PCEE 


. 97 


. 74 


25. 73 


<. 005 


PtS 


. 90 b. d 


. 73 






Control 


.49 


.65 
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APPENDIX E-2 (Continued) 





P 




G roup 


Mean and 
Duncan's ^ 
Results 


Standard 
Deviation 








PCEE 


I. 61 


. 56 


Street 




n. s. 


P~S 


1. 64 


.54 








Control 


1. 56 


.63 


Child goes shopping. 






PCEE 


I. 57 


.54 


visits interesting people; 


5. 44 


<. 01 


P~S 


1. 55 b,d 


.56 


and places in the 






Control 


1. 40 


. 62 


community 












Child takes trips outside 






PCEE 


1. 51 


. 55 


commimity 




n. s. 


P-S 


1. 54 


. 54 








Control 


1. 42 


. 58 



Entering kindergarteners were identified as belonging to one of 
three groups: PCIi^E = pupils who had participated in the second 
project year program (N ^ 519); P-S ~ pupils with other pre- 
school experience (N - 156); and. Control pupils with no 
preschool experiences of any kind (N = 152). 

Results of the Duncan's Multiple Range Tests are given in the 
following codes: 
a = the PCEE mean was statistically significantly higher 

than the preschool group mean, 
b = the PCEE mean was statistically significantly higher 

than the control group mean, 
c ~ the Preschool mean was statistically significantly higher 

than the PCEE group mean, 
d ~ the Preschool mean was statistically significantly higher 

than the control group mean, 
e ~ the Control group mean was statistically significantly higher 

than the PCEE group mean, 
f the Control group mean was siatistically significantly higher 

than the preschool grouf> mean. 



APPENDIX F-1 

Results of Analyses of Variance and Duncan's M.,in^i„ o 

With Extension for Unequal KepUca?iSns or^Ente'?^° ^"^ 
Kindergarten pupils (1972) on the Sc^een^^g 
Test of Academic Readiness 



for Entering 



Varidbl 


e 


F 


Group ^ 


^ .ind 
Duncan ' s 
Results^ 


Standtird 
Deviation 


STAR I 


Picture 
Vocabulary 


13.63 p<-005 


PCEE 
P-S 

Control 


9. 72 

9.78 b,d 
8.94 


2.13 
2.46 
2.43 


II 


Letters 


27.87 p<.005 


P-S 

Control 


6 .41 

6.34 b,d 
5.08 


2.49 
2.56 
2.99 


III 


Picture 
Completion 


3.69 p<,05 


t V' 1j *-* 

P-S 

Control 


4.57 

4-61 b,d 
4.29 


1.60 
1.68 
1.67 


rv 


Copy in cj 


i-8S n.s. 


rCKE 
P-S 

Control 


2 Q 1 

3.02 
2.79 


1 . 34 
1.44 
1.32 


V 


Picture 
Description 


16.34 p<.005 


rCEE 
P-S 

Control 


6.18 
5.83 t>,d 
5.49 


1.76 
1.87 
1.79 


VI 


Human Fig- 
ure Draw- 
ing 


16.29 p<.005 


PCEE 
P-S 

Control 


9.81 

9.22 a,b,d 
8.53 


3.13 
3.42 
3.44 


VII 


Relation- 
ships 


10.89 p<.005 


PCEE 
P-S 

Cont rol 


6 .73 

6.48 a,b 

b .26 


1 . 39 
1 .72 
1 .54 
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APPENDIX P^l (Contd.) 



Variable 


F 




Group ^ 


T and 
Duncan 's^ 
Results ^ 


Standard 
Deviation 


VIII NutBbers 


20.78 


P<.005 


PCEE 
P-S 

Control 


8.69 

8.78 b,d 
7.04 


3.71 
4.05 
4.12 


TOTAL 


31.68 


p<.005 


PCEE 
P-S 

Control 


54.98 

53.97 a,b, 
48.23 


11.40 
d 13.49 
13.68 



Entering kindergarteners were identified aa 

groups: PCEt = pupijs who had participated i^ thl ^ir*? 

program (K « 681) , pupils with Pre-sSoli ex^eriend 

control . pupils with no preschool experien^of I^Fnd iT.' atlf' 

'??iri"nfcS5lsf"'''"'^ ""'"^'^ 9ive„ using the 

' ° prlsSll^ur^S?""'""^ Significantly higher than the 
' ' ^lJr^\'^Tp significantly higher than the 

° ' SI Pcirg?^ip"^V Significantly higher than 

SI ^ntrorgrS^r..:^ statistically significantly higher than 
SL'^^Se^'^l^rgrfurSar' ^'^'^""^-"y significantly higher 
' ° Sln':i;:'lL=,~gr^up^L'"'^"=^^^^ significantlv higher 



d 
e 
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APPENDIX P-2 



Results of Analyses of Variance and Duncan's Multiple Range Tests 
with Extensicin for Unetqual Replications for Entering Kindergarten 
Pupils (1973) on the Screening Test of Academic Readiness 



Variable 


F 


G roup^ 


Mean and 
EXincan's 
Results 


. . ,. , . ^ 

Standa rd 
Deviation 


STAR I 


Pic tu re 




PCEE 


10. 12 


2. 04 




Vocabulary 


i 7U 




lO. Zi bf d 


2. 04 








C]Iont rol 


O > 4 


2. 39 


11 


Lette rs 




PCK^: 




2. 41 












Z. 54 








V / cin I rO I 






m 


Picture 




Pc;t:K 


4. 73 


1. S2 




Completion 








!• 7o 










1 7ft 


IV 


Copying 




PC EE 


3. 19 


1. 16 










3. IV a 


K 50 












1 


V 


Picture 




PCEE 


6. 30 


1. 76 




Description 


1 • -5 ^ X» U U !v 




Vm ly Op a 












^ 4ft 


1 77 


VI 


Human Figure 




PCEE 


10. 27 


3. 31 




Drawing 






7« r 1 Of D» n 


3, CO 










ft 44 


2 X J 
3* 34 


VII 


Relationships 




PCK K 


6, 85 


1 






15. 92<. OOS 




6. 67 b, d 


1. 84 








(lont rol 


6. 15 


I. 66 


VIII Numbers 




PCEE 


9. 32 


3. 61 






41. 20^. 005 


p-S 


9. 54 b,d 


3. 85 






Control 


6, 62 


3. 84 


rOTAL 






PCEE 


57. 22 


10. 89 






48. 7 3<^. 005 




56. 48 b, d 


12. 90 






Control 


47. 64 


12. 83 



(Continued) 
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APPKNDrX P-2 (Continued) 

^Entering Kindergarteners we-e identified aa belonging to one of three 
groups: PCKE pupiu who had participated in the second project 
year - 602); p-g . pupiiH with other preschool experience (N = 182)- 
and. Control - pupil:, with nc preschool experience of any kind 

^Results of the Duncan's Multiple Range Tests are given using the 
following codes: » «■ 

a :- the PCEE mean was statistically significantly higher 

than the preschool group mean, 
b - the PCEE mean was statistically significantly higher 

than the control group mean, 
c = the Preschool medn was statistically significantly higher 

than the PCEE group mean, 
d = the Preschool mean was statistically significantly higher 

than the control group mean, 
e - the Control group mean was statistically significantly higher 

than the PCEE group mean, 
f ^ the Control group mean was statistically significantly higher 

than the preschool group mean. 
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APPENDIX G-1 

Results of Analyses of Variance and Duncan's Multiple Ranoe 

^^fn« V""^"^^ Replications for Enter- 

ing First Grade Pupxls (1973) on the Stanford Early 
School Achievement Test, Level II 



SESAT II 

I Envi ronment 



XI Math 



III LiCtters & Sounds 



IV Aural 

Comprehension 



V Word Reading 



VI Sentence 
Reading 



Total of First Four 
Subtests 



11.41<.005 



7. 12 <. 01 



11. 27 ^. 005 



7. 42<.01 



3. II n. s. 



15. 19 <.005 



Groups 



N 



Mean and. 
Duncan's 
Results 



Standaid 
Deviation 



PC EE 


482 


27. 20 


4. 37 


P-S 


192 


27. 18 b.d 


4. 90 


Control 


267 




4. 86 


PCEE 


482 


38.83 


9.28 


P-S 


192 


39. 10 b,d 


9. 44 


Control 


267 




9. 92 


PCEE 


482 


35. 44 


5. 43 


P-S 


192 


35.24 b,d 


5.95 


Control 


267 




6. 47 


PCEE 


482 


19. 00 


3. 32 


P— S 




ly. 14 b, d 


3.45 


Control 


267 


17. 85 


3.72 


PCEE 


389 


40. 99 


U. 54 


P-S 


163 


39. 06 b 


11. 84 


Control 


202 


37. 12 


11.97 


PCEE 


307 


17. 99 


10.07 


P-S 


130 


16.69 


9. 80 


Control 


156 


15. 69 


8.58 


PCEE 


482 


120. 32 


18. 50 


P-S 


192 


120.66 b,d 


19. 85 


Control 


267 


112.67 


20. 80 



IT^J^^^^T^ ^ f ' T ^^^"^^^^^^ ^« belonging to one of three 
groups: PCEE = pupils who had participated in the first proiect year; 
P-S « pupxls with other preschool experience; and. Control = pupils 
with no preschool experience of any kind. 



(Continued) 
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APPENDIX G-1 (Continued) 

Results of the Duncan's Multiple Range Tests are given in th« 
following codes; 

a = the PCEE mean was statistically significantly higher 

than the preschool group mean, 
b r the PCEE mean was statistically significantly higher 

than the control group mean, 
c = the Preschool m«an was statistically significantly hisher 

than the PCEE group mean, 
d = the Preschool mean was statistically significantly higher 

than the control group mean, 
e = the Control group mean was statistically significantly higher 

than the PCEE group mean, 
f - the Control group mean was statistically significantly higher 

than the preschool group mean. 
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APPENDIX H-la 



Percentxle Rank Norms Developed for Entering Kindergarten Pupils 
Using Data Collected on Pupils Entering Kindergarten 
Classes Within the District in the Pall of 1970 
(N « 1505) on the Screening Test of 











Subtests 






— 1 


Raw 


















Score 


I 


II 


III 


IV V 


VI 


VII 


VIII 




0 




3 


1 


2 ^1 


1 


^1 


1 




1 


^:l 


10 


4 


11 


2 


1 


4 




2 


< i 


18 


10 


18 2 


2 


2 


9 




3 


1 


25 


23 


35 6 


3 


5 


15 






2 


32 


32 


75 14 


5 


10 


22 




5 


^ 


40 


48 


31 


10 


18 


29 




6 


10 


49 


81 


56 


18 


33 


DO 




7 


Ik 


69 




72 


24 


58 


In 




8 


21 


83 " 




82 


31 


86 


49 




9 


39 


85 




96 


43 




59 




10 


yJ X 








57 




67 




11 


73 








64 




75 




12 


83 








71 




82 




13 


96 












89 




/ U 










93 




93 














98 




97 




16 










99 








Relia- 


















bility 


















KRpx . 


56 


.80 


.70 


.68 .43 


.71 


^57 


.83 




Standard 
















Error 1. 


52 


1.33 


.90 


.68 1.36 


1.83 


1.06 


1.66 
- ..ii.., 
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APPENDIX H-lb 



Ic.c.n !l. Kank ^oirar; Developed for Entering Kindergarten Pupils 
i'r.uiq Data Collected on Pupils Entering Kindergarten 
classes Within the District in the Pall of 1970 
{N ~ 150b) on the Screening Test of 
Academic Readiness Subtests 



Rav Score 



10 or less 
11-16 
17-18 
19-'20 
21-22 
23-24 
25 
26 
27 
28 
29 
30 
31 
32 

33 ; 

34 I 
35 
36 
37 
38 
39 
40 
41 
42 
43 
44 
45 
46 
47 
48 



Kr I. en tile 
Rank 



Percentile 
Rank Range* 



«^1 
<1 
1 
1 
2 
2 
3 
3 
4 
4 
5 
6 
7 
8 
9 

10 

.11 

12 

15 

15 

17 

18 

20 

22 

24 

26 

28 

30 

31 

34 



Raw Score 



<1-1 
<l-2 
1-2 
1-3 

1- 4 

2- 5 
2-6 
2-7 

2- 8 

3- 9 

:i~io 

4-11 

4- 12 

5- 15 

6- 16 

7- 17 

8- 18 

9- 20 

10- 22 

11- 24 

12- 26 
15-28 
15-30 
.17-31 
18-34 
20-37 
22- 39 
24-42 
26-45 



Percentile 
Rank 



49 

50 
51 
52 
53 
54 
55 
56 
57 
58 
59 
60 
61 
62 
63 
64 
65 
66 
67 
68 
69 
70 
71 
72 
73 
74 
75-76 

77 
78-79 
80-81 



37 
39 
42 
45 
48 
51 
54 
57 
60 
63 
66 
70 
j 

75 
78 
81 
84 
87 
89 
91 

93 

95 

97 

97 

98 

99 

99 

99+ 

99+ 

99+ 



""''"^ ranges wer.r calculated using the 
btjrulj.d Error of Measuramont (SEj^ = 4.08) from 

tht: r-iiilt:: of this sampl-.- (KR,^«=.90). 



Percentile 
Rank Range 



28-48 

30- 51 

31- 54 
34-57 
37-60 
39-6 3 
42-66 
45-70 
48-73 
51-75 
54-78 
57-81 
60-84 
63-87 
66-89 
70-91 
73-9 3 
75-95 
78-97 
81-9 7 ' 
84-98 
87-99 
89-99 
91-99+ 
9 3-99+ 
95-99+ 

97- 99+ 

98- 99+ 
98-99+ 

99 + 
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APPENDIX H-lc 



ERIC 



Summary of Results Obtained on the Screening Test of 
Academic Readiness Given to Kindergarten Pupils 
m 1970 (N « 1505) and 1971 (N « 1212) 



.Test 



Sample 



19 70 
1971 



Mean 



9.45 
9.41 



Median 



9.54 
9.57 



Standard 
Deviation 



• ..2- .31 
2.26 



<1 



n.s 



II 



19 70 
1971 



5.44 
5.48 



6.05 
5.59 



2.96 
2.84 



<1 



n.s . 



Ill 



19 70 
1971 



4.51 
4.46 



5.07 
5.03 



1.64 
1.66 



<1 



n.s . 



IV 



1970 
19 71 



3.08 
2,97 



3.^7 
3.46 



1.20 
1.31 



5.60 



.025 



V 



1970 
19 71 



5.90 
5.82 



5.80 
5.75 



1.82 
1.80 



<1 



n.s. 



VI 



1970 
19 71 



9.45 
9.38 



9.52 
9.53 



3.38 
3.30 



<1 



n.s. 



VII 



1970 
1971 



6. 37 
6. 35 



6.74 
6.68 



1.61 
1.59 



<1 



n.s. 



1970 
1971 



7.84 
7,7i 



fc.ll 
8.01 



4.04 

4.09 



n.s. 



1970 
1971 



52. 15 
51.62 



53.67 

53.03 



12. 76 
13.01 



1.14 



n.s. 



APPENDIX H 2a 



Ptjrcentile Rank Equivalents for the Stanford Early School 
Achiever\ent Test, Level II Subtests Based on the 
Results of Pupils Entering First Grade in 
Pall, 1973 (N = 1007)* 



Raw 
Score 


Envi ronment 


Math 


Lsttsrs And 


All T*A 1 


wora 


■ — — 

Sentence 

Keaaxn^ 


0 


^l 


< 1 


< 1 


< 1 


<i 


1 


i 1 


< 1 


< 1 


< 1 


< 1 


<i 


2 


2 


< 1 


< 1 


< 1 


< 1 


<i 


3 


3 


< 1 


< 1 


< 1 


< 1 


< 1 


4 


4 


< 1 


< 1 


< 1 


< 1 


<i 


6 


5 


< 1 


< 1 


< 1 


< 1 


ci 


7 


6 


< 1 


< 1 


< 1 


< 1 


<i 


9 


7 


< 1 


< 1 


< 1 


< 1 


<i 


11 


o 
8 


< 1 


<1 


< 1 


<i 


<i 


13 


ft 


< 1 


< 1 


< 1 


1 


1 


16 


10 


< 1 


< 1 


< 1 


1 


1 


22 


11 




< 1 


< 1 


3 


1 


27 


12 


< 1 


< 1 


1 


4 


1 


33 


13 


< 1 


< 1 


1 


7 


2 


39 


14 


1 


1 


1 


11 


2 


47 


15 


1 


1 


1 


17 


3 


53 


16 


2 


1 


2 


24 


4 


59 


17 


3 


2 


3 


33 


4 


63 


18 


4 


3 


4 


41 


5 


67 


19 


7 


4 


5 


51 


6 


69 


20 


9 


5 


6 


62 


8 


71 


21 


12 


6 


Ml 

7 


73 


10 


73 


22 


16 


7 


9 


83 


11 


74 


23 


22 


8 


10 


91 


13 


76 


24 


28 


11 


12 


96 


14 


77 


25 


34 


13 


13 


98 


16 


78 


26 


41 


15 


14 


99 


17 


79 


27 


50 


17 


15 


99+ 


19 


80 


28 


59 


19 


16 




21 


81 


29 


67 


A A 

22 


18 




22 


82 


^ A 

30 


75 


A it 

24 


20 




24 


83 


31 


A ^ 

82 


26 


22 




25 


85 


32 


87 


29 


24 




27 


86 






31 


28 




30 


88 


34 


95 


34 


33 




33 


90 


35 


98 


37 


38 




36 


92 


36 


99 


40 


46 




39 


95 


37 


99+ 


45 


56 




42 


98 


38 


99+ 


49 


67 




44 


99 


39 


99+ 


52 


79 




47 


99+ 


4C 




55 


90 




51 




41 




59 


97 




54 




42 




63 






57 
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APPENDIX H~2 a (continued) 



Raw 
Score 


Environment 


Math 


Letters and 
Sounds 


Aural 
Comprehens ion 


Word 
Reading 


Sentence 
Reading 


43 
44 
45 
46 
47 
48 
49 
50 
51 
52 

53 
54 
55 
56 
57 
58 




66 
70 
73 
77 
80 
84 
87 
90 
93 

ft c 

97 
99 

99+ 






60 

62 

65 

68 

71 

74 

77 

80 

83 

86 

88 

90 

92 

94 

')7 

99 





N 1007 
Mean 26.67 
Median 27.03 
Standard 

Deviation 4 . 73 
Reliability .64 
Standard 

Error 2.84 



1007 

37.52 

38.28 


1007 

34.11 

36.41 


1007 

18.56 

19.35 


802 

38.76 

39.71 


635 
17.13 
14.49 


9.97 
.90 


6.63 
.89 


3.54 
.56 


11.94 
.93 


9.72 
.92 


3.19 


2.19 


2.34 


3.10 


2.72 
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APPENDIX H-2b 



Percentile Rank Norms 



Data Collected on 
District in the 



Developed for Entering Pirat Grade Pupils Using 
upils Ent;2rinq First Grade Classes Within *-h** 



Pupi 
Fall 



rxng First Grade Classes Within the 

o u ^ . ^^^^ * ^^^''^ °" the Stanford Early 

School Achievement Test, Level II Total Scores 

the First Pour Subtests 



on 



Number of Items 162 

N 1007 

Mean 117.31 

Median 120.83 

Standard Deviation 20.98 

Reliability .94 

Standard Error 5.04 



Raw Scor^ 


r^cjxwc^llk'XX^ 


Jr6JLC6nuXX6 


Kaw score 


Percentile 
Rank 


Percentile 
Rank Range 




1 

X 


X - X 


117 


43 


34 - 53 




1 
X 


X - 2 


118 


45 


35 - 54 






X 3 


119 


47 


37 - 56 


72 74 




Z — 4 


120 


48 


39 - 59 


7S - 7fl 






not 

121 


50 


41 - 60 


7Q •<> RO 






1 o o 

122 


53 


43 - 63 


fli - ft !? 


D 


A O 

4 ^ 8 


123 


54 


45 - 65 


O ^ OH 


/ 


CI f\ 

o - 9 


124 


56 


47 - 67 




Q 

O 


6 - 10 


125 


59 


48 - 68 


ft7 ft ft 


n 

y 


7 12 


126 


60 


50 - 71 


PQ 


1 A 

ID 


7-13 


127 


63 


53 - 74 


on ^ o 1 


X X 


8-14 


128 


65 


54 - 76 




12 


9-15 


129 


67 


56 - 78 




X J 


10 18 


130 


68 


59 - 79 




1 A 

X4 


11 19 


131 


71 


1 60-81 


0<\ w 07 


XD 


12 20 


132 


74 


63 - 84 




XO 


12 - 23 


133 


76 


65 - 85 




1 o 

Xo 


13 24 


134 


78 


67 - 88 


XUU 


X9 


14 - 25 


135 


79 


68 ~ 90 


XUX 




15 26 


136 


81 


71 - 91 




22 


15 - 27 


137 


84 


74 - 92 


103 


23 


16 28 


138 


85 


76 - 93 


104 


24 


18 ^ 29 


139 


88 


78 " 94 


105 

A w w 


25 


X ;7 «J X 


X4U 




79 ~ 95 


106 


26 


20 32 


141 


91 


81 - 96 


107 


27 


22 - 34 


142 


92 


84 - 96 


108 


28 


23 - 35 


143 


93 


85 - 97 


109 


29 


24 ~ 37 


144 


94 


88 - 98 


110 


31 


25 - 39 


145 


95 


90 - 93 


111 


32 


26 ~ 41 


146-147 


96 


91 - 99 


112 


34 


27 - 43 


148 


97 


93 - 99+ 


113 


35 


28 - 45 


149 


98 


94 - 99+ 


114 


37 


29 - 47 


150-151 


99 


95 - 99+ 


115 


39 


31 - 48 


L52 & above 


99+ 


97 - 99+ 


116 


41 


32 - 50 
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APPENDIX H-3b 



Percentile Rank Equivalents for the Stanford Achievement 
Test, Primary Battery, Level I Combined Subtests 
Based on the Results of Pupils Entering 
Second Grade in Pall, 1973 (N = 987) 
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27 
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34 
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43 

48 

53 
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57 
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APPENDIX H~3b (continued) 




Number of 




items in sub 




test 


87 


Mean 


72.64 


Median 


80.17 


Standard 




Deviation 


15.58 


Reliability 




(KR21) 


.96 


Standard 




Error 


3.12 



63 
50.04 
51.49 

7.74 

.84 

3.10 



64 
50.18 
51.79 

8.81 

.87 

3.18 



ERIC 



o 
i 

» 
X 

M 

Q 

as 

M 
< 



0) 

4J 



C 

u 
c 

U 



4J 
V) 

0) 



4J 



o 

CO 
4J 



ON 



II 



CO 

o 

no 

10 



O 
< 



0 



>ifH 
U (0 



4J> 
<0 

O 



0 
1*^ 



c 
u 



4J c 



0) 

> 



w 0: 

C 10 
O 

<y > 



C 
O 
O 

c 
o 



(9 
4i 



0) 

4i 



o ig 



en 

O 0) 



o 
u 



> 

o -g 
1^ « 



o 0) 



u 
o 
o 

CO 



OrHfMro<»ir)\oi^ooo\rHro^mr^ 



OOfN^r^rHinotnrHCO^^CO 

^ininiAin^o\or^r^cocx>ONCh 



i I 
00 n 



rH fH iH rH rH rH fH 



V V 



V ^ V V V V # ^ V/ / I V 



rH^Hrgfn^ln^o^^cx><^OfHrgrn*i5^•inso^^a>o^OM^g^o<•^^ 

rHrHiHfHrHrHrH#HfHiHrs4CgfNC>JfN<\{Nrsirs|{>J 



^ fs. 00 00 00 coos a\<y^ o\ o o o ^ ^ 



O 
3 
C 
•H 

C 

o 
o 



•H 

c: 
o 
o 



ERIC 



CD 

o 



>4 

Ill 4-^» 



c 

in 

c o 



o 

to 



u.' o> o .^^ 4^ u> w> %\> o iN u> a> c> , i r-) u> i »n m r- 

i*^ r^ "3* ^ *r «r *n in m u'i in »o V4> vk» r • r*- 



T5 

c 

c: 
o 



c^rsJu:?rNJrs)rsirsicNrs3o^rNjr4r^rsjrs)rsjrv)rs)rsirsjcooir^ 

CM (M 



04 



t 

X 

a. 

(X, 



O r5 



o c 



c 

0 

o 

V5 



o 00 CT^ o i-i 



CL^ «T f- O in 
lh \jo ^ 



t t I s f 

r*- ON IT) 00 rH 

VP 



^ r- c 
00 CO 00 

M ^ rH ♦H r-^ 
f t I t I 
^ 00 fO to 00 

r** r** 00 00 00 

fH rH rH fH 



ON ON 
i-H *H i-H 

CM <V 



0> CNJ ^ VjD 
ON O O O 
rH (M (N Oi 



ON 0> I I j I o O O I 
•HrHOOOr^iOfsJOSCNO 
0> O O O iH 

fH CM rs> rs3 oj 



r^j 00 o 
ONCSr^rMCMCMfHrM 

rH I I I fSJ tN 

CM <a* ON rs» (N 



<N CSJ 



C) 

6 
(J 



ERIC 



u 

^ ® 
O fd 



cr> o 



ON 
ON 



SO CO 

in VO ON ON 

f • • 

V in vo ^ 
IN M m 

(M OJ 04 



so 
o 



e 

O Q) 



u> CM sp so 

<^ OP ^ ON O 

• • • • • 

lo in m V 

CM CM 



0; 
u 
o 

& 



00 #H 'O 

^invof>-ooc5NOf-4(NrN^inKDrgrsi S 
ininminminvovovDvovovoo i t 

MCNCNCMCMCMCMCMOaCMCMCMrMt^ONCM 

vo u> 

Oa CM CM 



0) 
> 



CO 



0 



O H 
♦H OJ 

> 

O 4J 

S-H 

« 

4J a; 

CO Pi 



u 
o 
u 
u 

M 

« 

c 
« 



ERIC 



§ 



ON 







1 








1 


^« 






1 ^ 












o 


0) 


















I oo 






o 


CM 


CO 




< 







CM 



CO 



CO 
00 



CM 



ON 
CM 



00 



in 



I 

n 

X 
M 

Q 

< 



4^ 

CO 

x: 

hO 
C 

Q 

O oo 

> II . 



•H 0) 

CO 

rH 

•H O 

a ^ 

:^ U4 
a, 

o 

a 
t« 
a? 
f ^ 



ERIC 



4^ 

> 

0) 



in o 



O 
Q 



0) 



-o E 
O 0) 

^ > 
o o 
o n 



CM 



CM 



IT. 







to 


2 






> 


E 










O 


o 


<D 








X) ! 




O j 


CO 




a; 


rH 




rH 




•H 




W 1 


c 



to 



VjO 



oo 



VO 

in 



o 






^ u 










VO 
rH 


u ^ 


tn 


o o 






'H 4> 






Sh< CI 




VO 
fH 


j 


On 






rH 



rH 



rH ^ 



m 



VO 



00 



CM 



CM 



CM 



^ 

<M in VO 



CM 



in 



o 

CVN 



CO 



in 



00 



-5T 



CM 

rH m ^ 



VO 



CM 
VO 



ON m C7N cy\ VO 

^ CO ^ rH 



in 

f ""4 



CM 



CM 
CM 



m 

rH 



*o 

C7N 













CJN 




VO 


H 


m 


CM 












ON 


VO 


in 


rH 




CO 


rH 






CM 


<M 


on 



in 













VO 




fH 


CM 


CM 






















o 




rH 


rH 








CM 


rH 


rH 




in 


in 


on 


m 



CO 

CM 



in 
o 

CM 



rH 

on 



in 

CM 
CM 



O CO 
M O 



O 
C) 



0) 

rH 

to 
•* Si 

CO CD 

a u 

CO ^ 

CO ^ 
<D cd 

ty 
•H CO ci> 

4^ rH 

0) o 

/H 

u o 

CM o j:^ 



o 




ti 
cd 

0) 

o 

CO 

ct$ 

fH 

o 



< 



CO 



CO 



in VO 



o 
43 



e 
o 

CO T5 

§o 

o o 

N- O 



(15 
CO 

o 

43 

c 

to 
o 

rH 

• cd 

cao i3 



4^ 
CO 

c 
o 
>> 

o 

CO rH 
0) O 

CO 

C3 43 
C 
• O 

CTN O 



VO 



in 



o 

rH 



O 

























•dO 


VO 




in 













CM 
00 



VO 

on 



VO 
CM 



Ml 
00 



on 

rH 



x: 

43 

DC 
CO 

U 
o 
to 
to 

<H 
O 

CO 

CO 

0) rH 
CO O 
S3 

43 

• c 

o o 

rH Q 



•H 



0) 



o 

Q 



in 

















a; 


cv 




> 


O 








•H 








in 




C> 











VO 



CO 
CM 
CVJ 



&4 

O 0) 

4^ > 

o o 

O 



o 

o c 

t4 > 



$4 



0^ 



O 
CO 



in 



o 
o 



CO 



I 

0,1 *% 
^ 60 
C 

o 

T< rH 

0 •'^ 

N 0) 
•H rH 
€0 4^ 

•H faO O 
-H ^ 

a; 

•• 

M CO p 

• a o 

rH C JC 
iH 0) » 







in 


#^ 




^'^^ 












tn 






fH 








o^ 


CM 


m 






rH 






rH 



CO 



iH 



in 



oo 



VO 

in 



VO 



o 





in 


rH 


VD 




VO 






fH 
















in 




m 




CM 


«^ 






VO 


m 


ON 




VO 


o\ 




OJ 


iH 



VO 
CM 



m 

in 



VO 

m 



o 

CM 



O 



in 



o 

CM 



CO 



o 

eg 





CO 






in 
















in 


CM 


OO 








VO 


in 




m 


rH 


rH 
















o 












o 


m 






in 














VO 


tn 


O 










r-i 


in 




o 






fH 














®% 




O 


CM 


fO 




tn 


\^ 






o\ 


in 








(O 


CM 


CM 


OO 










o 


oo 


CO 


cn 


CM 
«w 








00 


GO 




o 


VO 


CM 


CM 


fH 


















VO 


fH 











OO 




fH 


<^ 




-X 








00 




r - 


SMI' 








o 


O 


CM 




in 














OO 


oo 


CX> 


in 


00 


OO 


rvi 


in 


VO 



in 

rH 

fH 
CU 



in 
in 



00 



CO 



VD 



rH 
CM 



in 

rH 



ON 

in 



CM 



ON 



VO 
O 
CM 



1^ 
OO 

in 



in 

C3N 

oo 



CO ON 

'=9' OO 



fH OO 
VO ON 
OO CM 



in in 

rH fH 



1^ 
OO 



CM 
CM 



c 

0) .> 
D 

O 'iO 

c 
o 

W rH 
O O 

to 4^ 

CU CO 
O a; 

0) ti 
2J o 

w 
• o 

CM U 
fH ^ 



o 

CO 

c 
o 
o 

§ 



VO 

o 

rH 



VO 
OJ 



in 

-XT 



fH 



in 



CO 
0) 



tn 



o 

4^ 



C 
0) 

M 

• 43 

OO Q) 
rH to 



O 



0) 
rH 

bO 
CO C 

0*-H 
05 

x: <p 

CO 

CO o 
0) h 

T5 cr 

O (0 o 
U iH 

• <.< 
H U 



'g 



o 

rH 

o 
ct5 O 
•H 

w a 

3P O 



in u 

rH O 



(4 

a o 

CB -H 

«a a 
a 

43 

W CO 

rH 43 
05 3 
SB O 
JC 
• 43 
VO •H 



C 
O 
-H 
43 
05 
43 
C 

-H 
O 



c 

o 
u 

05 



CO 
05 



43 

O 



•H 43 

o 



CO 
0) 
43 

05 

43 

CO 
C 

O CO --^ 

S 43 j;: 
a> a bo 
Q CD ;3 

o o 
• c 

o x; 

f-l O 43 



(0 



3 

43 

CO 



oo 

fH 



CO 

to 

•H 

rH 

0) 

10 

>> 

CO 05 

d) > 

CO 

CO o 
O rH 

u a 

• a 

CJN a 
H 05 



CM 

o 

f*H 



CTv 



CO 
OO 



CO 
CM 



ON 
CM 



00 
CM 



CO <l; 




05 U 






c o 


CO 43 


O r-i 


43 X 


O 


o a> 


t 


(!) 43 


no 




C o 




05 


O 43 






(0 O 


CO W 




O -H 


•H CO 


X> 0; 


<M 43 


*H ^ 






43 CO 




C 


CO a> 


C> W 




T> 43 


M a 


CO 






• u 


o o 


rH 4-5 


CM 43 


CM CO 



0) 

c 

c 
o 
u 



I 



c 

CO 
rH 



O 

4^ > 

O <D 

a 



< 



c 
e 
> 

O 

o 



0) 



^4 



::5 



o 


o 




m 






















00 




















CJO 


ON 


CO 


in 


TT 


in 










<^ 












o 


iH 


00 








iH 



o 



C30 

to 



rH 

m 



















LA 


CO 


ON 


ON 


rH 


CM 


rH 


oo 


in 


CVJ 


CO 


ON 


fH 


<y\ 


ro 


oo 


iH 


rH 


f '"^ 


CNj 


















O 




CO 


iH 


in 


m 







rH 


CO 




00 




rH 


00 






CNJ 


OJ 


CM 



rH 



VO 
CM 



fH 



O 
CNJ 



ON 



fH 



VO 
OJ 
fH 



tn 

CNJ 



in 

fH 
rH 



CO 
CNJ 



O 
CNJ 



VO 



oo 

rH 



CO 
CM 



O 
ON 



CM 



O 

CO 



00 
oo 



CO 



OO 



CM 



OO 



o 

VO 



OO 
OO 



rH 
CM 



OO 



■if 

CM 



in 

CM 



CM 



ON 
VO 
CM 



ON 
CJN 









H 


CM 










H 


in 


O 


H 


00 


OO 


v-^ 










o 




in 


CM 




CNJ 


OJ 
















ON 


o 






OO 


ON 


-5r 


rH 


C3N 


OO 


OJ 




rH 


OJ 








%^ 






rH 












ON 


os 




C3N 


ON 


VO 


CM 


rH 


CM 














in 


OO 


CM 








o 


fH 


VO 


rH 




rH 


rH 







o 
w 



in O 

CD X) 

X3 E 

o a> 

jj > 

o O 
O 



CM 



CM 
CJN 



ON 



OO 
VO 



OO 

o 



CM 
OO 



1^ 

CM 



OO 



OO 



o 

CM 



00 

in 



tn 



OO 
OO 



OO 



CM 
VO 



CM 



rH 
V 



OO 



o 
o o 

±1^ 



CJN 



VO 



-ST 



OJ 



o 



1^ 

CM 



1^ 

fH 



VO 



C30 
CM 



OO 



CM 



O 



o 



ERIC 



o 



•r<* 

CO 





O 






in 


rH 




o 


f 


^ 








o 




43 


I'} 
, 1 


to 






a< 












i\ 




a» 








N 




C/) 






o 










0) o 


CO 






to 




CO £ 


4-> >> 


o 




0) 


CO O rH 






o e 


0) CO 


•H 




:3 o 


CO JU, 


C 


g) 


no U 


3 ^ o 


bD 




o 


O T5 0 


O 


o 






o 


o 


a c 


rH § 




o 




O 4J> 




OS 


a: 0) 


& O rH 

E ::5 


* 


* 


• 4-3 


s 


CM 


OO 




in ^ *H 


CM 


CM 


CM a 


CM O to 



•H 

CO 

x: 
o 
U 

6 

U 

o 

o 

CO tH 
Q4 CO 
05 3 
rH S 

o 

• 4^ 

VO -H 
CM S 



C 

^ 05 

x: 

O O 

j^ cri 
4^ 4^ 

rH 

to c 

S O 
O -H 
rH CO 
fH CO hO 
00 c: 

to ^ 

* O 05 



o 

4^ 



CO 



05 
$^ 
0) 

::5 



o 
a 
to 
0) 

u 
o 
o 



CO 

4^ U 

o x; 

o 4^ 

10 

CO x: 
< ^ 

•H 00 
• S 4^ 

00 Q) 

CM in CO 



o 

4^ 

O I 
T5 



to c: 


43 


4^ 


CO 


r < t> 


0) 


a> 






a5 


X) 




^ CO 


» 05 


05 


0 


a> a> 


a) x: 


^> X* 






^ a 






:^ 


rH 


(v rH 


CO 


ct 0 


cd 05 


05 


0 


0 






xi 


(0 


to a> 


CO a> 


CO 


0) ^ 


0) x: 


d) x: 


•H 


43 -H 


•H 4-> 


«H 4^ 




OJ 0 






bO 


•H XT 








0 ^ 


4-> 0 


43 0 




0 to 




c: 




to x: 4^ 


0) to 


0) to 


to jc 


to 4^ CD 




'O u 




< tH to . 


M 0 








43 


43 


4^ 




• 4^ 


• 4J 




ONO c 




rH a> 


CM x: 


CM rH -H 


OOH 


00 rH 


00 43 



C 
•H 
U 

o 
o 



X 

5 
a, 



CVJ 

















> 




o 








•H 








vo 




^ 1 


m 




< 













rH 


1 ON 




CM 










m 

rH 











c 










>> 






^2 






j n\ 






x: 


1 ^ 


> 


:3 


o 






Jh 








X5 


CO 






0) 


s: 




o 








< 
















o 












>> 


o 


CD 


X) 




rH 








1 










Q 


o 


c 


<M 




(D 













O <D 
> 
C) o 



C) 

C) o 
a. o 



rH 



■ST 



OJ 



rvj 
oo 



O 



tn 

CM 



rH 
CM 



ON 



m 



OJ 
OJ 



OS 

in 



o 



OJ 



in 



o 



in 



oo 



OJ 



vo 

V40 



o 



o 

OJ 



o 

-ST 



O 



rH 



O) 



in 



CO 



o 



rH 



in 

cn 



rH 
OJ 



00 



in 



%^ 








o 




OJ 




rH 








00 


CO 


rH 


in 




* 

rH 


rH 


rH 


rH 






/^"^ 




w% 




in 


00 




in 




oo 










in 


vo 


o 




m 




OJ 


OJ 














in 


o 


Oi 


rH 


OJ 


OJ 










00 








u » 


rH 


rH 


rH 














VD 


^- 


in 




r-H 


rH 










in 






OJ 








rH 










lift 




Of 




O 
















o> 


Ol 




OJ 














wo 


o 


■ u J 


/\l 
V\I 




^1 




o 




,,,,,1 






rH 


v# 






Al 

w 




v) 






Q> 


rH 








m 






r* 


* 


fll en 








1 \ 




rA 

w 






















to 




rH 




£0 






-H 


c 


05 o 


x: 








4^> 


to 


to 


to 


^ ro G 


43 >> 




L; CU 


C rH 


to 




^ 4^ 


c: 


c a> 4J 


U O 


O .bi 






CI to 


tn 




cd 


• 0^ to 


• ^ 


* 4^ 




(X> o 




m 4^ fH 


oo o 


oo fd 

















o c 




to 


X3 










> 


U CO 




iH 


O 0) 








c 


a 




o 




r ^ 


to 








i 






O 


T5 


a 


#H 
rH 


:l TJ 


01 




t ) ctf 






r: 




f/> j 


to 


:< 










<d 




oo Cd 






on atJ 





O 




o to 




* 


c o 


U 


a 


0) -H 




43 


4> 


cd 


O 


•H -H 


to 




> 


«> 




C 


C 43 




O 4^ 


•H C 


o 


o a 


x: a> rH 


1 Oj 




o 






o 


rH 3: 








o ^ 




to c 


x: -H 


o 


to 




a 


to 


OJ 








O 


rH (> 


to 


^ 


0) 
















• 


• tH 


N 




UN r-< 




0O*H 


00 (d 


to 







C 


rH 




O 


Cd 




•H 


x> 




CO 


u 


fX CO 




:5 


:5 


> 


o 


o 




$M 


CO 


43 


bfi 






c 




> -H 








o 


rH 


to 








c 


U 


o 

•H 


o 


to 


43 


•H 

43 


o 


7^ 


Cd 




JO 


fO 


OJ 


•H 






^ 






4^ 




• 






VD 


o 


o 


OO 


o 


o 



ERIC 



APPENDIX H-5 



A Summary of Teachers' Ratings of PCEE Pupils' Skill Development 

(N = 680) 



I ten 



Personal and Social 
Development 

1. Child takes turns 
and shares 

2. Child expresses feelings 
in acceptable ways 

3. Child consistently com- 
pletes a task 

4. Child shows self confi- 
dence in trying out new 
activities 

Language Development 

1. Child speaks in senten- 
ces of 5 or more words 

2. Child articulates 
clearly 

3. Child tells his v^ole 
name 

4. Child touches and names 
parts of the body 

5. Child describes objects 
as to size, weight, 
texture 



Achieved as Achieved as Not yet 

of Januaxry of June achieved Blank 



445 (65%) 191 (28%) 44 ( 6%) 0 
404 (59%) 190 (28%) 86 (13%) 0 



299 (44%) 261 (38%) 120 (18%) 0 



313 (46%) 265 (39%) 102 (15%) 0 



641 (94%) 31 (5%) 8 ( 1%) 0 



558 (82%) 44 { 6%) 78 (11%) 0 



603 (89%) 70 (10%) 



7(1%) 0 



576 (85%) 91 (13%) 13 ( 2%) 0 



151 (22%) 415 (61%) 113 (17%) 1 



6. Child tells how things 
are alike or different 
as to size, shape, 
color, etc. 

7. Child follows a series 
of two or more direc- 
tions 

8. Child identifies a few 
letters of the alpha- 
bet 



105 (15%) 425 (62%) 150 (22%) 0 



252 (37%) 344 (51%) 83 (12%) 1 



271 (40%) 367 (54%) 42 ( 6%) 0 



> Continued 
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APPENDIX B-5 (Continued) 



Item 


Achieved as 
of January 


Achieved as 
of June 


ifot yet 
achieved 


Blank 


9. 


Child identifies many 
letters of the alpha- 
bet 


132 


(19%) 


329 


(48%) 


219 


(32%) 


0 


10. 


Child distinguishes 
words that rhyme 


60 


( 9%) 


426 


(63%) 


134 


(29%) 


0 




Child makes relevant 
verbal contributions 
in group conversation 
or discussion 


133 


(20%) 


424 


(62%) 


123 


(18%) 


0 


Math and Science Concept 
Developinenc 

1. Child Identifies 6 
or more colors 


551 


(81%) 


92 


(14%) 


37 


( 5%) 


0 


2. 


Child identifies 
shapes: circle, square, 
triangle, rectangle 


505 

\ 


(74%) 


135 


(20%) 


40 


( 6%) 


0 


3. 


Child reproduces 
above shapes 


\ 271 


(40%) 


280 


(41%) 


129 


(19%) 


0 


4. 


Child counts from 1 
to 10 or beyond 


539 

i 

1 


(79%) 


115 


(17%) 


26 


( 4%) 


0 


5. 


Child identifies size 
differences: big, 
little, long, short, 
etc. 


517 

i 


(76%) 


142 


(21%) 


21 


( 3%) 


0 


6. 


Child sequences rods, 
objects from shortest 
to longest 


491 


(72%) 


139 


(20%) 


50 


( 7%) 


0 


7. 


Child reproduces a 
simple pattern from 
memory 


250 


(37%) 


364 


(54%) 


66 


(10%) 


0 


8. 


Child identifies and 
constructs sets of 
1 to 5 


486 


(71%) 


162 


(24%) 


32 


( 5%) 


u 


9. 


Child identifies and 
constructs sets pf 
0 to 10 


256 (38%) 
Continued 


296 


(44%) 


128 


(19%) 


0 
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APPENDIX K-S (Continued) 



Item 



10. Child recognizes 
numerals 1 to 5 

11. Child :.Jcognizes 
numerals 0 to 10 

12. Child 

associates 
niatierals 1 to 5 with 
their corresponding 
sets 

13. Child associates num~ 
erals 0 to 10 with 
their corresponding 
sets 

14. Child understands and 
applies the terms more 
than, less than 

Motor Skill Develop meni- 



1. 
2. 

3. 



4. 

5. 
6. 
7. 
8. 



Child throws and 
catches a ball 

Child walks a balance 
beam without stepping 
off 

Child demonstrates 
orientation concepts: 
in -out, around-through, 
etc. 

Child claps or marches 
in time to music 

Child uses crayons 
with control 

Child uses scissors 
with control 

Child works a puzzle 
of 10 or more pieces 

Child includes major 
body parts and feat- 
ures in drawing a 
person 



\cnieved as Acnieved as Not yet 
of January of june achieved Bl;.nir 



480 (71%) 168 (25%) 32 ( 5%) 0 
281 (41%) 247 (36%) 152 (22%) 0 
246 (36%) 388 (57%) 46 ( 7%) 0 



137 (20%) 359 (53%) 184 (27%) 0 



111 (16%) 469 (69%) 100 (15%) q 



532 (78%) 124 (18%) 23 ( 3%) 1 
244 (36%) 376 (55%) 59 ( 9%) l 



455 (67%) 198 (29%) 26 ( 4%) i 



144 (21%) 441 (65%) 95 (14%) 0 

509 (75%) 152 (22%) 19 ( 3%) 0 

444 (65%) 188 (28%) 48 ( 7%) 0 

450 (66%) 180 (26%) 50 ( 7%) Q 

78 (11%) 427 (63%) 175 (26%) 0 



Continued 
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APPENDIX H-5 (Continued) 



Item 


Achieved as 
of January 


Achieved as 
of June 


Not yet 


Blank 


9. 


Child follows left to 
J^ight progression in 
tracking and drawing 


108 (16%) 


391 (58%) 


181 


(27%) 


0 


XO. 


Child prints his first 
name correctly 


162 (24%) 


364 (54%) 


153 


(22%) 


1 
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APPENDIX H~6 



A Suniraary of Teachers' Rating of Third Year PCEE 
Pupils' Skill Development (N - 693) 



Item 



Achieved as Achieved as Not yet 
of January of June achieved 



Personal and fiof-i^^i 
Development 

1. Child takes turns 
and shares 

2. Child expresses 
feelings in 
acceptable ways j 

3. Child consist- ; 
ently completes ! 
a task 

4. Child shows self 
confidence in 
trying out new 
activities 

Lanauacre Developmenh 

1. Child speaks in 
sentences of 5 or • 
more words ; 

2. Child articulates 
clearly ' 

3. Child tells his 
whole name 

4. Child touches and 
names parts of 
the body 

5. Child describes 
objects as to ' 
size, weight, and 
texture 

6. Child tells how 
things are alike 
or different as 
to size, shape, 
color, etc. 



478 (69%) 
384 (55%) 



640 (92%) 

405 (58%) 

592 (85%) 

576 (83%) 



177 (26%) 38 ( 5%) 



222 (32%) 87 (13%) 



310 (45%) 237 (34%) 146 (21%) 



316 (46%) 233 (34%) 144 (21%) 



41 ( 6%) 12 ( 2%) 



275 (40%) 13 ( 2%) 



88 (13%) 13 ( 2%) 



105 (15%) 12 ( 2%) 



211 (30%) 405 (58%) 77 (11%) 



268 (39%) 386 (56%) 39 ( 6%) 



(continued) 



ERIC 



APPENDIX H-6 (continued 



Item 



7. Child follows a 
series of two 
or more direc- 
tions 

8. Child identi- 
fies a few 
letters of the 
alphabet 

9. Child identi- 
fies many 
letters of the 
alphabet 

10. Child distin- 
guishes words 
that rhyme 

11. Child makes rele* 
vant verbal con- 
tributions in 
group conversa- 
tion or discus- 
sion 

Math and Science Con- 
cept Development 

1. Child id entif ies 

6 or more colors i 

i 

2. Child identifies 
shapes: circle, 
square, triangle,' 
rectangle 

3. Child reproduces i 
above shapes 

4. Child counts 
from 1 to 10 or 
beyond 

5. Child identifies 
size differences: 
big, little, long, 
short, etc. 



Achieved as Achieved as Not yet 
of January of June achieved 



67 (10%) 462 (67%) 164 (24%) 



80 (12%) 



125 (18%) 



192 (28%) 



214 (31%) 
531 (77%) 



477 (69%) 
522 (75%) 

527 (76%) 



(continued) 
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496 (71%) 117 (17%) 



345 (50%) 223 (32%) 



54 ( 8%) 413 (60%) 226 (33%) 



353 (51%) 148 (21%) 



388 (56%) 91 (13%) 



99 (14%) 63 { 9%) 



172 (25%) 44 ( 6%) 



120 (17%) 50 ( 7%) 



149 (21%) 17 ( 2%) 



APPENDIX H-6 (continued 



Item 



Achieved as Achieved as Not yet 
of January of June achieved 



6* Child sequences 
rods, objects 
from shortest 
to longest 

7. Child reproduces 
a simple pattern 
fr(»Q memsry 

8. Child identifies 
and constructs 
sets of 1 to 5 

9. Child identifies 
and constructs 
sets of 0 to 10 

10. Child recognizes 
numerals 1 to 5 

11. Child recognises 
numerals 0 to 10 

12. Child associates 
numerals 1 to 5 
with their 
corresponding 
sets 

13. Child associates 
numerals 0 to 10 
with their 
corresponding 
sets 

14. Child understands 
and applies the 
terms more than, 
less than 

Motor Skill Develop - » 
ment 

1. Child catches an<^ 
throws a ball • 



473 (68%) 



178 (26%) 42 ( 5%) 



486 (70%) 

200 (29%) 

133 (19%) 

314 (45%) 
396 (57%) 
179 (26%) 



205 (30%) 



467 (&7%) 



311 (45%) 
(continued) 



169 (24%) 38 ( 5%) 



349 (50%) 144 (21%) 



532 (77%) 28 ( 4%) 



284 (41%) 95 (14%) 



251 (36%) 46 ( 7%) 



351 (51%) 163 (23%) 



363 (52%) 125 (18%) 



191 (28%) 35 ( 5%) 



306 (44%) 76 (11%) 



APPENDIX H-6 (continued) 



Item 


Achieved as 
of January 


Achieved as 
of June 


Not yet 
achieved 


2. Child walks a 
balance beam 
wxtnout stepping 
off 


430 (62%) 


244 (35%) 


19 ( 3%) 


3. Child demon- 
scrates orienta- 
tion concepts: 
in-out, around- 
uncv ugn f ecc • 


183 (26%) 


372 (54%) 


138 (20%) 


4. Child claps Or 
marches in time 
zo musxc 


413 (60%) 


258 (37%) 


22 ( 3%) 


5. Child uses cray- 
ons with control 


339 (49%) 


296 (43%) 


58 ( 8%) 


6. Child uses scis- 
sors with con- 
trol 


346 (50%) 


295 (43%) 


52 ( 7%) 


/ • L.nxi.ci worKs a 
puzzle of 10 or 
more pieces 


124 (18%) 


440 (63%) 


129 (19%) 


8. Child includes 
major body parts 
ana reacures in 
drawing a person 


28 ( 4%) 


447 (64%) 


218 (31%) 


9. Child follows 
left to right 

^soion xn 
tracking and 
drawing 


149 (21%) 


351 (51%) 


193 (28%) 


10, Child prints his 
first name 
correctly 


191 (28%) 


360 (52%) 


142 (20%) 



APPENDIX H-7 



Initial Parent Ratings of Pupils' Behavin.. ^i. , 

Of "My Preschool Child" Mfde PriSr to Entrv''?^''™^ 
the PCEE Program in the plll, W73 V- 727^"'° 




I. Child dresses 
himself 



2. Child buttons, 
snaps, and zips 
his clothing 

3. Child goes to 
the toilet by 
himself 

4. Child pays 

attention and 

concentrates 
well 

5. Child follows 
simple direc- 
tions without 
reminding 

6. Child tells 
what he wants 
or needs 

; 7. Child helps 
with simple 
household jobs 

: 8. Child takes 
turns and 
«harcs with 
other children 

9. Child takes 
good care of 
things he uses 

iO. Child prefers 
to play alone 



Total* 
H 

NH 

Total 
H 

NH 

Total 
H 

NH 

Total 
H 

NH 



Total 
H 

NH 



Total 
H 

NH 

Total 
H 

NH 

Total 
H 

NH 



Total 
H 

NH 

Total 
K 

NH 



440 (61%) 
239 (56%) 
201 (67%) 

358 (50%) 
189 (44%) 
169 (57%) 

670 (92%) 
386 (91%) 
284 (95%) 

252 (35%) 
129 (30%) 
123 (41%) 



297 (41%) 
158 (37%) 
139 (47%) 



669 (93%) 
384 (90%) 
285 (96%) 

387 (54%) 
213 (50%) 
174 (58%) 

356 (49%) 
183 (43%) 
173 (58%) 



319 (44%) 
165 (39%) 
154 (52%) 

28 ( 4%) 
18 { 4%) 
10 ( 3%) 



262 (36%) 
169 (40%) 
93 (31%) 

329 (45%) 
212 (50%) 
117 (39%) 

48 ( 7%) 
34 ( 8%) 
14 ( 5%) 

461 (64%) 
288 (68%) 
173 (58%) 



418 (58%) 
263 (62%) 
155 (52%) 



51 ( 7%) 
38 ( 9%) 
13 ( 4%) 

328 (45%) 
204 (48%) 
124 (42%) 

360 (50%) 
237 (56%) 
123 (41%) 



373 (52%) 

237 (56%) 

136 (46%) 

536 (74%) 

317 (75%) 

219 (73%) 



21 ( 3%) 4 

17 ( 4%) 3 

4(1%) 1 

36 ( 5%) 4 

24 ( 6%) 3 

12 ( 4%) 1 

5(1%) 4 

5(1%) 3 

0(0%) 1 

10 ( 1%) 4 

8(2%) 3 

2(1%) 1 



8(1%) 4 
4(1%) 3 
4(1%) 1 



3 (<1%) 4 

3(1%) 3 

0(0%) 1 

8(1%) 4 

8(2%) 3 

0(0%) 1 

7(1%) 4 

5(1%) 3 

2(1%) 1 



31 ( 4%) 4 

23 ( 5%) 3 

8(3%) 1 

158 (22%) 5 

90 (21%) 3 

68 (23%) 2 



(continued) 
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APPENDIX H-7 (continued) 



Item 



1.1. Child plays with 
a few children 



RegMlarly Sometime s Not Yet 



Blan}c 



Total 389 (54%) 
H 216 (51%) 

NH 173 (58%) 



12. Child plays with * Total 
many children i H 

NH 



13. Child remembers j Total 
rules of games H 

he plays NH 

14, Child speaks in i Total 
sentences of • H 
five words or NH 
more 



15. Child tells a 
simple story 

16. Child identi- 
fies six or 
more colors 

17. Child recites 
rhymes, sings 
songs 



18. Child tells how Total 
things are alike H 
or different NH 

19. Child identifies Total 
a few letters of H 
the alphabet NH 

20. Child identifies Total 
many letters of H 
the alphabet NH 

21. Child prints his Total 
first name H 
correctly NH 



22. Child tells his 
whole name 



223 (31%) 

132 (31%) 

91 (31%) 

250 (35%) 

118 (28%) 

132 (44%) 

672 (93%) 

383 (90%) 

289 (97%) 



Total 455 (63%) 
; H 243 (57%) 

NH 212 (71%) 

Total 505 (70%) 
H 258 (61%) 

NH 247 (83%) 

Total 399 (55%) 
H 200 (47%) 

NH 199 (67%) 

362 (50%) 
175 (41%) 
187 (63%) 

412 (57%) 
193 (45%) 
219 (73%) 

282 (39%) 
123 (29%) 
159 (53%) 

202 (28%) 
83 (20%) 
119 (40%) 

Total 567 (78%) 
H 305 (72%) 

NH 262 (88%) 

(continued) 



324 (45%) 

204 (48%) 

120 (40%) 

399 (55%) 

225 (53%) 

174 (58%) 



9 
5 
4 



( 1%) 
( 1%) 
( 1%) 



100 (14%) 
68 (16%) 
32 (11%) 



5 
3 
2 

5 
3 
2 



402 


(56%) 


71 (10%) 


4 




/ c Oft \ 


55 (13%) 


3 






16 ( 5%) 


1 


41 


( 6%) 


10 ( 1%) 


4 






9 ( 2%) 


3 


Q 

o 


I ) 


1 (^1%) 


1 


220 


/ 1 Aft \ 


AO / *v a \ 

48 ( 7%) 


4 


XH X 


/ ^ ')ft \ 


41 (10%) 


3 


79 


(27%) 


7 ( 2%) 


1 


102 




116 (16%) 


4 


73 


1 X f V / 


74 [22%) 


3 


29 


(10%) 


22 ( 7%) 


1 


262 




o2 ( 9%) 


4 


174 


V *t X V / 


Dl (12%) 


3 


88 


(30%) 


XX \ H ) 


1 


313 


(43%) 


48 ( 7%) 


4 


210 


(49%) 


40 ( 9%) 


3 


103 


(35%) 


8 ( 3%) 


1 


179 


(25%) 


132 (18%) 


4 


125 


(29%) 


107 (25%) 


3 


54 


(18%) 


25 ( 8%) 


1 


121 


(17%) 


320 (44%) 


4 


69 


(16%) 


233 (55%) 


3 


52 


(17%) 


87 (29%) 


1 


139 


(19%) 


382 (53%) 


4 


67 


(16%) 


275 (65%) 


3 


72 


(24%) 


107 (36%) 


1 


104 


(14%) 


52 ( 7%) 


4 


80 


(19%) 


40 ( 9%) 


3 


24 


( 8%) 


12 ( 4%) 


1 
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/J>PENDIX H-? (continued) 




23. Child tells 
his address 



24. Child tells 
his telephone 
number 

25. Child counts 
from one to 
ten or beyond 



Total 
H 

NH 

Total 
H 

NH 

Total 
H 

NH 



26. Child recognizes Total 
numerals 1 to 10 H 

! NH 



27. Child tells 
"how many" in 
a group of 
objects 



Total 
H 

NH 



28. Child identifies Total 
basic shapes; . h 
circle, square, NH 
triangle, rec- 
tangle 



29. Child throws 
and catches 
a ball 

30. Child can ride 
a tricycle or 
bicycle 

31. Child runs, 
hops , and 
jumps 

32. Child claps or 
marches in 
time to music 

33 . Chi Id iisos 
t^rnyonr, with 
control 



Total 
H 

NH 

Total 
H 

NH 

Total 
H 

NH 

Total 
H 

NH 

Total 

n 

Nil 



156 (22%) 
67 (16%) 
89 (30%) 

91 (13%) 
38 ( 9%) 
53 (18%) 

565 (78%) 
303 (71%) 
262 (88%) 

310 (43%) 
131 (31%) 
179 (60%) 

413 (57%) 
200 (47%) 
213 (71%) 



310 (43%) 
153 (36%) 
157 (53%) 



456 (63%) 
261 (61%) 
195 (65%) 

694 (96%) 
402 (95%) 
292 (98%) 

681 (94%) 
395 (93%) 
286 (96%) 

436 (60%) 
253 (60%) 
183 (61%) 

419 (58%) 
223 (52%) 
196 (66%) 



218 (30%) 
121 (28%) 
97 (33%) 

92 (13%) 
41 (10%) 
51 (17%) 

103 (14%) 

77 (18%) 
26 ( 9%) 

222 (31%) 
144 (34%) 

78 (26%) 

248 (34%) 
174 (41%) 
74 (25%) 



283 (39%) 
172 (40%) 
111 (37%) 



250 (35%) 
155 (36%) 
95 (32%) 

22 ( 3%) 
18 ( 4%) 
4 ( 1%) 

36 ( 5%) 
25 ( 6%) 
11 ( 4%) 

250 (35%) 
148 (35%) 
102 (34%) 

244 (34%) 
157 (37%) 
87 (29%) 



349 (48%) 
237 (56%) 
112 (38%) 

540 (75%) 
346 (81%) 
194 (65%) 

55 ( 8%) 
45 (11%) 

10 ( 3%) 

191 (26%) 
150 (35%) 
41 (14%) 

62 ( 9%) 
51 (.12%) 

11 ( 4%) 



130 (18%) 
100 (24%) 
30 (10%) 



4 
3 
1 

4 
3 
1 

4 

3 
1 

4 

3 

1 

4 

3 
1 



4 
3 
1 



17 


( 2%) 


4 


9 


( 2%) 


3 


8 


( 3%) 


1 


7 


( 1%) 


4 


5 


( 1%) 


3 


2 


(^1%) 


1 


6 


( 1%) 


4 


5 


( 1%) 


3 


1 


(a%) 


1 


37 


( 5%) 


4 


24 


( 6%) 


3 


13 


( 4%) 


1 


60 


( 8%) 


4 


45 


(11%) 


3 


15 


( 5%) 


1 
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ERIC 



APPENDIX H-7 (continued) 



Item 



34. Child uses 
scissors with 
control 

35. Child works a 
puzzle of 10 
or more pieces 

36. Child enjoys 
looking at 
books 

37. Child listens j 
to stories and ' 
music 

38. Child is read 
to i 



Regularly Sometimes 



0 

Not Yet 



Blank 



39. Child uses 
paint 

40. Child uses 
playdoh or 
clay 

41. Child uses 
scissors 



42. Child uses 
crayons 

4 3. Child has 

visited the zoo 

44, Child 'las been 
to the library • 



Total 
H 

Nil 

Total 
H 

NH 

Total 
H 

NH 

Total 
H 

NH 

Total 

H 

NH 

Total 
H 

NH 

Total 
H 

NH 

Total 
H 

NH 

Total 
H 

NH 

Total 
H 

NH 

Total 

n 

Nl! 



258 (36%) 
136 (32%) 
122 (41%) 

377 (52%) 
179 (42%) 
198 (66%) 

625 (86%) 
360 (85%) 
265 (89%) 

617 (85%) 
354 (83%) 
263 (88%) 

437 (60%) 
233 (55%) 
204 (68%) 

275 (38%) 
139 (33%) 
136 (46V,) 

2U (39%) 
139 (33%) 
145 (49%) 

311 (43%) 
149 (35%) 

162 (54%) 

537 (74%) 
288 (68%) 
249 (84%) 

295 (41%) 

163 (38%) 
132 (44%) 

254 (35%) 
114 (27%) 
140 (47%) 



321 (44%) 
188 (44%) 
133 (45%) 

246 (34%) 
171 (40%) 
75 (25%) 

96 (13%) 
64 (15%) 

32 (il%) 

104 (14%) 
71 (17%) 

33 (11%) 

269 (37%) 
175 (41%) 
94 (32%) 

313 (43%) 
192 (45%) 
121 (41%) 

357 (49%) 
221 (52%) 
136 (46%) 

327 (45%) 
212 (50%) 
115 (39%) 

173 . A%) 
128 (30%) 
45 (15%) 

394 (54%) 
233 (55%) 
161 (54%) 

244 (34%) 
149 (35%) 
95 (32%) 



144 (20%) 4 

101 (24%) 3 

43 (14%) 1 

100 (14%) 4 

75 (18%) 3 

25 ( 8%) 1 

2 (<1%) 4 

1 (<1%) 3 

1 ('1%) 1 



2 


('■1%) 


4 


0 


( 0%) 


3 


2 


( 1%) 


1 


17 


( 2%) 


4 


17 


( 4%) 


3 


0 


( 0%) 


1 


135 


(19%) 


4 


94 


(22%) 


3 


41 


(14%) 


1 


82 


(11%) 


4 


65 


(15%) 


3 


17 


( 6%) 


1 


85 


(12%) 


4 


64 


(15%) 


3 


21 


( 7%) 


1 


13 


( 2%) 


4 


9 


( 2%) 


3 


4 


( 1%) 


1 


34 


( 5%) 


4 


29 


( 7%) 


3 


5 


( 2%) 


1 


225 


(31%) 


4 


162 


(38%) 


3 


63 


(21%) 


1 
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APPENDIX H-7 (continued) 




45. Child has taken 
field trips out- 
side the commun- 
ity 

46. Child attends or 
has attended 
Nursery School, 
Headstart, 
Sunday School 

47. Child watches 
Sesame Street 



Total 
H 

NH 



Total 
H 

NH 



Total 
H 

NH 



48. Child has trou- i Total 

ble with eating i h 

(too much or nh 
too little) 



49. Child has trou- 
ble with sleep- 
ing (too much 
or too little) 



Total 
H 

' NH 



50. Child has trou- ' Total 
ble with stomach H 
irregularities NH 

51. Child has trou- Total 
ble with getting H 
along with other NH 
children 

52. Child has trou- Total 
ble with getting H 
along with adults NH 



53. Child has trou- 
ble with unusual 
fears 



Total 
12 

NH 



437 (60%) 
251 (59%) 
186 (62%) 



345 (48%) 
198 (47%) 
147 (49%) 



433 
226 
207 



(60%) 
(53%) 
(69%) 



Often 



268 (37%) 
161 (38%) 
107 (36%) 



95 (13%) 
57 (13%) 
38 (13%) 



236 (33%) 
158 (37%) 
78 (26%) 



Once in 
a while 



69 (10%) 
50 (12%) 
19 ( 6%) 



31 ( 4%) 
27 ( 6%) 
4 ( 1%) 



7 
5 
2 



( 1%) 
( 1%) 
( 1%) 



69 (10%) 
65 (15%) 
4 ( 1%) 



80 (11%) 

74 (17%) 

6 ( 2%) 

17 ( 2%) 

16 ( 4%) 

1 ( 1%) 



343 (47%) 
218 (51%) 
125 (42%) 



17C (24%) 
130 (31%) 
40 (13%) 



125 (17%) 

84 (20%) 

41 (14%) 

370 (51%) 

213 (50%) 

157 (53%) 



192 (27%) 

119 (28%) 

73 (24%) 

241 (33%) 

153 (36%) 

88 (30%) 



18 { 2%) 
13 ( 3%) 
5 ( 2%) 



283 (39%) 
170 (40%) 
113 (38%) 



4 

3 



4 
3 
1 



54 ( 7%) 
41 (10%) 
13 ( 4%) 



0 

Not at 
all 



4 
3 
1 

Blank 



311 (43%) 
157 (37%) 
154 (52%) 



522 



(72%) 
268 (63%) 
254 (85%) 



591 (82%) 

336 (79%) 

255 (86%) 

284 (39%) 

147 (35%) 

137 (46%) 



451 (62%) 

232 (55%) 

219 (73%) 

465 (64%) 

256 (60%) 

209 (70%) 



4 

3 
1 



4 

3 
1 



4 

3 
1 

4 
3 
1 



4 
3 

1 

4 
3 
1 
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APPENDIX H-.7 (continued 



Item 



54. Child has trou- 
ble with nervous- 
ness 



55. Child has trou- 
ble wi^h thumb- 
sucking 

56. Child has trou- 
ble with over- 
activity 

57. Child has trou- 
ble with sex 



58. Child has trou- 
ble with day- 
dreaming 

59. Child has trou- 
ble with temper 
tantrums 

60. Child has trou- 
ble with crying 

61. Child has trou- 
ble with lying 



62. Child lias trou- 
ble with 
stealing 

63. Child has trou- 
ble with tearing 
and breaking 
things 

64. Child has trou- 
ble with wet- 
ting 



Total 
H 

NH 

Total 
H 

NH 

Total 
H 

NH 

Total 
H 

NH 



Total 
H 

NH 



Total 

; H 

! NH 

Total 
H 

NH 

' Total 
H 

NH 

Total 
H 

NH 

Total 
H 

NH 



Total 
H 

NH 



2 

Often 

23 ( 3%) 
22 ( 5%) 
1 (<1%) 

73 (10%) 
48 (11%) 
25 ( 8%) 

66 ( 9%) 
61 (14%) 
5 ( 2%) 

2 ( 2%) 
2 (<1%) 
0 ( 0%) 

9 ( 1%) 
5 ( 1%) 
4 ( 1%) 

32 ( 4%) 
30 ( 7%) 

2 ( 1%) 

42 ( 6%) 
39 { 9%) 

3 ( 1%) 

12 ( 2%) 
10 ( 2%) 
2 ( 1%) 

0 ( 0%) 
0 ( 0%) 
0 ( 0%) 

18 ( 2%) 
18 ( 4%) 
0 ( 0%) 



32 
30 
2 



Once in 
a while 

203 (28%) 
134 (32%) 
69 (23%) 

63 ( 9%) 
39 ( 9%) 
24 ( 8%) 

224 (31%) 
134 (32%) 
90 (30%) 

51 ( 7%) 
33 ( 8%) 
18 ( 6%) 

177 (25%) 
131 (31%) 
46 (15%) 

382 (53%) 
239 (56%) 
143 (48%) 

434 (60%) 
261 (61%) 
173 (58%) 

291 (40%) 
178 (42%) 
113 (38%) 

41 ( 5%) 
32 ( 8%) 
9 ( 3%) 

261 (36%) 
189 (44%) 
72 (24%) 



0 

Not at 
all 



Blank 



497 (69%) 
269 (63%) 
228 (77%) 

587 (81%) 
338 (80%) 
249 (84%) 

432 (60%) 
230 (54%) 
202 (68%) 

668 (92%) 
388 (91%) 
280 (94%) 

536 (74%) 
289 (68%) 
247 (83%) 

309 (43%) 
156 (37%) 
153 (51%) 

247 (34%) 
125 (29%) 
122 (41%) 

420 (58%) 
237 (56%) 
183 (61%) 

681 (94%) 
392 (92%) 
289 (97%) 

444 (61%) 
218 (51%) 
226 (76%) 



4 
3 

1 

4 
3 
1 

5 
3 
2 

6 
5 
1 

5 
3 
2 

4 
3 
1 

4 
3 
1 

4 

3 
1 

5 
4 
1 

4 
3 
1 



( 4%) 
( 7%) 
( 1%) 



149 (21%) 
93 (22%) 
56 (19%) 



542 (75%) 4 
302 (71%) 3 
240 (81%) 1 



(cpntinued 
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APPENDIX H-7 (continued 



Item 



Child has trou- 
ble with speech 

i 



1 



Total 
H 

NH 



2 

Often 

82 (11%) 
70 (16%) 
12 ( 4%) 



Once in 
a while 

151 (21%) 
97 (23%) 
54 (18%) 



0 

Not at 



490 (68%) 
258 (61%) 
232 (78%) 



Blank 



4 

3 

1 



Total represents 727 pupils evaluated 
H represents 428 pupils rated as having 

special problems or handicaps 
NH represents 299 pupils rated as not having 
learning problems 
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APPENDIX L-1 



Frequency Tabulation of Parents* Ratings of Both Pcee Program 

and Teachers (E = 601) 



Item 

1. The tasks used 
with my child both 
at Saturday School 
and Home Visits 
were interesting 

to my child and met 
hi!{ educational 
needs . 

2. My child's 
teacher seemed to 

very interested 
in my child as an 
individual. 

:3. The home visit 
was a good learn- 
ing experience 
for both my child 
and myself. 

4. My lessons were 
well prepared and 
explained to me by 
the teacher when I 
taught at Saturday 
.^chool . 

3. As a result of 
participation in 
the Home/School 
Progr«am, I feel 
setter able to deal 
with my child both 
educationally and 
personally. 

6. My child's 
teacher really got 
ine interested in 
ioing more with my 
child than I had 
one before. 



Agree 
Strongl! 



534 (89%) 



476 (82%) 



Somewhat 



467 (78%) 127 (21%) 



60 (10%) 



463 (77%) 127 (21%) 



98 (17%) 



RATINGS 
Disagree 
Somewhat 



7 ( 1%) 



7 ( 1%) 



7 ( 1%) 



5 ( 1%) 



265 (44%) 278 (47%) 46 ( 8%) 

Continued 



No 

Disagree Rating 
Strongly Blank 



0 ( 0%) 



0 ( 0%) 



2 (<1%) 



0 ( 0%) 22 



272 (46%) 290 (49%) 23 (4%) 8 ( 1%) 



6 ( 1%) 



8 



o 
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P^l'ZNDlK L-1 (Continued) 




7. I felt that 

ray child's teacher 
liked me both as a 
parent and as a 
person . 

8. When my child 
attends kinder- 
garten, I would 
like to receive 
hoToe visits from 
his kindergarten 
teacher similar to 
those home visits 
received duri.ng the 
Home/School Pro- 
gram year. 

9 . As a result of 
my experience in 
teaching Saturday 
School , I would 
like to volunteer 
for assisting in 
the kindergarten 
next year. 

.0. If I had a 
three-year-old 
child, I would 
like him to have 
the same teacher 
as my four-year-old 
child had this year. 



434 (73%) 153 (26%) 



8 ( 1%) 



1 (-^1%) 



262 (44%) 211 (36%) 98 (17%) 20 ( 3%) 



197 (36%) 221 (40%) 104 (19%) 30 ( 5%) 49 



514 (86%) 



67 (11%) 



15 ( 3%) 



3 ( 1%) 
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APPENDIX L-2 
Frequency Tabulation of Parents* Ratings of Both 
PCEE Program and Teachers (N = 577) 




Item 



Im The tasks used 
with iTjy child both 
at Saturday School 
and Home Visits 
were interesting 
to njy child and met 
his educational 
needs. 

2. My child* s 
teacher seemed to 
be very interested 
in my child as an , 
individual, 

3« The home visit 
was a good learn- 
ing e2cperience for 
both child and 
ryself 

h. My lessons were 
well prepared and 
explained to Joe by 
the teacte ^*ien I 
taught at Saturday 
School 



5. As a result of 
participation in 
the Home/School 
Program, I feel 
better able to deal 
with my child both 
educatioiaOly and 
personally. 

6. >^ child's 
teacher really got 
ms interested in 
doing more with my 
child than I had 
done before. 



Agree 
Strongly 



Agree 
Somewhat 



Disagree 
Somewhat 



Disagree 
Strongly 



hOl {69%) 168 {29%) 7(1^) 1 (^1^) 



m m%) 91 (16^) 3(1^) 0 ( 0^) 



(71^) 11*3 {2$%) 19 (3^) 5 ( 



im) 92 {16%) 5(1^) 0 ( 0^) 



2Jil {hZ%) 3(X) {$3%) 19 { %) 8(1^) 



207 (37^) 29h {$2%) U7 ( 8^) 19 ( }%) 



( continued) 



APPENDIX L-2 



Item 



Agree 
Strongly 



Agree 
SoiQQwhat 



Disagree 
SonsKhat 



Disagree 
Strongly 



Blank 



7. I felt that 
child's teacher 
liked m both as a 
parent and as a 
person. 

8. VJhei* my child 
attends kinder- 
garten, I would 
like to receive 
hme visits from 
his kindergarten 
teacher sijnilar 
to tliose hcsm 
visits received 
during the Hcsne/ ' 
School Program year, 

9. As a result of ! 
ny eoqperience in 
teaching Saturday 

School, I would like 172 (32^) 
to volunteer for 
assisting in the 
kindergarten next 
year. 



10. If I had a 
three-year M)ld 
child, I would like 
him to have the 
sane teacher as iny 
four-year-old child 
liad this 



568 (6$%) 196 {3$%) U ( 1^) o ( 0^) 9 



231 (W) 221 {kO%) 78 28 ( $%) 19 



216 ila%) 107 (20^) 38 ( 7Jg) J^i; 



hlO (82^) 85 {!$%) 10 (2^) 6 ( 1^) 6 
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APPENDIX M-1 



Frequency Distributions of Further Diagnostic Screening Test Battery 
and Follow Up Administered to Pupils Identified as 

Learning Disabled (N-lS) 



Scores in 
Months 



33-3^ 
35-36 
37-38 
39-40 
4l~i|2 
43-^4 

47-48 
49-50 
51-52 
53-54 
55-56 
57-58 
^9-60 
^1-62 
63-64 
65-'66 
67-68 
69-70 
71-72 
73-74 
75-76 
77-78 
79-80 
81-82 
83-84 
85-86 
87-88 
89-90 
91-92 
93-94 
95-96 
97-98 
09-100 
lOl-JO;^ 



Beery 
Pre Post 



2 
1 



3 
5 
2 

1 
2 



1 
1 
1 
1 

3 
2 

2 
1 
2 



Peabody 
Pre Post 



1 
1 

1 
1 

1 



1 
2 

2 
2 

1 

3 
1 



1 
1 
3 



3 
1 
1 

1 
2 



1 

X 



Oseretsky 
Pre Post 



Sievers 
Pre Post 



I 
1 



2 
2 

3 
1 



2 
2 
1 



2 

3 
1 

5 



1 
X 
4 
X 
2 



X 
X 



1 
1 
2 
1 
3 
9 



Standard 
Scores* 



Goodenough" 

Harris 
Pre Post 



55-56 
57-58 
59-60 
61-62 
63-64 
65-66 
67-68 
69-70 
71-72 
73-74 
75-76 
77-78 
79-80 
81-82 
83-84 
85-86 
87-88 
89-90 
91-92 
93-94 
95-96 
97-98 
99-100 
101-102 
103-10^1 
105-106 
107-108 
109-110 
111-112 
113-11^ 
115-116 
117-118 
119-120 
121 and 
above 



2 
1 
3 

3 
1 



2 
2 



1 
1 



3 
3 
1 
2 



1 

2 



X 

X 
X 



* Mean of lOO, sta^idard deviation of 15. 
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APP®n)IX M-3 

Frequency Distributions of tether Diagnostic Screening Battery and Follow 
Up Adninistered to ?upiXs Identified as Learning Disabled (N « 25) 



ITPA Subtests 



Scores 

in 
Months 



Beery 
Pre Post 



Auditory 
Reception 
Pre Post 



Visual 
Reception 
Pre Post 



Auditory 
Associa- 

tion 
Pre Post 



20 or below 
21-22 
23-2a 
25-26 
27-28 
29-30 
31-32 
33-31* 
35-36 
37-38 
39^0 

U3-2*ii 
U5-U6 
it7-l*8 
U9-50 
51-52 
53-5h 
55-56 
57-58 
59-60 
61-62 
63-61* 
65-66 
67-68 
69-70 
71-72 
73-7i4 
75-76 
77-76 
79-80 
81-82 
83-81* 
85-86 
87-88 
89-90 
91 or above 



5 
2 

3 



6 
5 

1 
1 



3 
I 
2 

5 

7 

2 



1 
1 
1 
1 
2 

6 
3 
5 
1 



2 
2 

2 

3 
6 



2 
1 
1 



1 
3 

3 

1 

2 
2 
1 
1 

2 

3 
1 

1 
1 



3 
1 
1 
1 

1 
3 



3 
2 
1 



1 
1 
1 
2 

5 

2 
It 
1 
2 

1 
1 



2 
1 
X 



U 

2 

3 
U 
U 



(coitinued) 
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APPENDIX M-3 (continued) 



Scores 
tn 

Healths 



20 or below 
21-22 
?3-2U 
2^26 
27-28 
29-30 
31-32 
33-3it 
35-36 
37-38 
39-iiO 
ll-li2 

h}-'Lih 
)i^U6 
Jb 7-1*8 
Ii9-5D 
$1-52 
53-$U 

57-58 
59-60 
61-62 
63-61* 
6$^ 
67-68 
69-70 
71-72 
73-7i* 
75-76 
77-76 
79-80 
81-82 
83-81^ 
85-86 
87-88 
89-90 
91 or above 



Visual 
Assoc ia- 
tion 



h 

2 

2 
1 
3 
3 
1 



1 
3 



1 
1 

1 
3 



1 
6 

h 
2 



Verbal 
Bxpresslon 
pre Post 



Motor 
E3g>ression 
m Post 



2 
1 

6 
2 
3 

1 

1 

2 

1 



2 
1 
2 
3 

3 

2 

3 



1 
1 



1 
X 



2 
1 
1 
3 



3 

2 



2 
1 



1 
1 
1 



1 
1 



1 
2 

2 
3 

1 

2 

1 



1 
9 



Auditory 
Closure 
ffe ?os^ 



5 
5 



3 
1 



1 
1 
1 



1 
2 



5 
3 

ii 

2 
1 
2 
3 



( continued) 
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APPENDIX M-3 (c<aitimi8d) 



Sec res 

in 
Months 


Visual 
Closure 
L Pre Po s t* 


Auditory 
Memory 
Pre Pt«st 


Visxial 
Hendry 
^ Post 


Total (PU) 
Pre Post 


20 or belov 





2: 



11-22 

25-26 
2 7 "•28 
29.30 
31-32 
33"3h 
35-36 
37-38 
39-l;0 
la-U2 
u3-Wi 
2i5-li6 
U7-ii8 
U9-50 
51-52 
53-5U 
55-56 
57-58 
59-60 
61-62 
63-6U 
65-66 
67-68 
69-70 
71-72 
73-7I4 
75-76 
77-78 
79-80 
81-82 
83-814 
85-86 
87-88 
89-90 
91 or above 



"1 

1 




1 


1 




1 

JL 




I 










2 










0 
c 




1 


J. 


1 












1 


2 


2 










2 


1 




6 


3 








1 


2 


3 






1 


1. 


2 


2 




X 


1 








). 

*• 


1. 
*♦ 




3 


3 








2 




1 








u 




2 


2 


2 




1 


2 


2 


2 


2 
















2 


1 


1 








1 


1 


1 






1 


2 






1 




2 








1 


1 










1 










2 




1 


1 



1 
1 



1 

1 
1 

2 
3 



2 
2 

2 
1 



1 
1 
2( 
li 
1 
3 
3 
2 

1 

1 
1 
1 



1 
1 



3 
2 
2 
1 

3 
3 
1> 
2 

1 
1 



(continued) 
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APPSMDIX M-3 (coa-tinued 



Standard Scores 


Qopdenough-harris 
FT© Post 
















X 


X 


61-62 


X 




63-6U 






6^ 






67-68 






69-70 


X 


X 


71-72 






73-714 


h 




75-76 


X 




77-78 


K 


o 
c 


79-80 




o 


81-82 


X 




83-814 


X 




85-86 




X 


87-88 


1 


0 


89-90 


1 




91-92 




2 


93-9U 






95-96 


2 




97-98 




1 








101-10? 






103-lOU 






105-106 






107-108 




1 


109-110 




1 


111-112 




1 



APPENDIX N-la 



(N-79lr Puoi?f^iS^%-r^5^^^ Adju..tment For All Pupils 
^ iN-kgf^pioiJfjd^nMf^^ Having Emotional Problems 
- 7m kiSf^ ! Identified as Having No Handicaps 
(NM17) , anj? All Pupils Identiified as Having 

Special P roblems or Handicaf)S (N«381) 



1. Helat ions hlp; 

~~ r 



NH 

H 

Total 



wi th P eers 
2 — 



Poor 

24 ( 8^) 
4 ( 1^) 
?.9 ( Q%) 
33 ( 41) 



T 



53 (18%) 
9 ( 2%) 
69 (18%) 
78 (10%) 



Pair 

100 (35%) 
96 (23%) 
123 (32%) 
219 (28%) 



38 (30%) 

217 (:3%) 

1?5 (33%) 

3<2 (43%) 



2. 



Blank 
(No Rating;) 



Good 

23 ( 
85 (21%) 
3^ ( 9%) 
119 (15%) 



1 
6 
1 
7 



2. 



hoIatlon.,hlp.-. with Nur.s^r .y Sciiool Te;.r>h.r... 



1- D 

:m 

H 

Total 



Poor 

24 ( 3%) 

i ( 1%) 
24 ( 6%) 

27 ( 3%) 



40 (14%) 
12 ( 3%) 
^7 (12%) 
59 ( 7%) 



1^ 
Pair 



90 (31%) 
84 (20%) 
123 (32%) 
207 (26%) 



103 (36%) 
201 (49%) 
144 (38%) 
3^5 (44%) 



Good 

31 (11%) 

111 (27%) 
^2 (11%) 

153 (19%) 



1 
6 
1 
7 



Creative Use of Individual ActivitlA 




H 

T.>t -il 



13 ( 4%) 
1 (^1%) 
le^ ( 4%) 
lb ( 2%) 



31 (11%) 
5 ( 1%) 
43 (11%) 
48 ( 6%) 



106 (37%) 
92 (22%) 
138 (36%) 
230 (29%) 



95 (33%) 
212 (52%) 
132 (35%) 
3^4 (43%) 



ood 



^3 (15%) 
101 (25%) 

52 (14%) 
153 (19%) 



1 
6 
1 
7 



± 2 

Many 




NH 
H 

Total 



1^ ( 
1 Ul%) 

21 ( 6%) 

22 ( 3%) 



38 (l3:g) 

10 ( 2%) 

50 (13%) 

60 ( 8%) 



83 (29%) 
65 (16%) 
104 (27%) 
169 (21%) 



103 (30%) 
178 (43%) 
1^5 (38%) 
323 (41%) 



46 (16%) 

157 (38%) 

60 (16%) 

217 (27%) 



1 
6 
1 
7 



APPENDIX N-la (Contd.) 



Signs of Behavioral Eccentricity 
1 ^ T 



Blank 
(No Rating) 



ED 
NH 
H 

Tot a'. 



Many 

13 ( H) 
0 ( 0%) 

Ik ( H%) 

14 ( ?.%) 



33 (112) 
6 ( 1%) 
42 (11%) 
( 6%) 



Few 

80 (28$) 
52 (13$) 
101 (27$) 
153 (19$) 



9'5 (33$) 
180 (44$) 
133 (3«5$) 
313 (40$) 



None 

68 (24$) 
173 (42$) 

86 (23$) 
259 (33$) 



0 
6 
0 
6 



Deviance In P'amlly Str uct ure 
^ — ^ 



HD 
NH 
ii 

Total 



GrosG 

4 ( 1^) 

5 ( 1$) 

6 ( 2%) 
11 ( 1$) 



11 ( 4$) 

6 ( 1$) 

15 ( 4$) 

21 ( 3$) 



Minor 

53 (18$) 

37 ( 9$) 

63 (17$) 

100 (13$) 



72 (25$) 

87 (21$) 

98 (26$) 

185 (23$) 



None 

149 (52$) 
276 (67$) 
198 (52$) 
474 (60$) 



0 
6 
1 
7 



7. Pathological Family Relationships 



ED 
NH 
H 

Total 



1 

TTrosi 



4(1$) 
2 (Z.l$) 
4(1$) 
6 ( 1$) 



19 ( 7$) 

6 ( 1$) 

22 ( 6$) 

28 ( 4$) 



3 

Minor 



5 



48 (17$) 
14 ( 3$) 
57 (15$) 
71 ( 9$) 



69 (24$) 
71 (17$) 
92 (24$) 
163 (21$) 



None 

149 (52$) 
318 (78$) 
206 (54$) 
524 (66$) 



0 

6 
0 
6 



Total Adju;;tment Score 



V.D 
NH 
H 



Low 



LOW 

Medium 



14 ( 



21 ( 7$) 

5 ( 1$) 

25 ( 7$) 

30 ( 4$) 



High 
Medium 



57 (20$) 
9 ( 2$) 
70 (18$) 
70 (10$) 



High 



196 (68$ 
396 (96$) 
270 (71$) 
b66 (84$) 



1 
6 
1 
7 



.* '''in-al ropiv.-entL- 7^)8 pupils evaluated 

hil' r't'pre;-ent.s 289 pupils rated as havin^-^ emotional disturbances 

NH repre.;ent^-, 4 17 pupils rated as having no handicap 

H represent r. jSl pupils rated as having special problems or 

handicaps 
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APPK.NlDIX N-lb 



Pinal Teacher Ratings of Pupils' Adjustment for All Pupils (N=797) 
Pupils Identified as Havinj Emotional Problems (N«243)7 * 
Pupils Identified as Having No Handicaps (Na^l5b), 
and all Pupils Identified as Having Special 
^^^^^^^^^^^ rroblems or Handicaps (M*=3^7) 



1 . Hel ationshlp with Peers 

1 2 



NH 
H 

Total 



I'oor 

K» ( b%) 
1 

K ( 

17 ( 2%) 



3 



Blank 

(No Vtfr.. 



2h uo%) 
23 ( 6;S) 
32 ( 9%) 
55 ( 7!^) 



Pair 

71 (29%) 

53 (131) 

99 (29^) 

152 (20^) 



C^9 (29%) 

1^0 (3^^) 

96 (28$) 

236 (311) 



Good 

66 (27$) 
1^5 (^7%) 
102 (302) 
297 (39$) 



1 



Relation.'hip:. with Nursery School Teacher- 



KD 
NH 
!{ 

Total 



Poor 

2(1$) 
3 ( 1^) 
3 ( 1%) 
6 ( 1%) 



28 (12$) 
12 ( 3$) 
38 (11$) 
50 ( 7$) 



Pair 

68 (28$) 
73 (18$) 
92 (27$) 
165 (22$) 



83 (3^$) 

133 (32$) 

116 (3^$) 

249 (33$) 



3. Croat Ivo Ur.e of Individual Activities 
1 2 3 



!'.n 
N!i 
H 

Total 



Poor 

I (<1%) 

1 (<1$) 

2 ( 1$) 

3 (a%) 



8(3$) 
4 ( 1$) 
12 ( 3$) 
16 ( 2$) 



Pair 

59 (24$) 
46 (11$) 
80 (23$) 
126 (17$) 



75 (31$) 

143 (35$) 

113 (33$) 

256 (34$) 



ol^ns of Behavioral Immat urity 
1 



2 



HP 
H 

Total 



Many 

2 ( 1$) 

2 (<!$) 
2(1$) 

4 ( 1%) 



14 ( 6%) 

10 ( 2%) 

23 ( 7$) 

33 ( 4$) 



Pew 

63 (26$) 
47 (11$) 
B8 (25$) 
135 (18$) 



89 (37$) 

163 (40$) 

130 (38$) 

293 (39$) 



i>;n;-. ot' '.H'havioral MwCerit I'l cit v 



2 



H 

i'ot al 



Many 

. ( :>;> 

(• ( 

JO ( ii) 



Pew 



^ (10$) 
> ( i%) 



4.' 



(>$) 



I 50 



(i.-^r.) 
(.".$) 

(18$) 



80 ( ^7$) 

l.M (^!>$) 

284 (JB$) 



61 (25$) 
191 (46$) 

96 (28$) 
287 (38$) 



Good 

9^ (41$) 
218 (53$) 
138 (40$) 
356 (47$) 



None 

74 (31$) 
190 (46$) 
102 (30$) 
292 (39$) 



None 

(>o (2C)%) 

UU (Hli%) 

102 (30^) 

28'-> (38$) 



1 

38 
2 
40 



1 
38 

2 
40 



1 
38 

2 
40 



1 
38 

2 
40 



1 

38 
40 
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6. 



7. 



.Llfiv i^e_ ln __Family St ru ct ure 
1 ■ 2 



ED 
NH 
H 

Total 



Groas 



7 ( 3%) 
1 (^1^) 

8 ( 2%) 

9 ( 1^) 



12 ( 5%) 

12 ( 3%) 

16 ( 5%) 

28 ( H%) 



Minor 

35 

31 ( 8%) 
^6 (13%) 
77 (10^) 



rat ho logica l F amily Helat l ons!il d:3 
1 2 



NH 
H 

Total 



uronr. 



^ (, ?.%) 

^> ( 1%) 

5 ( 1«) 

10 ( 1^) 



3 



Minor 



12 ( 5%) 

13 ( 3?) 

14 ( i4%) 

27 ( H) 



37 (15%) 
27 ( 7^) 
55 (16%) 
82 (11%) 



59 {2k%) 
96 (23%) 
92 (27%) 
188 (25%) 



66 (27%) 

67 (16%) 
89 (26%) 

156 (21%) 



Blank 
(No vt^ . 



None 

129 (53%) 
272 (66%) 
183 (53%) 
^55 (60%) 



None 

123 (51%) 
300 (73%) 
182 (53%) 
^82 {Sk%) 



1 

38 

i\0 



1 

38 
2 
^0 



Total Adjustment Score 
Low 



ED 
NH 
H 

Total 



4 (2%) 

3 (1%) 

7 (2%) 

10 (1^) 



Low 
Medium 



3 (1%) 
5 (1%) 
5 (1%) 
10 (1%) 



High 
Medium 



37 (15%) 
17 ( H) 
45 (13%) 
62 ( 8%) 



High 



198 (82%) 
387 (94%) 
288 (83%) 
675 (89%) 



1 

38 
o 

1. 

40 



* Total represents 797 pupils evaluated 

ED reprpsentij 243 pupils identified aa having emotional 
diist urhances 

NH reprei^entfi 450 pupilr, identified as having no handicap 
H reprenentr. 347 pupil:-, identified as having special 

problem:- or handicaps 
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Kindergarten Teacher Ratings of Pupils' Adjustment For All PCEE 
Pupils (N = 617) , PCEE Pupils Identified as Having Emotional 
Problems (N » 239) , and PCEE Pupils Identified as not 
Having Emotional Problems (N « 378) 



1. Relationships with 



Poor Fair Good 

Total* 9 ( 1%) 29 ( 5%) 115 (19%) 249 (40%) 215 (35%) 

ED 6 ( 3%) 13 ( 5%) 55 (23%) 99 (41%) 66 (28%) 

Not ED 3 ( 1%) 16 ( 4%) 60 (16%) 150 (40%) 149 (39%) 

2. Relationships W ith Kindergarten School ToachGrs 

, ^ ^ ^ ^ ^ 



Poor Fair Good 

Total 11 ( 2%) 24 ( 4%) 126 (20%) 211 (34%) 245 (40%) 

ED 8 { 3%) 12 ( 5%) 67 (28%) 84 (35%) 68 (28%) 

Not ED 3 { 1%) 12 ( 3%) 59 (16%) 127 (34%) 177 (47%) 



3. Creative Use of Individ ual Activities 

i 2 3 4 5" 

Poor Pair Good 

Total 12 ( 2%) 24 ( 4%) 133 (22%) 267 (43%) 182 (29%) 

ED 5(2%) 9 ( 4%) 58 (24%) 100 (42%) 67 (28%) 

Not ED 7 ( 2%) 15 ( 4%) 75 (20%) 167 (44%) 115 (30%) 



4. Signs of Behavioral Immaturity 



T 



Many Few None 

Total 6 ( 1%) 45 ( 7%) 78 (13%) 207 (34%) 281 (46%) 

ED 4 ( 2%) 27 (11%) 40 (17%) 81 (34%) 87 (36%) 

Not ED 2 ( 1%) 18 ( 5%) 38 (10%) 126 (33%) 194 (51%) 



5. Signs of Behavioral Eccentricity 
J 2 



Total 

ED 

Not ED 



Many 
11 ( 2%) 
4 ( 2%) 
7 ( 2*) 



37 ( 6%) 
20 ( 8%) 
17 ( 4%) 



Few 
87 (14%) 
51 (21%) 
36 (10%) 



208 (34%) 
77 (32%) 
131 (35%) 



None 
275 (45%) 
87 (36%) 
188 (50%) 



♦Total represents 617 pupils evaluated 
ED represents 239 pupils identified as having enwtional 
problems 

Not ED represents 378 pupils identified as not having emotional 
problems . 
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APPENDIX N-2a 



Initial Teacher Ratings of Pupils' Adjustment on Items of the 
"Nursery school Adjustment Scale" During the Pall, 1972 



1. Relationships with Peers 



ED* 

NED 
TDtal 



Poor 
18 ( 8%) 

6 ( 1%) 
25 ( 4%) 



40 (19%) 
23 ( 5%) 
63 (10%) 



Fair 
72 (34%) 
139 (33%) 
215 (33%) 



52 (24%) 
155 (36%) 
207 (32%) 



Good 
32 (15%) 
104 (24%) 
140 (22%) 



2. Relationships With Nursery School Teachers 

1 2 3 4 



ED 
NED 

Total 



Poor 
17 ( 8%) 
3 ( 1%) 
20 ( 3%) 



42 (20%) 
24 ( 6%) 
67 (10%) 



Fair 
62 (29%) 
116 (27%) 
182 (28%) 



48 (22%) 
177 (41%) 

226 (35%) 



Good 
45 (21%) 
107 (25%) 

155 (24%) 



3. Creative Use of Individual Activities 
12 3 



ED 

NED 

Total 



Poor 
9 ( 4%) 
1 (<1%) 
10 ( 2%) 



21 (10%) 
14 ( 3%) 
35 ( 5%) 



Fair 
88 (41%) 
122 (29%) 
212 (33%) 



52 (24%) 
154 (36%) 
207 (32%) 



Good 
44 (21%) 
136 (32%) 
186 (29%) 



4. Signs of Behavioral Immaturity 



ED 

NED 

Total 



Many 
12 { 6%) 
5 ( 1%) 
17 ( 3%) 



50 (23%) 
36 ( 8%) 
88 (14%) 



Pew 
62 (29%) 
108 (25%) 
171 (26%) 



52 (24%) 
150 (35%) 
206 (32%) 



None 
38 (18%) 
128 (30%) 
168 (26%) 



5. Signs of Behavioral Eccentricity 

1 __2 3 

Few 



ED 

NED 

Total 



Many 
15 ( 7%) 
4 ( 1%) 
19 ( 3%) 



50 (23%) 
37 ( 9%) 
88 (14%) 



58 (27%) 
88 (21%) 
148 (23%) 



44 (21%) 
148 (35%) 
194 (30%) 



None 
47 (22%) 
150 (35%) 
201 (31%) 



6. Deviance in Family structure 



ED 

NED 

Total 



Gross 
7 ( 3%) 
7 ( 2%) 
14 ( 2%) 



18 ( 8%) 
11 ( 3%) 
29 ( 4%) 



3 - 
Minor 
25 (12%) 
31 ( 7%) 
58 ( 9%) 



65 (30%) 
102 (24%) 
167 (26%) 



None 
99 (46%) 
276 (65%) 
382 t59%) 



(continued) 
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Pathological Famil 




Er. 

NED 
Total 



1 
iross 

5 ( 2%) 
1 (<1%) 

6 ( 1%) 



21 
7 
28 



(10%) 
( 2%) 
( 4%) 



linor 
32 (15%) 
35 ( 8%) 
68 (10%) 



52 
75 
129 



(24%) 
C18%1 
(20%) 



5_ 

one 
1Q4 (49%) 
309 C72%1 
419 (64%) 



Total Adjustment Score 

Low 



Low 



Medium 



High " 
Medium 



Hi^h 



ED 

NED 

Total 



21 (10%) 

1 «1%) 

22 ( 3%) 



19 
7 
27 



( 9%) 
( 2%) 
( 4%) 



39 (18%) 
41 (10%) 
80 (12%) 



135 (63%) 
378 (89%) 
521 (80%) 



♦Total represents 650 pupils evaluated twice. 
ED represents 214 pupils identified as having emotional problems. 
NED represents 427 pupils identified as having no emotional problems. 
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Final Teacher Ratings of Pupils' Adjustment on Items of the 
"Nursery School Adjustment Scale" During the Spring, 1973 



1« Relationships with Peers 



Poor jFair ^ 

ED* 4 ( 2%) 20 ( 9%) 55 (26%) 73 (34%) 

NED 3 ( 1%) 12 ( 3%) 78 (18%) 157 (37%) 

Total 9 ( 1%) 3? ( 5%) 133 (20%) 233 (36%) 



Good 
62 (29%) 
177 (41%) 
243 (37%) 



2. Relationships with Nursery School Teachers 



ED 

NED 

Total 



Poor 
3 ( 1%) 
3 ( 1%) 
7 ( 1%) 



16 ( 7%) 
14 ( 3%) 
31 ( 5%) 



Fair 
50 (23%) 
78 (18%) 
129 (20%) 



77 (36%) 
136 (32%) 
216 (33%) 



Good 



68 (32%) 
196 (46%) 
267 (41%) 



3» Creative Use of Individual Activities 
1 2 3 



ED 

NED 

Total 


Poor 
4 ( 2%) 
4 ( 1%) 
9 ( 1%) 


8 
9 
18 


( 4%) 
( 2%) 
( 3%) 


Fair 
70 (33%) 
75 (18%) 
145 (22%) 


58 
128 
188 


(27%) 
(30%) 
(29%) 


Good 
74 (35%) 
211 (49%) 
290 (45%) 


4. Signs 


of Behavioral 


Immaturity 










1 


2 




3 




4 


5 


ED 

NED 

Total 


Many 
7 ( 3%) 
5 ( 1%) 
12 ( 2 X ) 


23 
18 
43 


(11%) 
( 4%) 
( 7%) 


Few 

51 (24%) 
75 (18%) 
127 (20%) 


71 
157 
232 


(33%) 
(37%) 
(36%) 


None 
62 (29%) 
172 (40%) 
236 (36%) 


5. Signs 


of Behavioral 


Eccentricity 









ED 

NED 

Total 



Many 
4 ( 2%) 
4 ( 1%) 
9 ( 1%) 



30 (14%) 
23 ( 5%) 
53 ( 8%) 



Few 

49 (23%) 
79 (19%) 
131 (20%) 



83 (39%) 
156 (37%) 
240 (37%) 



None 
48 (22%) 
165 (39%) 
217 (33%) 



6. Deviance in Family Structure 
1 2 



EP 



Gross 
6 ( 3%) 
2 (<l%) 
H ( 1*> 



13 ( 6%) 
32 ( 3%) 
25 ( 4%) 



Minor 
18 ( 8%) 
50 (12%) 
70 (11%) 



47 (22%) 
80 (19%) 
128 (20%) 



None 
130 (61%) 
283 (66%) 
419 U^4'i) 



(cont inucd) 
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7. Pathological Family Structure 





1 


2 


3 


4 


5 


ED 

NED 

Total 


Gross 
4 ( 2%) 
2 «1%) 
6 ( 1%) 


9 ( 4%) 
10 ( 2%) 
19 ( 3%) 


Minor 
18 ( 8%) 51 
37 ( 9%) 58 
58 ( 9%) 111 


(24%) 
(14%) 
(17%) 


132 (62%) 
320 (75%) 
456 (70%) 


Total 


Adjustment 


Score 










Low 


Low 
Medium 


High 
Medium 


Hi 


gh 


ED 

NED 

Total 


5 ( 2%) 
4 ( 1%) 
10 ( 2%) 


9 ( 4%) 
4 ( 1%) 
15 ( 2%) 


20 (10%) 
31 ( 7%) 
49 ( 8%) 


180 
388 
576 


(84«^ 
(89%) 



♦Total represents 650 pupils evaluated twice. 

ED represents 214 pupils identified as having emotional problems. 
NED represents 427 pupils identified as having no emotional problems. 
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Kindergarten Teacher Ratings of Pupils' Adjustment in Pall, 1973 
For All PCEE Pupils (NL « 576), PCSE Pupils laentlfied as Having 

Smotional Probl^s <N « 183) , and PCEE Pupils Identified as 
^ Not Havingnsmotional Problems (N « 393) 



1. Relationships with Peers 





1" "" 


2 ""3 




4 


5 


Total 
ED 

Not ED 


Poor 
14 ( 2%) 
5 ( 3%) 
9 ( 2%) 


Fair 

34 ( 6%) 135 (23%) 
12 ( 7%) 47 (26%) 
22 ( 6%) 88 (22%) 


231 
67 
164 


(40%) 
(37%) 
(42%) 


Gooa 
162 (28%) 
52 (28%) 


2. Relationships with Kindergarten School 


Teachers 






1 


2 3 




4 


5 


Total 
Not ED 


Poor 
12 ( 2%) 
5 ( 3%) 
7 ( 2%) 


Fair 

23 ( 4%) 126 (22%) 
9 ( 5%) 39 (21%) 
14 ( 4%) 87 (22%) 


231 

O f 

164 


(40%) 
i37%; 
(42%) 


Good 
184 (32%) 
63 (34%) 
121 (31%> 


3. Creative Use of 


Individual Activities 










1 


2 3 




4 


5 


Total 
ED 

Not ED 


Poor 
23 ( 4%) 
13 ( 7%) 
10 ( 3%) 


Pair 

24 ( 4%) 168 (29%) 
8 ( 4%) 50 (27%) 
16 ( 4%) 118 (30%) 


209 
67 
142 


(36%) 
(37%) 
(36%) 


Good 
152 (26%) 
45 (25%) 

w Mr \ W m0 V 0 

107 (27%) 


4. Sic^ns 


of Behavioral Inunaturity 










1 


A 3 




4 


5 


Total 
ED 

Not ED 


None 
259 (45%) 
76 (42%) 
183 (47%) 


Few 

198 (34%) 77 (13%) 
64 (35%) 28 (15%) 
134 (34%) 49 (L2%) 


28 
9 
19 


( 5%) 
( 5%) 
( 5%) 


Many 
14 ( 2%) 
6 ( 3%) 
8 ( 2%) 


5. Signs 


of Behavioral Eccentricity 










1 


2 3 








Total 
ED 

Not ED 


r^one 
269 (47%) 
68 (37%) 
201 (51%) 


Pew 

180 (31%) 82 (14%) 
64 (35%) 33 (18%) 
116 (J0%) 49 (12%) 


26 
11 
15 


( 5%) 
{ 6%) 
( 4%) 


Many 
19 ( 3%) 

7 ( 4%) 
12 ( 3%) 
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Initial Teacher Ratings of Third Year Pupils' Adjustment on 
Items of the "Nursery School Adjustment Scale" During 
the Pall, 1973 



1. Relationships with Peers 



Poor 

ED* 27 (12%) 51 (22%) 

NED 3 ( 1%) 40 ( 9%) 

Total 30 ( 4%) 91 (13%) 



Pair 
108 (46%) 
202 (45%) 
310 (45%) 



40 (17%) 
159 (35%) 
199 (29%) 



HZ 

Good 



7 ( 3%) 
48 (11%) 
55 ( 8%) 



2. Relationsnips with Nursery School Teac hers 

2 § —r 



Poor 

ED 15 ( 6%) 64 (28%) 

NED 0 ( 0%) 38 ( 8%) 

Total 15 ( 2%) 102 (15%) 



Fair 
95 (41%) 
183 (40%) 
278 (41%) 



50 (22%) 
165 (37%) 
215 (31%) 



Good 
9 ( «%) 
66 (15%) 
75 (11%) 



3. Creative Use of Individu al Activities 
- J 5 , 



N2D 
Total 



Poor 
9 ( 4%) 
3 ( 1%) 
12 ( 2%) 



33 (14%) 
14 ( 3%) 
47 ( 7%) 



Faxr 
109 (47%) 
179 (40%) 
288 (42%) 



66 (28%) 
190 (42%) 
256 (37%) 



Good 
16 ( 7%) 
66 (15%) 
82 (12%) 



4. Signs of Behavioral Immaturity 



Ma*iy Pew 

ED 22 ( 9%) 48 (21%) 94 (40%) 

NED 2 (<1%) 40 ( 9%) 172 (38%) 

Total 24 ( 4%) 88 (13%) 266 (39%) 



44 (19%) 
133 (29%) 
177 (26%) 



None 
25 (11%) 
105 (23%) 
130 (19%) 



5. 



Signs of Behavioral Eccentricity 



ED 

NED 

Total 



Many 
11 ( 5%) 
2 (<1%) 
13 ( 2%) 



63 (27%) 
31 ( 7%) 
94 (14%) 



Few 
82 (35%) 
167 (37%) 
249 (36%) 



39 (17%) 
109 (24%) 
148 (22%) 



None 
38 (16%) 
143 (32%) 
181 (26%) 



6. Deviance in Family Structure 



T 



ED 

NED 

Total 



Gross 
10 ( 4^) 

3 ( 1%) 
13 ( 2%) 



18 ( 8%) 
3 ( 1%) 
21 ( 3%) 



Mxnor 
49 (21%) 
49 (11%) 
98 (14%) 

(continued) 



67 (29%) 
134 (30%) 
201 (29%) 



None 
89 (38%) 
263 (58%) 
352 (51%) 
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7. 



Pathological Fami ly Structure 

i f V 



ED 

NED 

Total 



Gross 
5 ( 2%) 
2 (<1%) 
7 ( 1%) 



23 
7 
30 



(10%) 
( 2%) 
( 4%) 



Minor 
46 (20%) 
28 ( 6%) 
74 (11%) 



52 (22%) 
94 (21%) 
146 (21%) 



None 
107 (46%) 
321 (71%) 
428 (63%) 



Total Adjustment Score 



Low 



Low Medium High Medium" 



HlgF 



ED 

NED 

Total 



18 



( 8%) 
(<1%) 
20 ( 3%) 



36 (15%) 
0 ( 0%) 
36 ( 5%) 



58 (25%) 
56 (12%) 
114 (17%) 



121 (52%) 
394 (87%) 
515 (75%) 



*Total represents 685 pupils evaluated twice. 
ED = 233 pupils identified as having emotional problems 

who were rated twice. 
NED « 452 pupils identified as not having emotional problems 
wno were rated twice. 
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Final Teacher Ratings of Third Year Pupils* Adjust- 
ment on Items of the "Narsery School Adjust- 
ment Scale" During Spring, 1974 



1 Ji :i 




4 


5 




Poor Fair 
ED* 13 ( 6%) 33 (14%) 95 (41%) 
NED 3 ( 1%) 39 ( 9%) 149 (33%) 
Total 16 ( 2%) 72 (11%) 244 (36%) 


63 
156 
219 


(27%) 
(35%) 
(32%) 


Good 
29 (12%) 
105 (23%) 
134 r20%\ 




2. Relationships with Nursery School Teachers 






12 3 




4 


5 




Poor Fair 
ED 7 ( 3%) 40 (17%) 98 (42%) 
NED 2 (<1%) 27 ( 6%) 149 (33%) 
Total 9 ( 1%) 67 (10%) 247 (36%) 


58 
163 
221 


(25%) 
(36%) 


Good 
30 (13%) 
111 (25%) 
141 (21%) 




3. Creative use of Individual Activities 








12 3 




4 


5 




Poor Fair 
ED 3 ( 1%) 16 ( 7%) 83 (36%) 
NED 1 «1%) 18 ( 4%) 122 (27%) 
Total 4 ( 1%) 34 ( 5%) 205 (30%) 


101 
212 
313 


(43%) 
(47%) 
(46%) 


Good 
30 (13%) 
99 (22%) 
129 (19%) 




4. Signs of Behavioral immaturity 










12 3 




'4' ' ■ 


5 




Many Few 
ED 8 ( 3%) 25 (11%) 87 (37%) 
NED 0 ( 0%) 28 ( 6%) 142 (31%) 
Total 8 ( 1%) 53 ( 8%) 229 (33%) 


80 
183 
263 


(34%) 
(40%) 
(38%) 


None 
33 (14%) 
99 (22%) 
132 (19%) 




5. Signs of Behavioral Eccentricity 










^ <2 3 




4 ' 


^5 




Many Few 
ED 5 ( 2%) 27 (12%) 95 (41%) 
NED 1 (<1%) 23 ( 5%) 125 (28%) 
Total 6 ( 1%) 50 { 7%) 220 (32%) 


78 
179 
257 


(34%) 
(40%) 
(38%) 


None 
28 (12%) 
124 (27%) 
152 (22%) 




6. Deviance in Family Structure 










1 2 3 




4 


5 




Gross Minor 
ED 2 ( 1%) 16 ( 7%) 50 (22%) 
NED 3 ( 1%) 10 ( 2%) 42 ( 9%) 
Total 5 ( 1%) 26 ( 4%) 92 (13%) 


62 
109 
171 


(27%) 
(24%) 
(25%) 


None 
103 (44%) 
288 (64%) 
391 (57%) 





(continued) 
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ED 

NI.D 

Total 



Gross 
5 ( 2%) 
4 ( 1%) 
9 ( 1%) 



6 ( 2%) 
3 ( 1%) 
9 ( 1%) 



Minor 
48 (21%) 
44 (10%) 
92 (13%) 



53 (23%) 
69 (15%) 
122 (18%) 



None 
121 (52%) 
332 (73%) 
453 (66%) 



^otal Adjustment Scores 
Low 



LOW Medium High Medium 



High 



NED 
Total 



10 ( 4%) 
1 (^1%) 

11 ( 2%) 



6 ( 3%) 
8 ( 2%) 
14 ( 2%) 



49 (21%) 
36 ( 8%) 
85 (12%) 



168 (72%) 
407 (90%) 
575 (84%) 



*Total represents 685 pupils evaluated twice. 
ED = 233 pupils identified as 

who were rated twice. 
NED =4 52 pupils identified 
who were rated twice. 



having emotional problems 
as not having emotional problems 
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57-58 

59-60 

61-62 

63-64 

65-66 

67-68 

69-70 



3 



Post 



Frequency Distributions of Further Screening Test 

and Follow Up Administered to Pupf?s I?.nt?fied ^ 
as Mentally Retarded (N«8) 

"^^^"^ St.anford-Binet Vineland Social 

^^nths p,e Post p,e 

31-32 1 ' ~ 

33-34 
35-36 
37-38 

39-40 1 
41-42 2 
43-44 2 
45-46 2 
47-48 I 
^9-50 

51-52 2 
5 3-54 1 



1 
1 



2 
1 



1 
1 
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APPENDIX 0-2 

Frequency Distributions of Further Screening Battery and 
Follow Up Administered to Pupils Identified a?^ 
Mentally Retarded (N « 15)* 




*s?Inford-B?n;-T?^f?^^^ untestable with the 
otanrord-Binet Intelligence Test 
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Frequency Distribution of Further Screening Battery 
and Follow Up Administered to Third Project 
Year Pupils Identified as Mentally 
Retarded (N « 13) * 









TESTS 




owrOJLess xn norswlis 


[ Stanford-Binet 
1 Pi 2 Post 


Vineland 
Pre 


Social Maturity 
Post 




1 




1 












1 




1 










1 


1 


1 


1 




















•3 / **,30 




1 


1 




39-40 












2 










1 


1 






A K^A C 


1 


1 






H 1 0 


1 










1 




1 




51-52 


I 2 




2 




53-54 




2 






55-56 1 


1 




3 

1 


3 


57-58 




3 




59-60 




1 


1 


61-62 






1 




63-64 








65-66 




1 






67-68 




I 


1 


3 


69-70 








71-72 










73-74 










75-76 








1 


77-78 1 








1 


79-80 1 








1 


81 or rcore \ 

\ 






1 


1 



*One child was considered untestable with the 
stanford-Bmet Intelligence Test 
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Pinal Report 
(1973 - I97i+ School Year) 



PARENT-CHILD EARLY EDUCATION PROGRAM 
i-argTison-Plorlssant School District 



COMPONENT FOR THE EMOTIONALLY HANDICAPPED 



Subroitted by: 
Sidney Kasper, Ph.D, 



1- 



ru4-.^ ? « third year of our participation in the Parent- 
Child Early education Program our aim was to provide the same 
basic consultative and service features of previous years while 
attempting a number of innovations which might contribute even 
more to our total impact upon the target population. Again, 
we devoted our efforts to three major areas of service: 

Im Screening and diagnosis. 

II. Coi:riseling and consrltation to parents. 

III. Consultation ar.d in-service training 

to teachers. 

Onr primary Innovations occured in our screening procedures 
and in an extension of the services available to parents. As 
regards screening, we introduced a scheme for further refinements 

psychological development or readiness of the 
child. With regard to mrents, our traditional availability for 
counselin ' and consultation was expanded to include two separate 
series of dialogues in which the three members of our staff met 
as a team with groups of parents who showed an interest in an 
ongoing disci ssion pertaining to "How Does Your Family GroW?" 
Kfi.ch of these added elements in oui- program will be expanded upon 
in the sections of this ^-eport which follow. 

I. Diagnostic Screening 

The basic approach to screening remained much the same as 
the approach utilized in the two previous years. All of the 
72H children enrolled in Saturday School were screened in two 
separate stages, (1) the initial screening battery at the outset 
of the school year and (2) teacher Judgjronts on The Nursery School 
Adjustment Scale drrin^- November, 1973. The initial screening 
battery contained a variety of test findings, teacher observations 
and parnnt reports. The Wursery School Adjustment Scale, on the 
other hand, required the teacher to judge each child with regard 
to ^he child ♦s actiml behpvior and home-life circumstances as 
O' served by the teacher to that point. 

V. .... ^^^^ derived through use of the initial screening 

battery vas viewed with regard to developmental progress to age k. 
rh:r task was to take note of those children whose develr>pmental 
progress seemed sufficiently deviant that we might intervene on 
their behal" at the earliest possible moment, either by way of 
program development or special services to the child* s family. 
These children were not necessarily regarded as emotionally dis- 
turbed, though many of the identifiable problems were regarded as 
indicators of significant psycholo.tical dysfunction. In a sub- 
stantial num-er of cases the degree of parental concern was the 
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i^':- lu "^t""^ '^'^^^^ «s to designate th© child as deserving 
of further observation by our staiT . While there was a decided 

?!n^.i'%?^^^^^ u^il^''^'' ^isk. we never in- 

tended that these children be labelled as "emotionally disturber'.'' 

ZLl n ^^^^ the opportunity to explain to teachers 

r^ol\sil fhL^o o"^ A^'l^''} screenings as definitive, 

tubbed! regarding these children as dis- 

^v,« e^?'^'^!*''®^^' effort to arply more rigorous controls to 

ooLft I °2 nrocess. we introduced a rating scheme tied to an 
assessinent of ego development, particularly the concepts of trust 
?h«f""?Sr'*°^' initiative, independence and self-esteeS. It ^ant 

somewhat arduous process of reviewing each child's record 
i^^fv?!"^ combined with a more s-stematic procedure which would 
to caterer jze the deviant children as mild, moderate 
atv^!ca?*i;i.rwf^1° fw^^^t?.!?^ *° identify some of the more salient 
ship. within the parent-child relation- 

A^rA ^'""^^l number of children with significant developmental 

°^ approximately 27% of the total popu- 
r^^"*®^ ^""^ similar to that which has j^eValled 

b«h«v?n.«( two previous .vears. The most frequently noted 
behavioral or symptoa clusters found among children with sig- 
ni. leant developmental deficits are summarized as follows: 

(1) Infantile or grossly immatu^-e. 

(2) Insufficient self -control. 

(3) Unusual anxiety or fearfnlness. 

As regards severity of sjTnptomatology, the cases ivere 
allocated into one of three categories: (1) mild, (2) moderate, 
or (3) severe. These judgments were determined on the basis of 

^!o^^«tf ^r^^S"*? f""^ frequency, anecdotal remarks of 

teachers who administered the screening devices, and such addi- 

nr^tZ i^f°r^?^°^ ^^"""^ ^^^"^ volunteered by the parent. 

Of the deviant cases, their distribution was as follows: 

mr^ 5 ^ of g>H. Total 
Mild l33 

Moderate 51 26 

Severe 10 5 

This group of 19l| cases was expanded by the addition of 
56 cases identified by teachers through use of the Nursery School 
Adjustment Scale. These were childreH who apparent ifesclped 
l?:^ iV, tl^^'^lH'' ""^^ screening but whose total scorron 
JdLff^a? ^^^^ cutting score is 

Identical to the cutting, score used in differentiating last year's 
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school pODulation, Vut it was selected on .he basis of its 
efficacy with the ci;rront population &s well as its conformity 
to the r.eneral rationale that a njd-roint scoi'e on each of the 
seven dimensions which comprise the total Scale is equal to 21. 

Of the 07 cases with significantly low scores on the Ad- 
justment Scale, k2% had also been identified by way of the Initial 
screening battery. This finding is very similar to the results 
reported in last ye arts summary. A-ain, as was the situation last 
year, the majority of the 56 cases added to our B.H. roster con- 
tained elements in their record which suggested that learning 
disabilities or suspected mental retardation were (Complicating 
factors which resulted in their earlier mission from our K.H. group, 

II. Counseling and Consultation to Parents 

A, Services Ava3 lable to All Farents 

We have consistently held to the basic tenet that we can 
be of greatest value to parents by espousing soimd child develop- 
ment principles, partici:larly within a context which permitted 
I airly easy access to the child development consultant. Toward 
this end we have taken it upon ourselves to facilitate our ready 
identification as helrin,-: persons who are visibly involved in the 
week-to-week workings of tae program. V/e have become familiar 
llgures to parents who visited or participated in the regular 
Saturday sessions, but we have also created a number of oppor- 
tunities for all parents to meet with us in relation to their 
Interests or concerns. 

In some Instances, we hive initiated periodic presentations 
during evenin*- hours when '^oth mothers and fathers might attend. 
C?ne mich series of presentations, during the Autumn months found 

SV^S^^°"® sites, talking: about the general concept of **GrowinK 
Up O.K. These sessions attracted approximately 1^0 parents, 
most of whom were meaningfully engaged in general discussion. A 
number of these parents then r eauested individral s^>ssions with the 
consultant so that certain issi:es could be explored more fully. 

A similar theme, with a very different format, was the 
vehicle for still other d3 sessions with parents who were inter- 
®2 attending a session which - as again open to all parents 

of children in Saturday School. **How Does Your Family Grow?** 
was the theme around which we organized a series of Saturday 
sessions at each school site during January and February of 1971;. 
These sessions were aimed at Inforr.ality and a dialogue mono, 
parents and consultants, except that our staff participated as 
a unit in each session rather than asking that specific staff 
members assiune total responsibility for meetings at specific 
sites (the approach utilized earlier). 
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Ir^ill *.^^ cansiderablo seif-disc losure , mutual support and an 
effort to search for now Ideas or potential ^olutlnn«» ^ 
problems, both general and apecific? For the mo^J^«f^*- 
focussed upon their experiences witA the?r ?ou?!?ear!o^d bSt^"*^ 
dilj:,%^irn."^"^ '"^^^"^^^ -^-^ Sr^'^ie'^^: under 

the more commonl.y disctissed Issues were shvneaa 
as well A«? hAbflTM/%r.QT c,v« ^'-^-v^ -^^ si'reiationsnips and processes 

If t^hay createrf siLaClon „Mch^ "fl wondered 

difficult for thls^'cSlld^S^^^rsh" ot^i^i^ trreal'^Jortf Jf^''^ 
There. She .Ight find that others view he^ras^errth^rs^clal. 

Interestingly, as the disci^ssion evolved it hAr«n« ir, 

f^:??n«f^f\^^Irg^>^1L*c'^?I^?^^o''"''v^ 

luT b-Lvi"S up tne child (to a school situation) fAAHr,«. 
c^LSn to".X^"^? ^I?^*"^' have nradd?tiona!"'* 

sSe taev X to"h«r\' rt?? ''^ S«"io"'« end, she announced 

to 'wLr. =^^7 I. ^ question, that she recoEnized the need 
to iurther explore her own foellnirs with the «lm 
ways in which she could more freelv ^erml^ ^,., ^,5 " f"^ *^ 
froir her "s ioi-o». hl^J^ tZ i^^J-^^ P?™lt her daughter to separata 
«t*L^ ^ later heard that she had taken the Initiative to 

?h« "iT™i f^«s:ons on Paront Effectiveness TralnlS« held at 
the school, and that she had brouf^ht her husband as v,ril!' 

.till a^:?L'L%'?:rL"iaie'Lr:^'a^;r:iri? i^jr '^'^ 

ITZ^'kJ' l^''"- -'nres?^rthJ?'wrat e'^^'t'o survey fJ-Zl, 
?ndlcnte t^ar?h«^°"' to these iialngues. While our rloLIf 
narertJ ''^''^ attended ty approximately l5o 

TaMe.\ o7^tL^%u^.eT?o^';:f; ^e-fo^UTn"4p"e„di, 
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Althoup;h the sar 7:sle la 30 small as to i-en ier the results 
as r.orely sugpestive of narental reactions, it is clear that those 
who took the time to respond were generally of firm conviction 
ani overvrtielwingly positive in their evaluation. For example, 
sixty -eight percent would endorse the notion oi* futiace such 
meetings without reservations > By and large, these results con- 
firm the impressions derived by our staff in their later contacts 
v.ith parents and other occasional participants, e.g., the project 
director or a psycholorist af:iliated with another component of 
the Sat^jrday School proKram. 

B, Services to Parents V;ith Special Needs 

Consistent with the philosophy which m have evolved over 
the past three years, direct consultation services to parents 
has been offered under either of two conditions: (1) the stal'f»3 
concern regardinp; a child or pa-'ent or (2) the outright request 
for such services on the part of a };arent. 

As regards the first of these two conditions, the decisive 
factor in reachinf on t to a parent iias been the extent to which 
it was felt that the basic Saturda:; School program was sufficient 
to met existinr reeds. For example, many initially anxioua 
parents were effectively maintained by the teacher throxigh home 
visits wj thout subsequent referral to the consultant, Tliis was 
a well-monitored process which was maintained through regular 
contacts v.ith the teacher. The initial efforts were aimed at 
meeting the needs of the parent or child throu|-',h the teacher, 
utilizinr ail of the available services of the basic program. 
Occasionally, v here tnis approach djd not sx;iffice, or where it 
called ror clinical skills unavailable to the teacher, referral 
to the corisultsmt was initiated tiirough the teacher. Of course, 
as implied under ronditlon (2), no parent was ever denied an 
onporti'.nity for consultation, hov evor indirect or tentative the 
request, in virtually every instance, as detailed in previous 
annual re.orts, our experience has shown that referral is best 
facilitated through the already established parent-teacher rela- 
tionshin, 

I?i all, the parents of '^H children were seen in individi al 
sessions on one or more occasions, A list of these parents and 
their distribi: tion by schools may be found in Table 2* These 
fippires are v*^ry much in iceevdn ' with the activities of our 
staff as reported in nrovious years, La^t year, i'or example, 
we rer^orted individual contacts wj th parents of P? school children, 
a firure which reflected an . .crease in individual sessions over 
the :?revious .-/oar, thour'ji w© had also discontinued our efforts 
at group sessions (see report for '7--* 73 school year for details). 
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This year, with somewhat nore amplf? fundirvg ax;.' a soinewhat re- 
structured -^ropirar,, we were ap;ain able to reach out to all 
parents. Accordingly, any <:orip«Lrison of number of parents 
ajen should take these fad on Into account. To Illustrate, 
If we combine number of parents seen in Individual sessions 
with those parents seen in our dialof?;t;es or other open sessions 
we would slightly exceed the number of parents seen in Indivldtial 
and group sessions diu'ln the »71-'72 school year. 

Virtually all of these parents were highly receptive to 
the notion of referral and, scariewhut in relation to the procedure 
already described, many of the parents were highly motivated for 
seeking change. As might be expected, some parents were initially 
apprehensive about contact with the consultant, but the guarded, 
defensive reactions vrtilch sonetimas occurred were encoiuitered in 
approximately ten nor cent of the /;roup» Similarly, we again 
encountered an exceedingly small group of resistive parents 
(estimated at 1^) who evaded our efforts to reach or assist then* 

In our contacts with parents, the focal issues were much 
as reported In previous years, ^nsically parents were most con- 
cerned with forms of unacceptable behavior in the child, the dis- 
tasteful aspects of parent-child relationships, the seeming lack 
of adenuate progress in loarnlnfr or broader and more pervasive 
forms of family conflict , Occasionally, the concern was specifi- 
cally the marital relatioi ship or some other family crisis which 
also had an impact unon the rhild. The overwhelroinf;; majority of 
these cases were dealt with in some manner short of referral, 
however, aporoxlmately 10% we.'e referred to other agencies, 
clinics or private r^racti ti oners . For a view of the varying 
nature of our involvements w^th parents, incli;ding instances of 
referral, see the vignettes presented in Appendix B. 

III. Consultation and In-Service T'rainin/.i to Teachers 

Chir fundamental concern has alw% s been the overall develop- 
ment of the child but xve have lon^ been cognizant of the crucial 
role r>layed by the teacher In furthering this process. This is 
all the more evident within the Saturday ochool program, a progrcun 
which ro-uires periodic home visits and seeks to bring school and 
home into a closer relatiorship, V.e have, then, a situation which 
asks parents for an ooportunity to enter their private lives in 
return for an orr>ortimity to develop a very special helping rela- 
tionship for the child, if not tho family. To this end, it iias 
been our aim to promote the ovorolT develotsment of the teacher as 
well, recognising' that Increments In teacher awareness, under- 
standing and effectiveness with various children would enhance 
her lasting: ability to play hor role as a growth facilitator. 

Prom the outset of the s'^hool year, we have held regular 
bi-weekly consultation hours for each teachinr, teajfl. Each team 
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aSlt^t^^n^^Kj^^ '""^ continuous contact with a speciried con- 
t'^i^Zli';^^^^^^ ^ relationship which Sas'^l^^t^J^Ld 

were mis? gene^^aUraddresser'to ^Inl^T '""^^ conaulterts 
development. In tLe ^nv nr JH^^??"^ ^^^^^^ pertinent to child 

which ml^ht transpire Tn^^noth^.^^r^^ applicability to events 
reevltant closrworkinl r«?«M^LS^^^r^ another time. The 

sultants permuted P. teachers and con- 

many fa^ili^^ sol of whi^ early and cohesive appreciation of 
wav of loia^ of whom came to be known more directly bv 

way ox later referral to the consultants. ^^cTJiy oy 

rn«* sessions were well attended bv all tearheT»« t^, 

fact, except for a rare in^i-ur^n^ «^ T^-T ^ teachers, in 

chlldPBn ^hl'.I ^" 'f'* discission or 206 dimrsat 

^Hi,,?!!?' cases, representing nearly of tha tot.-i 

po-'ulatlon, are listed In TbViIo i ni,!.?. total 

InlltT. rhr&'"^"" -cas°i^Mie%Ther°a' *e^^« 

involved in briefer or less frequent conferancflq ^rZJ^l}^ 
cases are renresAntAfi /i«v.««^ ^-umerences. ^jome of these 

of fhA C^^^nJ- 4 f . ^» enclosed here as a sawDlini? 

.^.^^^o??rl-?.^-- s-- - - one^sL- 

during S ™^°^el?^?e%r^nin'C\^°Le\°£L^*^*^?Sn'>r 
,'revLSr;;'*"°" ^ decided I"reale ov^r 

a sL^dy increase 'ovIr'^ihe^'^iLr?^'^* ""^ «^^n 
« xixcreas© over tne past three veara with aa^h ^fao^i^, 

?r:xt'onf ?f w'hrrr.'""" '-•^-r'" theseM^^^nll^^o'^trlV 

In^lv s'ccesliu? ?n «?t '^^r^T" """Sultants beca»; increasl 
ta?^^t po^ufatlont *° virtually all cases «1 thin the 

t-ant wer^^J^fhr^T^L"^ relerrals diseased ulth the consi.l- 
ih^L^^?-,^^*'^*'"^ tenchsr, A m.ch smaller proi ortlon of 

snlfLt ri?!"'",""" discussed thro,.ph the Initlijlve'^ol- ?he cSn° 
sultHnt lolJowln- review of the oliH<j-s record or observation In 
^^rr?™' ^" "i"^ instances, children who we?e srimjn«?y 
?e%'nrd?;::'.1'^":,':^l5f'"''''"' ^y « P-o^t.s special ^Sn 
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the senll??v «nH !«rf ' '''' ^^eatedl^- Impressed with 

rererra?s Vh ' the teachirv^ staff in initiating 

reierrals. Vhi the ran^e an. I severity of problems was varied, 
the appronriatenesa or the reter-U. wak never in question! We 
are aware of no instance of an inappropriate referral. These im- 
pressionn are further substantiated by the aire ad^e scribed rather 
jjood ap;reoment between teacher Jud^ents of low adjustment in chil^ 
dren and earlier srroeninfr issessrnents by the consultant? 

o^ toachlvTL'^Li^'lr'^^^'''' surm,r.rize the overall performance 
o. teachers 1n relation to consultation services we have seoarated 

seTta?[onV^«M^f'' ingredients In this relationsh^f or'^pre'!'^ 
A i?^^ Almost all or the teachers received ratinc-s 

d^m^nJi^r^^ '^'^^ ?i ''^^"^ continuum on most ^ 

dimensions. wen the ex -eptions to this oattern, teachers with 

We'^o.^jr^^^ T ™ d^^«nsion or another, are ?ou^d to 

^tl, '^''''^ corrmendable attributes which are reflected in 

dimensions. This is especially true for 

su!tant T^'^f f "^ili^^^^'- the suggestions of the con- 

suitant. In all- teacher performance was Judp;ed to be of excep- 
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TEACHER PERPOHMANCE IN RELATION TO 
SERVICES OP E. H. SPECIALISTS 



Teachers 



A« 



B 



Bermuda 

a 
b 
c 

Cawmons Lane 

a 
b 
c 

Duchesne 

a 
b 
c 

Grahajn 

a 
b 
c 

Walnut Grove 

a 

b 
c 
d 

V/edRwood 

a 
b 
c 



5 

5 



h 
5 



5 
k 
5 



k 
k 
3 
k 



h 
S 
3 



3 

h 
k 



5 
3 



3 

5 
5 



5 
5 



3 
k 
3 



5 
5 



5 
5 



5 
5 



5 
5 
5 



I 
1 



4 



I 



5 



5 



h 
5 



I 

1; 



- 

B - 
C - 



the role of consultant in the 



Teacher understood 
propr&w 

Teacher utilized consultant effectively 
Teacher was helpful in conferences by sharing 

impressions of children and parents 
Teacher was able to use suggestions of consultant 

with child 



■JHiRating Scale: 
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1 - Poor; 2 - Pair; 3 - Good; 
k - Very Good; 5 - Excellent 
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APPENDIX A (E.H. Component) 



raRaTTSON-PLORlSSANT i;CHOOL DISTRICT 
Parent-Cliild Early Education Program 

PARENT SURVEY 

1. Vhich ol" the problsms discussed at the parent meetings were you 
most concerned with? 

fearfiilness shyness 

temper tantrums bed wetting 

crying sleeping problems 

rivalry/Jealousy other 

discipline /reward vs. punishment 

2. Did you find the discussion helpful? 

I 2 3 n ? 

not helpful very helpful 

3. Did you have the opport^mity to talk about what you wanted? 

I 2 5 n ? 

no opportunity mnch opportunity 

I}. Did the discussion reassure you on child rearing practices? 

1 2 3 n 5 

not at all very 
reassuring reassuring 

5. Did it help you to share ideas about child rearing with 
other parents? 

I 2 3 5 F 

not at all very much 

6. Did you get any new ideas on child rearing? 

1 2 3 % F 

none many 
7* Would you want to have more such meetinj^s? 

I 5 3 5^ ? 

not at all definitely yes 
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Vignette #1 

♦ *° attention in two ways: by the 

llT^l ^^^^''^ ^« anxious and over-concerned 

^ after oL^^r'^*"^^^^^ ^^y^' wSo Approached 

JSs the bovt/M«?J:.^'''';^\^!^'^'^^' ^^^^ parents. Thel^concem 
by a DedlX?Mi^ °^ ^^^"^ active, having been told 

uZ.?^?!?t^^^^^^*" he was hyperactive. If this were so. h« i«nH 



T ««,^a!5^® active, colicky infant, a first child and 

«nx?^f! "'S^^^'' ''^^ conscientious and consequently? possiblv 

?Ms n parentis main concern wa« the fac^that L'ithir ^' 

this boy (1^ years, 9 montns ; , nor his brother (2 veara A «nr^4.w«\ 
?rtL' Siv'^?!' the b^d nightly, loth aLo' SA^tLmsel'vei' 

in Sa?urdn'S:hooi:°''H^^dl^ ."^^ ^'^"^ "^^^^ Suns^!? 

uuruay ocnooi . ife did, however, worrv the nnrftnts r»ono4/^A« 

ably by apparently stlmtaatlng himself "s^altyS^brinslSSfn^ 

this °' "otSr w^s vLy u^seJ"!, 

tnis. The faSher was somewhat calmer. I dlaeuaaBd th» ^^^^ki-L 
thelr possible origins, and how they might bl h"dled ln'^J^ ' 
original, rather lengthy Interview with thes^ P^en?s VZ,....^.„ 
cmdrin ??he^o?f «?\'rJ!"''"" *° combafthe'weuJn; o: ^ff""^ 
?ou^g:rbiother":s\orn)!''''' "«'-"-<^ '^^^ 

3exualLr:Sd%^rdl*^?:renc:r'?^^j;^^Stt^LlS:?l?^°"'=Bo5?i'r^ 
Tverf " «~ Intelligent and we n'^^oJi^^ied parents?''* 

»■ very nice yoiing couple. We dlsorsaed how best to heln ?hB 

t^^/lL^"^ ^tV ^"™l«"on. «nd they see"ed cal:^r^ ThoXre 
t^lt t^^^ '""^}^ "^^^ ^"'^ discuss this further if they r« did 
more heir. Also, if the problems persisted we would w^k on ~ 

Zo'^Zt'^ll *° ^ agen:y"'lf\i;l°ive 

a ronff^rLf^''*T."r''^ "'^^ parents contacted me requesting 

?her^ralhievJd wltrboi-re^ was nrlmarlly to report the sucfess 
■Phi „i5^-r V f^^*" yungsters regardinr the bed wettlno 

The oldest boy had stopped wetting both dly and night ■nJI ^' 
"S? ™^ "J" ^ettinfr, himself occLfSnally nl^t but 

Vif^nette 

younger'''^?o^L^rag:-lw°fa„^.:f^^*?'.' ^L^'isTls^'^I^i.L^" ''"p ^ . 

?eL.e°d'ln l^Vf ^" P-ogram'Lf b^oth ^e -f bornTf " 

reared in Ireland, Tils was arelatively long-term case Involving 
many conferences with the te acher. ob3orLt°^3 o™the c hild ^ 
con erences with parents, and conferences with tSe leL^lng dla. 
ability teacher. This case also Involved conf er^ces^th^the 
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Appendix D (E.H. Component) 



f^fil T^""" ''"^ ^ suciKest.^d rererrai i'or help to a 

u^^iLo^H^'S^- involved my helpim, parents better 

tSev K^^'^^^l adoption with the children which 

a^e^T I d?d''?M^''r h^^ndZBd by the adoption 

agency, i aid this by discuss Inp the issue with the Pflt^flnt-«» 
(I had previously dnne adoption work), an^helped theriocaL 
sortie literature on the subject. "«xpea tnew locate 

This child wafi anxious, restless, over-active tensa 
and at times unr^ily, disobeyir.g direction from tele her t^nd 
acMve tL^^^'^'v; rr^'"^- I'''' ^^^^^^ described her over- 
one wh A H ^ wo^an, but 
one who .et hipih standards of achievement, both for horaelf 

?S a^^eddlnr^T; I^r daughter wan alwayS dressed as irgoing 
to a wedding, had her hair curled and looked "p^rfer-t" when 
she arrived at school. The mother turned out tol^ a pTr 
fectionist, who made herself auite anxious and at timef 

efforts to be ^the perfect mother" to her two 
about'th?s''w",V^'^/^!?^ profusely in one interview with me 
?or hersilf to h«?rhf^''^? rer^xBed to seek counselling help 

agreed ?hat she "i^i^r/^^?^'. ^^^^^ husbaAd 

agreea that she tried too hard, made herself tired and worried " 

but even this could not get her to seek counselli^ assis^aJi^e!' 

^h^i^J^^"" rigidity, some of which were cultural{e.« 

children snould be little adults when in school or wl^n visit Ar.« 

:;srte'friu:^!/^'^^^^ '^^^^ cuiture°:^trwhicS 

"^^^ child did improve some . On one occasion near the snd 
?he ?^cr?Lr^J? ' had talked directly with both parents aboSt 
the fact that she was too dressed up for school according to 
teachers imd me, the p:3ri came in much more casual clothes and 
seemed more comfortable herself. final con?ac? in Jme wm 

the mother was for the purpose of encouraging her to seek 

^^child"! a^L'ti^f "^'^^^ ^"^^^ r:Lt'?onship to 

^^«H?oi ^""^ rostlessness. The mother was most 

to ne^hivfvL'^P resisted seekin;, help. Part of this was due 

® feellnp she and her husband shared due to some 
rather unsuccessful group rounsellinp; they took part in at th« 

ofl-se? thlf '""^ ""^^ ^'"^^"^ childreL e'??orts to 

tii lLl^t .f.^'^ tmsuccessful at this time, in terms of getting 

the mother to accept her need for help. 

Vignette #^ 

®" unusual case in that the child development con- 
sultant had onxy one contact with the mother who was involved in 
a rather blz«^rre situation, '•e h'ld been alerted by the teacher 
amo weeks before that there seemed to be soma farlly turjaoil 
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Appendix B 
Vlf^nette #3 (con) 



bat in discussing the case the child was doing well and th© 
parents turmoil was portrayad by the teacher as possibly a 
sub-cultural phenomenon (some violence, which was accepted 
by both marital partners). The consultant accepted that and 
thinks now it was a mistake not to have intervened earlier. 

In the last few weeks of school the child seemed to 
regress noticeably and the teacher became concerned enough 
that I contflcted mother. She literally "jumped at the chance" 
to see me as soon as possible. She was seen the same day, 

Mrs, Y. was a smai: woman, looked 20 rather than 26 or 
27, her actual age. She was quite bright, very verbal, and 
extremely anxious for psvchological assistance due to h&r own 
anxietv, degression and realistic fears. 

She revealed that her hubband had recently beaten her on 
two occasions 3n front of the children. He does this when 
under the influence of drugs and/or alcohol. He is on "speed* 
(amphetamines) and possibly other drugs. He has been involved 
In the drug culture for a number of months and has beaten her 
on a nmber of occasions. She had never signed a ccwplaint 
against him though I believe she had a friend call the polio© 
on one occasion. 

She has lost 60 pounds in 15 months, but never received 
a compliment from her husband on this. Part of tha loss of 
weight was duo to diet, part to fear and worry. She denied 
bein-^ on speed" herself, except for prescriptions by her M.D, 
for veight loss. She had been beaten(again in front of the 
children) the day before. She was badly bruised on one shoulder, 
her arms and on her neck where he choked her. He had reportedly 
thrown her to the floor on her left shoulder whore she displayed 
mltiDld unrly red bruises. She finally had called a lawver that 
dav who informed her she could get some sort of "peace bond" or 
other protective bond to either leave him or rorce him to leave 
the house, I encouraged her to follow this attorney's advice 
for h«rown protection, the mental health of her children and 
herself, 

T strongly advised her to seek immodlato counselling from 
a sorlal agency "or both emotional support and possible emer- 
gency linancial assistance. She eagerly took the najne and 
number oV the social rker at the agency saying slje would con- 
tact them as soon as possible, 

She cried a great deal durin--: th© interview with me, 
thanked me proAisely when she left and was given my telephone 
number in case further problems developed. She told the teacher 
later that our conference had really helped her* 
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This joungster v/as one who 'fetood out like a sore thiunb" 
as one In need of some sort oV special help; even other h vear 
^im«Kor^ i^'^'t^^ ir-mediately aware that K was "different" 
somehow. He had a serious communication problem - his speech 

LSrjJr.^^ '^''^^^ ^® understood 90% of the time. He 
also exhibited unusral bodily movements, shaking his head, 
stamping his feet and waving his arms. On close observation 
these movements usrally came about when K was frustrated 

L u ^^^Q'^P^s comimmicate with someone. He also would 
cry v:hen :rustrated, 

i«,n,«HiL it ^ r?^^^ ^^^^ ^^^^ ^oy« Some parents 

Immediately thourht of him as mentally retarded. K was 

^tT ^f"? learnin- disabilities specialist on our staff and 
t 10 caild development consultant was asked to observe in this 
,^^?f^i"u; observation the consultant directly in- 

weir?« ^° aemonstrate to the parents who 

were teacher aides how best to cope with his temperamental 
outbursts when ^r^^strated Tnls involved calmly're^sSrlng 

and Dla^ln^ dL^hi«^? ^^^ouragin^ his success 

and playinf^ down his failures e.g. when hainnerimr nails in a 
board and missing - he is poorly coordinated too)! 

be ass?^!^Lr?rK'^^ suggested that one high school volunteer 
t^e assigned to K each week to continue to reassure and 
h'J^^fi c^^"" emotionally in all activities. This was done and 
helped some. He also rot regular help from Mrs. T.. the 
lear-rung disabilities specialist, in his home. 

'^^l referred to a child guidance clinic for complete 
evaluation to determine which of his problems were primarv and 
d^l;^ ^^^^^ "'"^ W« believed h^haS a sL^ 

demons irate"''''^^^ ""^^ """""^ brighter than he could now 

J^^^'"^? vjanted to enroll him in their classes for the 
^ott tZ h^l^ llt ^iso were emotionally disturbed. The 
the .ost-dif'lnostlc ' ''"^''^ '^'^ '''^ ^^^^^^^ understand 

J'^f ^ ^ post-diagnostic, using the clinic»s 
r«3^;««^ Tr I'amilyts home. They a^id about other 

tHr^i? ? I agreed to explore possibilities. I talked to 
the clinic anout redr- ing their fee with no success. Another 
private school with an excellent pro-^.ram agreed to UkH 

fr<,««\,rT^r ^^^^ both remedial and diagnostic purposes 

to see wiiat his needs were in the fall, jwij^uo^o 
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The fajrily agreed to enroll K in this pl*»n. Ihey 
uere advised he could continue in tfiis school in the fall if 
the school ap;reed or they could apply to the public Special 
School District if they preferred. In any event, a compre- 
hensive study had >>een done and even more would be known to 
plan knowledgeably for K education after the summer 

session. 



« 
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APPENDIX C (E.H. Component) 



behavioral Study of K 



Se-^t, - Oct. 



^ 4 u ^" artftd yountrer than years. Her nother 

dressed her liko a youn-er child and also her hair style was 
that of a 2 or 3 year old. She was k years old in July. On 

5 concerned or interested in other children 

or adults. She was concerned about herself. She cried often 
the first Sati rdays and complained of her throat hurting and 
also wanted to go to the bath-oom often. She was not interested 

l!^'-,?"^ ^^^y ^ minutes and we would find her in 

the hallway and rthcr rlaces away from hor group. D^iring together 
tine, she wanted to be close by me most of the time. K ^^'S^'^"®^ 
crying seemed to be a means of gettinn; attention, rather than 
a^eraratlon crying from her mother. 

K van put with another child for home visits, one in 
Which it seemed they would be working on the same skills It 
?i K was so distracted that she would leave 

v?!i^^? L*"^^ ""^^^^ ^'"^ ^^^^ encourafanrr the other 

child to do the same. Durin,; the first home visit. I found 
she had trouble matching colors. 



Nov, - Dec, 



By the middle of November, I started seeing K alone 
on home visits. This worked better, but of course she had the 
attention of two adults. I'e continued working on listening 
Skills, scissors, crayons, parquetry blocks, lacing, etc. 
If she stayed with a task for a little while, then she could 
Choose some thin - to do as a reward, I si:ggested that her mother 
insist on her attending to a task lor a few minutes at a time. 
Her mother seemed to be concerned about her, but at the same 
time, she woiUd try to rind excuses for her behavior. For example, 
when she was told about K crying, she thought she cried 

necaiae she saw other children crying. 

Jan. - Feb. 

After coming back from Christmas vacation, K was sick 
or someone in the family was sick, so she missed about two home 
visits. There was really nothinr accomplished during January. 
Also K missed some Saturdays. Sometimes her mother would sav 
She had been up late the nifrht before and she was too tired to 
go. She also seemed hesitant about helping. I felt she was 
embarrassed because of K behavior. 

K seemed to have trouble keeping her eves on the thinl? 
She was try In- to do. For exanMio, if she was ruttin/- with 
scissors, soon she woul<l be looking-; another diroction. but still 
cutting away, ' 
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^havloral Study of K (cot-] 

March-April 

K still did not know colors. She woiild say Just any 
color anytime, V'e started coiinting and working on numerals 
1, 2 and 3, 

K improved a little on Saturdays. Her crying had 
stopped and after limiting her bathroom trips, this improved too, 
She still would not stay with her proup, and always wanted to 
know when we were going outside. 

May- T^valuation 

CA yji LA VMI 

I4-I 3-10 2-10 0 

LzH kz!L. irk- 1=2 

gain Tmo, 10 mo. 2 yr-6 mo, TT^^-S mo, 

DiJrin- the last home visit with K parents, I was 

told they had just found out that she does not see as well in 
the right eye. She nay need to wear f^lasses. 



4 
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Appendix C (con) 
Behavioral Study of J 

Before I had even met J his parents made an impression 
at our parent meeting in September. During oixr presentation, I 
noticed a man noddlnri: and cozing in the second row. He and his 
wife came up to talk saying that "their kid" really had problems. 
Mother described it as a speech problem. 

Mien I called for an appointment for our first home visit, 
mother was quite insistent that I schedule it during the noon 
hour so 1 could have lunch with them. 

Roth parents warmlv welcomed me and introduced me to J »s 
little sister who appeared quite verbal, J said little, not 
even v;hen his parents prodded "Tell Mrs. R.— or Do— for Mrs. R," 
Once in awhile he managed a weak grin. One of our activities that 
d«.y was to pick up colored naper s}iapes with a clothespin, J 
enjoyed manipulating the cloti^spin, but would not tell me color 
or shape. At times the little sister gave the correct color 
response before J had time to respond. 

I had lunch with the family - noticed how insistent they 
were that the children be neat and tidy. Father criticized what 
ha 'I been prepared for lunch- "the bread was toasted too much, 
there was too much salad." Conflict between the family members 
was obvious. 

Aftor receiving test results, I paired J with another 
child who had similar scores. It v.as decided we would meet for 
home visits \-.'eekly - alternate homes - both mothers to be present 
and- participate, i^oth moti^rs were cooperative and ready for 
homo visits, but at K, home, Mrs, K. would often be busy in the 
basement and after the group began working at her kitchen table, 
she exci?sod herself and left. J seemed distractable, not 
interested and not even aware of the activities we were doing. 

In following home visits, I encouraged Mrs. K. to join 
our p;roup but she often sat just behind the table or 5n a position 
which made it diffic\at for her to participate. By November it 
was evident that M (J »s home visit partner) and his mother 
were faithfully working on home activities and M was showing 
much pro/;ress in identification of shapes, body parts, printing 
name, etc. During home visit M »s mother patiently participated 
and worked well with him. Mrs. K. felt uneasy when J didn't 
cooperate, repeatedly asked "what can I do with him," Seldom was 
tliero an attemct to do home activities, Mrs. K. explained that 
• "he won't work for me*' or I just can't get interested in doing 
that kind of work. I have little patience with kids." 

By December M ' »s progress was so good that it became 
increasingly I'rustrating to J to sit t/^re, ^ilth both mothers* 
consent, it was decided to split up the partnership and move each 
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^havloral Study or J (con) 

to a different home vi35t partner, J si;ill did not five 
vorbal answers but seened to enjoy manipulative games aid makinp 
things. When refused -o answer, mother ordered him to do ' 

it, threatened to "get the yardstick" or tell Daddy if ^om are 
not ^ood for Mrs. H. ^ « 

By January, J s partner was a quiet ^irl who also 
needed som« ej:courap;ement to respond. Both J and mother seemed 
more relaxed at hone vist because there was less competition. 
J 's .-ountinr: ability consisted of "1-2-3" and ho could not 
match sets and numberals beyond "3," 

On one February aome visit, J counted to 7. We were 
-sinp; candy hearts and he was told he could eat the same number 
he could count. J vas respondin.r favorably to incentives 
and -ositive comments. Mother still did not do assigned home 
activities imt would o! ten buy J sticker books or valentine 
books lor him as a substitute. 

Later jn February', durin/; a sequencing activity, he was 
ready to place a picture out of seouence. 1 said "no J " and 
with that comment he slipped off his chair and under the table. 
I used this incident to show Mrs. K. what effect a simple nepative 
comment has on J . It is obvious that his behavior is a result 
of nepiatlve comments, criticism and rebellion to the T5arents' 
insisting;. 

In March, as I was leaving a home visit, J grabbed one 
of my fTloves and decided he was going to keep it. Mrs. K. 
started to chase him and threatened to gat a yardstick. After 
tellinr J why I needed the glove and could" not leave without 
it, I offered him the choice of puttin-a; it back in my Docket or 
my case. He .iebated a short time and threw it In my case, '.;hen 
p;lven a choice and without insistence, he will respond. 

The family is much aware now of J 's need for praise and 
the effect of negative behavior, however they still have many 
family problems to be solved. They have agreed to family coun- 
selinr but are concerned it will take too much time. J " »s 
response to others is ve^'y dependent upon his parents' response 
to hin. The surest way to help J is to help his parents 
accept themselves and learn to work together as a family unit. 
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Thin report run:V'ri^es the activities and services 
provided to thf Fare:.t-Child f.arly Education Program of the 
P.^rguRon-FloriPsant ochool District by the Component for 
Children w^th KducAtionally- related Devel opnental Problems, 
during; the 197^-1974 prorrnr. yor.r, 

T}ip rf le.s, fur.ctions, ami thrust of nativities of the 
profepj'ion '1 staff o'" this component hfive been outlined in 
detail in the 197:<-7 1 Irterim Report (dated I^.arch 1974), 
and the operating procedures which were developed and 
implemented around each the major areas were discussed 
in that report. Jr. general, the pattern of services rendered 
follow'?d the developments of previous yer^rr of this program, 
with one m^jor .rodification being implemented this year. 
To **aciljt"ite and enhance administrative and operational 
functions, services provided by the subcomponents for learning 
disabilities and slow-learning children were combined under p. 
single f^dninistrative unit. Underlying rationale behind this 
change included considerations such as factors of increased 
collaboration and cooperation among consultation staff, 
greater e^^ectiveneps in liaison with teaching staff, enhanced 
consistency and continuity of services provided to children 
find other staff personnel, and elimination of duplicated 
P.>rvicep, Throughout the progvam year, it was the opinion of 
the staff that the results of this administrative merger were 
p-^rltive, yielding the desired outcomes, and recommendations 
a»"e made to continue this administrative pattern in subsequent 
.;p3;o^raflie. 



fhe rnmpontnt staff included d psychologist, special 
«»!ucator, two conmuni edition diporder speclalistis, and a ' 
consultant psycho! oelst who served as coordinator of the 
component. Sprvicec provided by these consultants during 
the pT'ogram yp»ir will bf? presented in the following sections 
of this report. 

rsychological Kxaminer . The services provided by the 
psychological examiner were primarily of a diagnostic and 
c-^neultatlvft nature, Diagnostlcally, children identified 
through preliminary screening procedures as being in need 
of f'urther evaluation for educationally-related problems in 
development were referred to the psychologist for additional 
psychological testing. Other children who in the course of 
tnelr program revealed learning or adjustment difficulties 
were also referred for evaluation. Toward the end of thp 
progra-n year, eighteen of these children received a follow-up 
re-evaluation by the psychologist. As a corollary to his 
diagnostic functions, the psychologist met with parents of 
children evaluated for the purpose of communicating results 
of the evaluations, and parents were also counseled with 
respect to child-rearing attitudes and practices. In ten 
Instances, the psychologist conducted home-visits for the 
purpose of gaining further diagnostic information through 
direct observation of parent-child interactions. Observations 
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of children participating; in group settings were also conducted; 
During the period extending from February through Jnne, 1974, 
the psychologist attended seventeen Saturday School programs. 
Finally, two contacts with other agencies in the community were 
piide by the psybhologist for purposes of additional diagnostic 
information and for possible referral information. 

In addition to these diagnostic services, the psychologist 
participated in three in-service educational programs for the 
teaching staff, and attended a total of twenty- two staff 
conferences held with either the coordinator, special educator, 
and/or communication disorder specialists. 

Communication Disorder Specialists ; The responsibilities 
of the two communication disorder specialists included diagnostic 
testing and identification of children in need of specialized 
speech and/or language therapy, and the provision of such 
therapies as indicated. A total of nine children were seen for 
individual therapy sessions designed to promote better speech 
and/or language development. Nine children with multiple 
handicaps (e.g., severely visually impaired, moderate hearing 
problems, epilepsy, expressive aphasia, Down's Syndrome, 
spina bifida, hydrocephaly, etc.) were also seen for individual 
therapy. Another twenty-five children were seen for language 
development therapy. Therapy was designed to enhance concept 
development, auditory and visual association skills, auditory 
and visual memory, and verbal expression. 
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The communication disorder specialists met with teachers 
of children In therapy at least once each week to discuss 
progress end to make recommendations with respect to additional 
njeds of the children. Consultation with parents of these 
children also took place on a weekly basis so that communication 
channels between therapists and parents were developed and 
maintained throughout the course of each child's program. 

With respect to diagnostic evaluations, a total of 101 
children were seen for testing by the communication disorder 
specialists at the beginning of the program year. Seventy-two 
children were initially identified as having problems relating 
to learning disabilities, and twenty-nine demonstrated problems 
relating to speech. Another six children were scheduled for 
testing, but were found to be untestable. At the end of the 
program year, thirty-eight children were re-evaluated for 
purposes of determining their status following the various 
interventions provided. 

To facilitate future educational and therapeutic programs 
for the children seen by the communication disorder specialists, 
29 contacts with other agencies in the community were made for 
fifteen of the children concerned. Further, throughout the 
program year, the comraunicp.tion disorder specialists made it a 
point to meet with the prospective kindergarten teachers who 
would be working with these children next year in order to 
establish appropriate expectations with respect to the needs of 
these children. 
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In n^aUion to nhe dlHgnostic, therapeutic, and 
consultation service, provided, the conununication disorder 
sr^oclalists particip,nted in a nurnber of in-service educational 
p.'-ocr^ns for teachers. One in-service training session was 
initiated and conducted hy the specialirts, and they served 

participants in a nunber of sessions conducted by other 
consultants to the progran. 

Coordinator of Component: The roles and functions of 
the coc.rdinator of this component were primarily concerned 
With direct consultative services to the Program Director, 
staff, and other professional consultants. In addition to 
supervision of the psychological examiner, communication 
di8orde:r sjjecialists, and special educator, the coordinator 
conducted numerous staff conferences dealing with diagnosis 
and educational planning of children, and participated in the 
selection of diagnostic screening and evaluation instruments, 
the review of test findings, the placement of children in 
appropriate learning situations, and in the follow-up of 
children's progress. 

A major thrust of the coordinator's efforts was concerned 
with in-service education and training of teachers in the 
program. Numerous presentations were made throughout the year 
covering a variety of topics, including diagnostic considerations 
with preschool children; child growth and development; the 
slow-learning child; psychomotor development in young children; 



ccncept formation in young children; normal deviations in 
development; the Slosson Intelligence Test as a screening 
instrument for young children; teaching by educational 
objectives; etc. In addition to these formal presentations, 
the coordirctor met frequently with the teaching teams to 
discuss tho prepress and status of children in their programs, 
and to provide ruggestions for alternative approaches and 
strategies in working with problemmatic children. 

Another major thrust of the coordinator* « efforts was in 
the area of dissemination of information relat .Lg to the 
program. A number of presentations were made local VTA 
groups and to groups of kindergarten and firs^^grade teachers 
from schools within the District, As a representative from 
the program, the coordinator presented a paper at the annual 
conference of the Cruciall Early Years conducted by the school 
district, and also presented a four-session in-service 
educational program for teachers in the district which was 
sponsored in conjunction with the University of Missouri at 
St, Louis. In the same vein, the coordinator prepared a 
symposium concerning presentation of findings from the 
longitudinal study of children participating in the program 
and submitted it to the Council for Exceptional Children (CEC) 
fer possible inclusion in their annual convention program in 
the Spring of 1975. 
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Aiditional involvement of the coordinator was concerned 
With various independent research Btudles designed to examine 
the utility of various r.creenlng instruments employed in the 
pronvHm. The.'se studies are in the process of preparation for 
publication in appropriate journals. 

Evaluation by Component i As mentioned earlier in this 
report, the roles, functions, and services encompassed within 
this component evolved over the years of this program since its 
inception. During this time, every effort was made to objectify 
processes and procedures as much as possible so as to make them 
anen*.K..e to objective evaluation with respect to their functional 
utility, reliability, and validity. At the same time, however, 
it was recosni7.ed that processes and procedures, once established, 
way tend to become crystallized and may, at that point, become 
detrimental to subsequent goals and needs of the program as 
they may arise. Therefore, a deliberate attempt was made at 
the very outset of the program to build in mechanisms allowing 
for change in the face of indicated needs. Such mechanisms 
included open and consistent channels of communication between 
staff members; immediate responsiveness to changing needs of 
staff and families served; development of leadership among staff 
members and recognition of leadership by provision of opportunities 
for Increased responsibilities in planning and implementation of 
various aspects of the program; development of an atmosphere 
conducive to change when change is needed; and development of 
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P'<pectancie8 arion^' staff that change is expected and will 
o:cur. The effectiveness of such mechanisms in operation 
in this program can be illustrated in tho following example: 
B-irly in the progr-ar. it was recognized that the teachers who 
remained with the progran over the years would continue to 
grow professionally in competencies and expertise, and that 
such growth would require dif f ^^rential staffing patterns in 
subsequent years, increasingly sophisticated content in 
presentations during in-service educational sessions, and more 
elaborate and complex measures of the effectiveness of their 
efforts with children in the program. The current program year 
validated these expectations when once considers the quantity 
and quality of the efforts of the teachers and consultant 
specialists. In the first year of the program, teachers were 
concerned with issues of how to approach preschool children 
in testing and evaluation sessions, how to approach and manage 
handicapped children in the classroom, and how to approach 
parents of handicapped children. Gradually, as the teachers 
mastered the skills necessary in these areas, their concerns 
moved to another level of sophistication and developed around 
collateral issues such as the validity and reliability of the 
results obtained through their assessment and evaluation efforts; 
the consideration of alternative ways of approaching children 
with varying kinds and degrees of disabilities in the classroom; 
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and the seeking of skills which would enhance their relatlonahips 
with parents of handicapped children so that they could be more 
effective in their interaction!? with parents. During the 
current year, with these prior concerns alleviated through 
the acquisition of new skills and corapetencies, the teachers 
evidenced a desire and readines; > inquire into more complex 
areas ^yf their work. In the area of child assessment and 
evaluation, they were, this year, concerned about differential 
diagnosis of children and raised significantly more astute 
questions with the professional consultants with respect to 
such things as alternative diagnostic approaches to children 
whose disabilities were such that they could not be tested on 
formal instruments, or methods for differentiating the behavior 
of children who might be encountering an adjustment problem from 
the child with a perceptual disability. 

This example is intended to reflect indications of 
considerable professional growth on the part of the teachers 
who had remained with the program since its implementation. 
This sane growth over the years, however, necessitated changes 
in the program •s structure, processes, and procedures in order 
to accommodate the emerging needs of the teaching staff. It was 
felt that the built-in flexibility of the program resulting from 
anticipation of such changes in the staff allowed the program 
to be sensitive and responsive to these changing needs, not only 
of the staff, but of the children and parents served. In the 
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opinion of the prefeselonal consultants, ^t was felt that this 
current program year reflected the culmination of accumulated 
effort over prior years, and that the dividends were reaped in 
this model year which could well serve as the basis for other 
prograns concerned with the early education of exceptional 
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